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IELTS stands for International Enghsh Language
Testing System. It is a test of English langu;ggz
skills designed for students who want to study in
the medium of English either at university, college

or secondary school.

There are two versions of the test: the Academic
Module and the General Training (GT) Module.
Students wishing to study at postgraduate or
undergraduate levels should take the Academic
Module. The General Training Module is designed
for those candidates who plan to undertake training
or secondary school education. The General Training
Module is also used in Australia, Canada, New
Zealand and the UK to assess the language skills

of incoming migrants. Candidates must decide in
advance which of the two modules they wish to sit
as the results are not interchangeable.

Students sit the Listening, Reading and Writing papers
in that order on one day. The Speaking Test may be
held up to two days later, though normally it is taken
on the same day, after the Writing Test.

A computerised version of the Listening, Reading and
Writing Tests is available at many IELTS centres, but
the paper-based version of IELTS will always be offered
and is the standard format.

Overview of the test

The test is in four parts reflecting the four basic X
language skills:

* Listening: taken by all candidates

* Reading: Academic or General Training

* Writing: Academic or General Training

* Speaking: taken by all candidates

Results

Performance is rated on a scale of 0-9. Candidates
recewve a Test Report Form, which shows their overall
performance reported as a single band score as well

as the individual scores they received for each part of
the test.
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w of the |ELTg Test
MYEd Once only’.

a R
W - PProx 30 minutes + 10 minytes transfer time)
- items € types No. of E;WPES .
| = e e _EP_QE_EE"_?_H W Target listening skills
Egg::;fuon ~ geriaral * multiple choice * listening for main
10 An informationa i i
| general context. el * notes/table/form/flow chart/ B ‘for e
| # [ . sentence completion iz
| Edzcég:;ﬁ/atnr:irr:i;g 2-4 * summary completion : :;S:;:tf’:g;gion
context. * plan/map/diagram labelling
A lecture - educationy | 1 * matching
| training context. * classification
Up to 3 task types per passage

e-specific.
iculty.

completion attitude
diagram labelling

matching paragraph
headings

matching lists/sentence
endings

locating information in
paragraphs

True/False/Not Given
Yes/No/Not Given

Task types Target reading skills E
|
. 1.e. journals, | * multiple choice * skimming and scanning l
textbooks and _ . e
* short answer questions « understanding main ideas |
R * notes/table/form/flow » reading for detail
chart/sentence/summary

« understanding opinion and

Up to 4 task types per passage

o |
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Academic Writing (60 minutes)

¢ ey Al

e —

Target writing skills

present, describe, interprey
compare qua ntitative datz

describe a process or how
something works

discursive writing.

No. of | Text types
tasks ,
Task 1 1 A summarising description of information transfer exercise.
.mﬂ-ﬂﬁns) graphic or pictorial input. (No explanations of the
information required.)
' An extended piece of Candidates are presented

with a given point of view or
problem on which to base an
organised, extended response.

argue, defend or attack
a point of view using
supporting evidence

identify causes and/or
suggest a solution to
a problem

compare and contrast
opinions

evaluate the effects of
a development

| Minimum of 150 words (Task 1)
‘Minimum of 250 words (Task 2)

Task requirements selected
from the range above

ling (60 minutes)

t types

Task types

Target reading skills

rformational texts related to
yday situations.

ts from a work place/
| training context but related to
the survival needs of students.

One descriptive or narrative

ext on a topic of general
iterest.

= multiple choice
* short answer questions

notes/table/form/flow
chart/sentence/summary
completion

diagram labelling

matching lists/sentence
endings

matching paragraph
headings

True/False/Not Given

locating information in
paragraphs

skimming and scanning
understanding main ideas
reading for detail

understanding opinion and
attitude

-2,750 words

Up to 4 task types per passage




J,-meral Training Writing (60 minutes)

[ [No.of [text types Task types
tasks 4
Task 1 1 A short letter — informal, An input prompt poses 3
(20 mins) semi-formal or formal style. a problem or describesa
fitss situation which requires a
Caf-third of written response in letter '
e format.
marks
Three bullet points outl
what should be included
the letter.
Task 2 1 An extended piece of An extended, organised
(40 mins) discursive writing. response to questions or
Carfies o Issues raised in the task.
thirds of
marks
| Overall 2 Minimum of 150 words (Task 1)
Minimum of 250 words (Task 2)

Speaking (11-14 minutes)

’7 No. of | Format: Individual Nature of interaction
' parts interview with an examiner ;
Part 1 4-5 Introduction and interview. Examiner asks set questions
minutes about familiar topics, using
a fixed framework.
Part 2 3-4 Individual long turn. Candidate has to speak for
minutes about two minutes on a
topic chosen by the examiner
Candidate is given one minute :
to prepare and can make i i language:
notes in that time, organisation and
of ideas
* using a range of language
appropriately -
Part 3 4-5 Exploring the topic - Examiner leads the candidate | » expressing views and
minutes | developing a discussion. to consider more general opinions
Issues related to the Part 2 " laini
topic. Candidate is encouraged b
to develop language of a more | displaying understanding
abstract nature, of the conversational rules
of English
\\_-'—'_-‘—-—-__
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Listening module (approx 30 minutes + 10

Guidance

The Listening test is taken by both Academ
It lasts for forty minutes (thirty minutes pl

consists of four sections. There are a total of
The recording is only played ONCE. As you listen, _
answers on the question paper. When the reco.
ten minutes to transfer your answers to the a

Sections 1 and 2 relate to social contexts, testing
survival in an English-speaking country. Section 1
speakers, e.g. two people talking about holiday p
monologue, e.g. a podcast about what you can

Sections 3 and 4 have a more academic or
conversation between two or more people

a student about a work placement, and Sect
presenting the findings of a research project.
Before each section, you will hear a brief inty

speakers are and what the situation is. You will
through the questions before the recording for
3, there is a short break in the middle giving you time
the second half. There is no break in Section 4, :

ft\ll answers wr:li occur in the correct form in the l’ecal‘di’ng
it), and you will on_!y get a mark if the answer is cbrfEtﬂf)r ]
_f_oliow the instructions regarding the maximum number of--wdhd&'far—

* Multiple choice.
* Note/table/summa
* Matching.
. Diagram!map{plan !abel!ing.
* True, false, not given.
In some tasks you will hay i
‘ etow
bt ek o oo nte words or phrases, and in other tasks you will

ry/flow chart completion,




Tip strip
Questions 1-10

« When you read task
instructions, always
underline how many
words are allowed for
sach answer. Never
write more than the
maximum stated,
though you can use
rswer. In this task, the
um number of
is you can use is
but many of the

s are Just cne

Questions 1-10
Questions 1-10

Complete the form below.

Write NO MORE THAN TWO WORDS OR A NUMBER for each answer.

f Health club customer research

Example Answer
Name: G, i e
Occupation: g PR T

: Age group: A T e

| Type of membership: , i e M

' Length of membership: N Vears

| Why joined:

| Visits to club per month:  Eight (on an average) .......covsveivins
Facility used most 6
Facility not used (If any)
|
Suggestions for Have more 8
improvements:
fnatalt® .. in the gym. 4
Open 10 ven-e... lBter at weekends.
— tr— e /___"‘-—\__,_‘

Tip strip

Question 6 and Question 9

o both speakers. Most of the answers

are s y the woman, but not all of

them. For Questions 6 and 9, the man suggests
something and the woman agrees

Question 8
Be careful with answers which require plural

endings. You will not get a mark if you leave off
the ‘s’

Questions 8-10

There are three suggestions for improvements
fisted. Carefully read the words given for each
bullet point: this will tell you where to note each
suggested improvement. You will lose a mark if
you do not put the word in the correct gap.

TEST 1, LISTENING MODULE e
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Questions 11-16

* As with all flow chart
tasks, listen carefully for
the words and phrases
which signal the
beginning of each new
stage in the sequence.

* For this type of
question, check how
many extra options are
given: in this case, there
is just ONE.

* In these tasks, options
are only used once. (In
tasks where you can
use options more than
once, the instructions
will clearly state this.)

Questions 11-16

Complete the flow chart below,

xt 0o
Choose SIX answers from the box and write the correct letter, A—G; M€

questions 11-16.

e =

A air
E sticks

B ash
F stones

C earth
G water

D grass

Pt s Sl

Making a steam pit

Dig a pit.

\

Arrange a row of 11

------------------

Light the wood and let it burn out.

Remove 13

-------------

.....

Insert a stick.

Cover the pit with 14 ...

10
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EESERSTS TRy Questions 21-30
Tip strip Questions 21-25
Questions 21-30

5 ot Choose the correct letter, A, B or C.
iFOT these questions it is
i talking - e “ho - Research project on attitudes towards study
and roles. Listen to the

context information 21 Phoebe’s main reason for choosing her topic was that
iven at the beginni

gf this mio','}f’%'ﬂ'é‘;’;% A her classmates had been very interested in it.

;ﬁg:nyf‘a‘:g -;c;mn;a::’ B it would help prepare her for her first teaching post.

her male tutor. (Note ineni i

thet s information C she had been inspired by a particular book.

is on ken - it i : :

not ,'3’,,?’;“ 0':, ﬂie's 22 Phoebe’s main research question related to

e A the effect of teacher discipline.
* For Questions 21-24,

listen for what B the variety of learning activities.

Phoebe does/thinks. :

For Question 25, C levels of pupil confidence.

listen for what Tony

thinks. 23 Phoebe was most surprised by her finding that
Question 24 L 4 - o
Listen for a paraphrase A gender did not influence behaviour significantly.
of ‘flexibility’. B girls were more negative about school than boys.

C boys were more talkative than girls in class.

24 Regarding teaching, Phoebe says she has learned that
A teachers should be flexible in their lesson planning.
B brighter children learn from supporting weaker ones.
C children vary from each other in unpredictable ways.

25 Tony is particularly impressed by Phoebe’s ability to
A recognise the limitations of such small-scale research.
B reflect on her own research experience in an interesting way.
C design her research in such a way as to minimise difficulties.

12



Questions 26-30

Tip strip What did Phoebe find difficult about the different research techniques she used?
SEm. 2600, Choose FIVE answers from the box and write the correct letter A~G, next to
* For matching exercises questions 26-30.
like these, it is impaortant
to be clear an the
specific task. In this .
case you must listen for Difficulties
what is DIFFICULT about
each of the five research A Obtaining permission
techniques. The focus ok
will also be indicated in B Deciding on a suitable focus
the heading of the box: ; : :
Difficulties’. C Concentrating while gathering data
D Working collaboratively
E Processing data she had gathered
| F Finding a suitable time to conduct the research
| G Getting hold of suitable equipment

Research techniques

26 Observinglessons ........cccoeveen.
| 27 Interviewing teachers ..................
28 Interviewing pupils ...l
29 Using questionnaires  ..................

30 Taking photographs  ..................

13
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Tip strip
Question 31
Listen for a synonym
for ‘colonise’.
Question 32
i : for a synonym

Question 37

Listen for a synonym
Question 38

Listen for a synonym
for ‘novel’.

Questions 31-40

Questions 31-40

Compiete the sentences below.

Write NO MORE THAN TWO WORDS for each answer.

Saving the juniper plant

Background
31 Juniper was one of the first plants to colonise Britain after the last

32 itssmokeisvirtually .................. , SO juniper wood was used as
fuel in illegal activities.
33 Oils from the plant were used toprevent ..............._. spreading.
34 Nowadays, its berries are widely usedto .................. food and drink.
Ecology
335 Juniper plants also support several species of insectsand .................. 2
Problems
36 In current juniper populations, ratios of the ................. are poor.

37 Many of the bushes in each group are of the sameageso ..................
of whole populations is rapid.

Solutions

38 Plantlife is trialling novel techniques across .................. areas of England.
39 One measure is to introduce .................. for seedlings.

40 Afurtherstepistoplant .................. from healthy bushes.

m what will be important to the speaker: the
: _ destruction of an ancient species of plant and
T T SR P - > Racii L0033 " _._..:.' mm it.

14



eésner than the second and t
time on this. _ binh rard o B I
As you do the test you can make notes on the question paper, bu‘t'a# e

ol ik iz

answers have to be written on a separate mark sheet, so you must a
time to do this. s
The test has a total of 40 questions, so in two of the sections there are 13
questions, and in one there are 14 questions. ; g

Reading passages |
The reading passages in all three sections are of a similar length, each one
consisting of between 750-950 words. The first passage is usually more factual
than the others, and the third contains more opinion. There is a range of topics,
and these might be related to any academic subject area, such as natural sciences,
history, archaeology or education. However, the subject matter of the passages is
not highly technical, and should be accessible to any IELTS candidate, whatever
their personal educational history.

The Academic Reading paper uses a variety of task types, including:

* Giving short answers to questions.

* Dediding whether statements/opinions correspond to what is written in.the
reading passage.

* Matching statements to people or events which are mentioned in the
reading passage.

* Completing a summary, or individual sentences, which are based on the
reading passage. .

* Completing a table, a diagram, a flow chart, or notes which are based on the
reading passage.

i Choosing a statement about the reading passage from several options.

* Choosing the answer to a question about the reading passage from
several options.

| * Choosing the best heading for each of the paragraphs in a reading passage.
| In some tasks, you will have to write words or phrases, and in other tasks you will

have to write letters or numbers.

www.languagecentre.ir
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You should spend about 20 minutes on Questions 1-13, which are based on

F” Reading Passage 1 below.
Reducing electricity
consumption on the Isle of Eigg
Background than demand, and diesel generators are operating to

The Isle of Eigg is situated off the West Coast
of Scotland, and is reached by ferry from the
mainland. For the island community of about a
hundred residents, it has always been expensive to
import products, materials and skilled labour from
the mainland, and this has encouraged a culture
of self-sufficiency and careful use of resources.
Today, although the island now has most modern
conveniences, COz emissions per household are
20 percent lower than the UK average, and
electricity use is 50 percent lower.

When Eigg designed its electricity grid, which
was switched on in February 2008, it quickly
became apparent that in order to keep the capital
building costs down, it would be necessary to
manage demand. This would also allow the island
to generate most of its electricity from renewable
sources, mainly water, wind and solar power.
This goal was overseen by the Eigg Heritage

back it up — a so-called ‘red light day’, as opposed
to ‘green light days’ when there is sufficient
renewable energy. Residents then take steps to
temporarily reduce electricity demand further
still, or postpone demand until renewable energy
generation has increased.

Energy use on the island has also been reduced

through improved wall and loft insulation in |

homes, new boilers, solar water heating, car-

sharing and various small, €nergy-saving measures |
in households. New energy supplies are being |

developed, including sustainably harvested forests
to supply wood for heating.

Eigg Heritage Trust has installed insulation in
all of its own properties at no cost to the tenants,

while private properties have paid for their own |
insulation to be installed. The same applies for |

installations of solar water heating, although not all

Trust properties have received this as yet. The Trust

Trust (EHT). also operates a Green Grants scheme, where residents
can claim 50 percent of the cost of equipment to
reduce carbon emissions, up to a limit of £300.

The technology Purchases included bikes, solar water heating,

Eigg manages electricity demand mainly by capping
the instantaneous power that can be used to five
kilowatts t(}(W) for a household and ten kW for a
business. If usage goes over the limit, the electricity

secondary glazing, thicker curtains, and greenhouses

to grow food locally, rather than importing it.

Environmental beneiits

new electricity grid
on, most households
to supply electricity,
had ssions. gcugn:ts
‘had old, inefficient

16



mpmd to a UK average in 2008 of 4,198
kWh. Domestic carbon emissions have fallen by
47 percent, from 8.4 to 4.45 tonnes per year. This
compares to average UK household emissions of
5.5 to 6 tonnes per year. The emissions should fall
even further over the next few years as the supply
of wood for heating increases.

Social benefits

The completion of Eigg's electricity grid has
made a significant difference to the island’s

residents, freeing them from dependence on diesel

generators and providing them with a stable and

le power supply. A reliable electricity
supply has brought improvements in other areas,
for example, better treatment of drinking water in
some houses, and the elimination of the constant
noise of diesel generators. Improved home
msulation and heating has also yielded benefits,
making it more affordable to keep homes at a
comfortable temperature. One of the incentives
for capping electricity use, rather than charging
different amounts according to usage, was to make

access to energy equitable. Every household has
the same five kW cap, irrespective of income, so
distributing the available resources equally across
the island’s population.

Economic and employment benefits

Eigg’s electricity grid supports four part-time
maintenance jobs on the island, and residents have
also been employed for building work to improve
Trust-owned houses and other buildings. Likewise,

the start of organised harvesting of wood for heatmg
has created several forestry jobs for residents. A
part-time ‘green project manager’ post has also
been created. A wider economic impact has come
from having a reliable and affordable electricity
supply, which has enabled several new businesses
to start up, including restaurants, shops, guest
houses and self-catering accommodation. As Eigg
has become known for cutting carbon emissions
and protecting the environment, an mcreasing
number of visitors have come to the island to learn
about its work, bringing a further economic benefit
to the residents.

17




~ Questions 1-7

. Only choose words
or numbers which
appear in the reading
passage. Don't use your
own words.

* Don't make any
changes to the words
from the reading
passage. For example,
don't change a singular
noun to a plural noun.

* You can use fewer
words than the
maximum number
in the instructions.

* Don't write more
words than the
instructions tell you.

Question 1

When you're trying to

find the answer,-look

for a word that has

a similar meaning to

‘approximately’.

Question 3

When you're trying to

a word that has a similar

meaning to ‘most of’.

Questions 1-7
Answer the questions below.

Choose NO MORE THAN TWO WORDS AND/OR A NUMBER from the
passage for each answer.

e

Approximately how many people live on Eigg?

2 What proportion of a UK household's electricity consumption does an Eigg
household consume?

Apart from wind and sun, where does most of Eigg's electricity come from?

-

What device measures the amount of electricity Eigg’s households are using:

3
4
S When renewable energy supplies are insufficient, what backs them up?
6 What has EHT provided free of charge in all the houses it owns?

7

Which gardening aid did some Eigg inhabitants claim grants for?

18



Tip strip

Questions 8-13

« The statements follow
the order of the
information in the
reading passage.

« Some of the words in
the statements might
be the same or similar
to words in the reading
passage, whether the
statement is true, false
or not given.

* Read the whole
statement carefully
before you decide
whether it matches
information in the
reading passage
or not.

Question 8

There are several references

to “electricity grid" in the

Questions 8-13

Do the following staternents agree with the information given in Reading Passage 1?
Write

TRUE if the statement agrees with the information

FALSE if the statement contradicts the information
NOT GIVEN if there is no information on this

8 Electricity was available for the first time on Eigg when a new grid was
switched on.

9 Eigg's carbon emissions are now much lower than before.

10 Wood will soon be the main source of heating on Eigg.

11 Eigg is quieter as a result of having a new electricity supply.

12 Well-off households pay higher prices for the use of extra electricity.

13 The new electricity grid has created additional employment opportunities
on Eigg.

19



be You shou!d spend about 20 minutes
: Sl Reading Passage 2 below.

on Questions 14-26 whijch are based on

Change in business organisations

A The forces that operate to bring about change  C This situation prevailed for some time,

~ and innovations that reduced the number of

in organisations can be thought of as winds
which are many and varied — from small
summer breezes that merely disturb a few
papers, to mighty howling gales which cause
devastation to structures and operations,
causing consequent reorientation of purpose
and rebuilding. Sometimes, however, the
winds die down to give periods of relative
calm, periods of relative organisational
stability. Such a period was the agricultural
age, which Goodman (1995) maintains
prevailed in Europe and western societies
as a whole until the early 1700s. During this
period, wealth was created in the context of
an agriculturally based society influenced
mainly by local markets (both customer and
labour) and factors outside people’s control,
such as the weather. During this time, people
could fairly well predict the cycle of activities
required to maintain life, even if that life
might be at little more than subsistence level.

To maintain the meteorological metaphor,
stronger winds of change blew to bring in
the Industrial Revolution and the industrial
age. Again, according to Goodman, this
lasted for a long time, until around 1945. It
was characterised by a series of inventions

o work the land and, in tu

20

with demand still coming mainly from

the domestic market and organisations
striving to fill the ‘supply gap’. Thus the
most disturbing environmental influence on
organisations of this time was the demand
for products, which outstripped supply. The
saying attributed to Henry Ford that “You
can have any colour of car so long as it is
black’, gives a flavour of the supply-led
state of the market. Apart from any technical
difficulties of producing different colours

of car, Ford did not have to worry about
customers’ colour preferences: he could sell
all that he made. Organisations of this period
can be regarded as ‘task-oriented’, with
effort being put into increasing production
through more effective and efficient
production processes.

As time passed, this favourable period
for organisations began to decline. In the
neo-industrial age, people became more
discriminating in the goods and services
they wished to buy and, as technological
advancements brought about increased
productivity, supply overtook demand.
Companies began, increasingly, to look
abroad for additional markets.

At the same time, organisations faced

__more intensive competition from abroad

own products and services. In the
development was accompanied
focus from manufacturing to
er this merely added value to
products, or whether it was
right. In the neo-industrial
untries, the emphasis
adding value to goods and
Goodman calls the value-




oriented time, as contrasted with the task-

oriented and products/services-oriented times
of the past.

Today, in the post-industrial age, most people
agree that organisational life is becoming
ever more uncertain, as the pace of change
quickens and the future becomes less
predictable. Writing in 1999, Nadler and
Tushman, two US academics, said: ‘Poised on
the eve of the next century, we are witnessing
a profound transformation in the very nature
of our business organisations. Historic forces
have converged to fundamentally reshape

the scope, strategies, and structures of

large enterprises.’ At a less general level of
analysis, Graeme Leach, Chief Economist

at the British Institute of Directors, claimed
in the Guardian newspaper (2000) that: ‘By
2020, the nine-to-five rat race will be extinct
and present levels of self-employment,
commuting and technology use, as well as
age and sex gaps, will have changed beyond
recognition.” According to the article, Leach
anticipates that: ‘In 20 years time, 20-25
percent of the workforce will be temporary
workers and many more will be flexible, ...

G

25 percent of people will no longer work in

a traditional office and ... 50 percent will
work from home in some form’ Continuing
to use the *winds of change’ metaphor, the
expectation is of damaging gale-force winds
bringing the need for rebuilding that takes the

opportunity to incorporate new ideas and ways
of doing things.

Whether all this will happen is arguable.
Forecasting the future is always fraught
with difficulties. For instance, Mannermann
(1998) sees future studies as part art and
part science and notes: ‘The future is full
of surprises, uncertainty, trends and trend
breaks, irrationality and rationality, and it
1s changing and escaping from our hands
as time goes by. It is also the result of
actions made by innumerable more or less
powerful forces.” What seems certain is that
the organisational world is changing at a
fast rate — even if the direction of change

is not always predictable. Consequently,

it is crucial that organisational managers
and decision makers are aware of, and

able to analyse the factors which trigger
organisational change.

21
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Tip strip
Questions 14-18

* This information does
not appear in the same
order as it does in the
reading passage.

To find where the
answers are, look for
words with the same or
similar meanings as the
waords in the questions.

* You may have to read
several sentences
before you can be sure
you have found the
appropriate section in
the reading passage,

Question 14

The question has
‘predictions’, so find a
paragraph which contains
more than one of these.
Question 16

* The word 'warning’
does not appear in the
reading passage, so
you have to look for the
same idea expressed in
an indlirect way.

* Find references to
future developments
which might have
negative consequences.

Question 18

To find the answer,

look for a phrase with

a meaning similar to

‘not a high priority’,

or any references to

customers’ needs.

Questions 14-18
Reading Passage 2 has SEVEN paragraphs, A-G.

Which paragraph contains the following information?

Write the correct letter, A-G.

14 some specific predictions about businesses and working practices
15 reference to the way company employees were usually managed

16 a warning for business leaders

17 the description of an era notable for the relative absence of change

18 a reason why customer satisfaction was not a high priority

Questions 19-23

Look at the following characteristics (Questions 19-23) and the list of periods bel
Match each characteristic with the correct period, A, B or C.

Write the correct letter, A, B or C.

NB You may use any letter more than once.

19 a surplus of goods.

20 an emphasis on production quantity.

21 the proximity of consumers to workplaces.

22 a focus on the quality of goods.

23 new products and new ways of working.

List of periods
B The industrial age.

A The agricultural age.
C The neo-industrial age.

319

e were companies producing more
@ﬁw could easily sell?
ik
or @ word which has a meaning
to 'proximity’.

22



Questions 24-26
Complete the summary below.
Choose ONE WORD ONLY from the passage for each answer.

Businesses in the 21* century

It is generally agreed that changes are taking place more quickly now, and
that organisations are being transformed. One leading economist suggested
that by 2020, up to a quarter of employees wouldbe 24 ................ . , and
half of all employees would be based in B 2D nadan i cike . Although

predictions can be wrong, the speed of change is not in doubt, and business

leaders need to understand the 26 ................. that will be influential.
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You should spend about 20 minutes on Questions 27-40, which are based gy,

Reading Passage 3 below.

i e

The creation of lasting memories

Many studies of the brain processes underlying
the creation of memory consolidation (lasting
memories) have involved giving various human
and animal subjects treatment, while training them
to perform a task. These have contributed greatly to

our understanding.

In pioneering studies using goldfish, Bernard
Agranoff found that protein synthesis inhibitors
injected after training caused the goldfish to forget
what they had learned. In other experiments,
he administered protein synthesis inhibitors
immediately before the fish were trained. The
remarkable finding was that the fish learned the
task completely normally, but forgot it within a
few hours - that is, the protein synthesis inhibitors
blocked memory consolidation, but did not
influence short-term memory.

There is now extensive evidence that short-term
memory 1s spared by many kinds of treatments,
including  electro-convulsive therapy (ECT),
that block memory consolidation. On the other
hand, and equally importantly, neuroscientist
Ivan Izquierdo found that many drug treatments
can block shogé;el_'m nécmory without blocking
memory consolidation. Contrary to the hypothesis
put forward by Canadian psychologisgl%onald
Hebb, in 1949, long-term memory does not require
short-term memory, and vice versa,

Such findings suggest that our experiences create
parallel, and possibly independent stages of
mmeaﬂhwxﬁadlﬂ:erenthfespan.ﬁllofm
-vidence from clinical and experimental studies

24

We obviously need to have memory that is createq
rapidly: reacting to an ever and rapidly changing
environment requires that. For example, mogt
current building codes require that the heights of a]
steps in a staircase be equal. After taking a couple
of steps, up or down, we implicitly remember the
heights of the steps and assume that the others
will be the same. If they are not the same, we are
very likely to trip and fall. Lack of this kind of
rapidly created implicit memory would be bad for
us and for insurance companies, but perhaps good
for lawyers. It would be of little value to us if we
remembered the heights of the steps only after a
delay of many hours, when the memory becomes
consolidated.

The hypothesis that lasting memory consolidates
slowly over time is supported primarily by clinical
and experimental evidence that the formation of
long-term memory is influenced by treatments
and disorders affecting brain functioning. There
are also other kinds of evidence indicating more
directly that the memories consolidate over time
after learning. Avi Kami and Dov Sagi reported
that the performance of human subjects trained in
a visual skill did not improve until eight hours after
the training was completed, and that improvement
was even greater the following day. Furthermore,
the skill was retained for several years.

Studies using human brain imaging to study changes
In neural activity induced by learning have also
reported that the changes continue to develop for
hours after learning. In an innovative study using
functional imaging of the brain, Reza Shadmehr
P T ST S iy otivity it
r human subjects
task requiring




that increased t

underlying the skill. _
There is also evidence that learning-induced m 0g

changes in the activity of neurons in the cerehral
cortex continue to increase for many days after
the training. In an extensive series of studies using
rats with electrodes implanted in the auditory
cortex, Norman Weinberger reported that, after a
tone of specific frequency was paired a few times
with footshock, neurons in the rats’ auditory
cortex responded more to that specific tone and
less to other tones of other frequencies. Even
more interestingly, the selectivity of the neurons’
response to the specific tone used in training
continued to increase for several days after the
training was terminated.

It 1s not intuitively obvious why our lasting
memories consolidate slowly. Certainly, one can
wonder why we have a form of memory that we

memory slawly Cnnsoh_ on of memory clearl
emergeﬂeaﬂymemhﬁmandm =

Although there seems to be no
reason to conclude that a biological s
such as a brain could not quickly make a

memory, the fact is that animal brains do not. '

Thus, memory consolidation must serve sam
very important adaptive function or functions
There is considerable evidence suggesting tlm ﬂm
slow consolidation is adaptive because it enables
neurobiological processes occurring shortly after
learning to influence the strength of memory for
experiences. The extensive evidence that memory
can be enhanced, as well as impaired, by treatments
administered shortly after training, provides
intriguing support for this hypothesis.

www.languagecentre.ir
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Questions 27-40

Questions 27-31

Choose the correct letter, A, B, C or D.

27 Experiments by Bernard Agranoff described in Reading Passage 3 involveq
A Injecting goldfish at different stages of the experiments.
B training goldfish to do different types of task.

C using different types of treatment on goldfish.
D comparing the performance of different goldfish on certain tasks.

28 Most findings from recent studies suggest that
A drug treatments do not normally affect short-term memories.

B long-term memories build upon short-term memories.
C short and long-term memories are formed by separate processes.
D ECT treatment affects both short-and long-term memories.

29 In the fifth paragraph, what does the writer want to show by the example
of staircases?

A Prompt memory formation underlies the performance of everyday tasks.
B Routine tasks can be carried out unconsciously.
C Physical accidents can impair the function of memory.
D Complex information such as regulations cannot be retained by
the memory.
30 Observations about memory by Kami and Sagi
A cast doubt on existing hypotheses.

.. - B mmauiymshort-bnnmmry
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Questions 32—-36

Do the following statements agree with the views of the writer in Reading

Passage 37

Write

YES if the statement agrees with the views of the writer
NO if the statement contradicts the views of the writer

NOT GIVEN if it is impossible to say what the writer thinks about this

32 The training which Kami and Sagi's subjects were given was repeated over
several days.

33 The rats in Weinberger’s studies learned to associate a certain sound with a
specific experience.

34 The results of Weinberger's studies indicated that the strength of the rats’
learned associations increases with time.

35 It is easy to see the evolutionary advantage of the way lasting memories in
humans are created.

36 Long-term memories in humans are more stable than in many other species.

AR - Questions 37-40
-ﬁ:‘- it Complete the summary using the list of words, A-1l, below.
WERT R Long-term memory
%* e ' Various researchers have examined the way lasting memories are formed.
ﬁg# bt o Laboratory experiments usually invelve teaching subjects to do something

, and treating them with mild electric shocks or drugs. Other
studies monitor behaviour after a learning experience, or use sophisticated
m;wpmem t@ msewa bram activity.

" ' m mmﬂy Siﬂnt' they show that laStlrlg memaories are

-------------------
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_'Wﬁting module (1 hour)

Guidance

The Acédémic Writfng teSt lasts for an hour, and consists of two parts. The first
part is shorter than the second, and carries only one third of the marks, so you
should spend about 20 minutes on this part and 40 minutes on the second part.

For each part you should allow enough time to plan what you are going to say
before you begin writing, and to check what you have written afterwards.

———

T . e

& }
-

Task 1

In the first part, you have to write a minimum of 150 words altogether. You are
presented with a visual which you have to describe in words, providing a general
overview with supporting details. The visual might be a line graph, a bar chart, a
pie chart, a diagram or a plan, and the subject of the visuals are varied. Subjects
might include social trends, economics, natural or industrial processes, or health,
but you do not need any specialist knowledge to do the task.

You are expected to write in a neutral or formal style.

Task 2

In the second part, you have to write an essay with a minimum of 250 words. This
involves commenting on an issue or problem which is presented in the task. You
are expected to discuss various points of view and arrive at a conclusion. Topics
are varied, and might include health, lifestyles, environment, or education, but
you do not have to have any special knowledge to be able to do the task.

You are expected to write in a neutral or formal style.
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Percentage of students giving good ratings for

different aspects of a university _

2000  |2005 2010
Teaching quality 65 63 69
Print resources 87 89 88
Electronic resources 45 2 88
Range of modules offered 32 30 27
Buildings/teaching facilities ir r 77

Tip strip

* Make sure you understand exactly
what the visual shows. In this task, the
figures in the table:

* relate to just one university,

+ are fram three different surveys,

* indicate changes in student attitudes.
You get this key information from two
sources: the first senténce of the task
itself and the title of the visual(s).

* For Task 1, the second part of the rubric
iIs always the same.

= Start with an introductory sentence
which summarises what the visual
shows. Don't simply copy down
what's in the rubric - this is a waste of
your time.

+ Take some time before you start
writing to look for any improvements,
reductions, fluctuations and similarities.

Report the most striking point first.

In this task, it is probably that there
was a great improvement in students’
opinions of the university's electronic
resources,

* Give data to support the claims you

make — citing specific percentages. But
you don't need to quote exact figures
for every point — you will gain marks for
showing that you can be selective.

Don't write too much: 150-200 words
will be enough. You won't be given any
extra marks for writing a longer piece,
and you need to leave enough time

for Task 2.

You should spend about 40 minutes on this task.

Write about the following topic:

Some say that because many people are living much longer, the age at
which people retire from work should be raised considerably.

To what extent do you agree or disagree?

Give reasons for yo

knowledge and experience.

Write at least 250 words.

Tip strip

* Be clear which specific aspect of the
task you need to discuss. In this task,
you need to talk about whether the
age of retirement should be raised
and if so, whether it should be by a
small or large amount

* The second line of the task in Task 2
differs from paper to paper.

* You could give your point of view
and then provide illustrations and
evidence to support this opinion
Or, you could explore both sides
of the question and then go on to

www.languagecentre.ir
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ur answer and include any relevant examples from your own

give your own opinion and explain
the arguments you find particularly
persuasive,

* Write using paragraphs and make

sure each paragraph has a clear
central topic.
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%beaking module (11-14 minutes)

Guidance

The speaking test lasts for 11-14 minutes, and it consists of three parts:
« Part 1 takes the form of a dialogue with the examiner, who asks questions
about you, your life, and things you are familiar with. It lasts for four to

five minutes.

« Part 2 is a short presentation given by you about a general topic that the
examiner chooses. You can decide the specific topic yourself. The topic is
connected to your own life and experiences.

You have up to one minute to prepare your presentation, and you can speak for

up to two minutes. There is a clock on the table, and the examiner reminds you of

the timing if necessary.

» Part 3 takes the form of a dialogue with the examiner. He/she asks you about
your views on impersonal subjects which are loosely connected to the topic of
your presentation. This lasts between four and five minutes.

* In Part 1, the questions which fhe examiner asks you are usually factual, and
quite simple, such as 'When ...?", 'Who ...?’, ‘How often ...?’, or "What kind
of..7

* In Part 2, you will be given a candidate card.

* The topic of your presentation is outlined in the first line of the candidate
card. It starts with 'Describe ...".

* You may be asked about something that happened in the past, or someone
you know, or something you would like to do in the future.

* Three separate bullet points tell you what to include in your presentation,
and a fourth line tells you to explain something in more detail, such as your
feelings, or the reason for something.

* In_Part 3, the questions that the examiner asks you are more complex
and involve lengthier responses. You may be asked ‘What is your oplmon

about ...?"; “To what extent do you think ...?"; ‘How important is it to .

Ees cmpared tﬂ ‘What dnymi think ..7’ or 'What mtght the reason be for
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Answer thege questions,

Tell me about your country.

What's the weather like in your country?

Which time Of year do you think is best in your country? Why?
Have you visited many different parts of your country? Why/Why not?

Now let’s talk about your family.

Do you share a house with any of your family? Who?

0 most people in your family live in the same town or village?

Whgn did you last have a family party?

Which person in your family are you most similar to? How?
You have one minute t5 maks n

51 o b o TN | S R EES R S R o R
are notles on'the following

o LR TRIGL Y

to two minutas o talk about it, 3

Describe a place in another part of the world that you would love to visit in
the future.

| You should say:
&2 What you know about the place

'you know about it
'you would go there

you would love to visit that place.

‘go to that place with?
avelling generally?

e you think international travel has increased in
important for people to find out about another country

u agree? :
);Se fogunderstand the language of the countries they

tourism industry.

i rt in the economy of your country? How?
fgﬁg ;gotoas can have a negative effect on the

kinds of development might there be in the

- www.languagecentre.ir
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Listening module (approx 30 minutes + 10 minutes transfer time)

Guidance

+ In Section 1, the focus is on listening for facts in a conversation (social context).
« In Section 2, the focus is on listening for facts in a talk or presentation

(social context).

« In Section 3, the focus is on listening for in a conversation (2-3 people) facts
and opinions (education/training context).

« In Section 4, the focus is on listening for specific details and main ideas in a
lecture, in an education/training context.

General preparation

Although you cannot predict exactly the language which the IELTS test will
contain, there are several ways you can prepare for taking the listening test.

* Do plenty of IELTS listening practice tests — listen to the recording only once and
try to build up your confidence for taking the real test.

* Aim to listen to spoken English in a wide variety of situations and topic areas. Listen
to CDs, radio, TV and Internet broadcasts featuring native speakers of English.
Don’t worry if you don't catch every word, you'll understand more with practice.

Preparation for specific sections

* To help prepare you for Sections 1 and 3 (two or more people interacting); if
you live in a country where English is spoken, try to listen to people conversing,
particularly in ‘transactional situations’ (where people are trying to get
something done), e.g. in shops, hotels, clinics. Also try to engage people in
conversation yourself. Listen for particular phrases which signal key elements,
such as a speaker’s opinion or which point is being emphasised.

* To help prepare for Sections 2 and 4, (‘long turn’ monologues, with one person
speaking for some time without interacting with others), try to listen to podcasts
on the Internet and more formal talk shows on radio channels like the British
Broadcasting Corporation (BBC) Radio 4 or the Voice of America (VOA).
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questions in Task 2, you

might have to listen for
the main idea as well
as specific details. You
will also sometimes
have to listen for
people’s apinions.
Question 12

of the previous year's
group and for a past
time reference.

Questions 11-20
Questions 11-15

Choose the correct answer, A, B or L.

Tamerton Centre
11 The Tamerton Centre was set up in order to encourage people
A to enjoy being in the countryside.

B to help conserve the countryside.
C tolearn more about the countryside.

12 Last year's group said that the course
A built their self esteem.
B taught them lots of new skills.
C made them fitter and stronger.

13 For the speaker, what's the most special feature of the course?
A You can choose which activities you do.
B There's such a wide variety of activities.
C You can become an expert in new activities.

14 The speaker advises people to bring
A their own board games.
B extra table tennis equipment.
C a selection of films on DVD.

15 Bed—tlme is strictly enforoed because

A it’samyhradummdm,
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*In thts type of task, you
«can use each option
more than once.

» Listen for phrases with
modals such as - "you
don‘t have to ...",
‘they're a must ...",

"you can if you wish
...", as well as adjectives
like 'banned’.

l équiﬁ el ,-;a-i-._aau,é'&ii;ﬁi:‘i:ar--.:ar"éi; B

17 MoblIS.BBOIE . s i e i

18 Sun cream | o
19 Aerosol deodorant ... S 5/ P
_ ’a."tt“':’m'w
20 TOWBL. v bttt PR s ;tfmﬂ
gt &
A s
Rules “f;‘ff“‘-‘
A You MUST take this e
B You CAN take this, if you wish -
C You must NOT take this

www.languagecentre.ir
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order they appear on
the guestion paper
(Questions 21-25),
and describes their
position and/or-shape
and function.

Listen for prepositions
and direction indicators
such as ‘on the left’, ‘at
the top’, and ‘on the
bottomn’. Also, listen for
words which indicate
shape and size.

21 Waste container

22 Slurry

23 Water inlet

24 Gas

25 Overflow tank

FESRBsAmEsan R R e

36



Questions 26-30

Complete the flow chart below,

Wons 26-30

Choose F|
puring the pause in th IVE answers fi
middte of the rec. Ofdln; questions 2630 rom the box and write the correct letter, A~G, next to

read Questions 26-30, 1t
kfnwﬁr']‘t to énow who h
-js doing what. Quest E
?5. 27 and 30 areetsh'en i A igkprtity Sequence.
teacher’s activities but B Ask questions.
Questions 28 and 29 are
the pupils’ activities. C Copy.
D Demonstrate meaning.
E Distribute worksheet.
F  Draw pictures.
G Present sentences.
LESSON OUTLINE YEAR THREE
TOPIC: ENERGY
ACTIVITIES
Teacher: Introduce word
- Pupils: look and listen
- _' Feseher 20 o o
{ Pupils: look and listen

| Teacher: Present question
Pupils: respond
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Tip strip

Questions 31-40

* Section 4 lectures
often deal with quite
technical matters, but
speakers give simple
and clear definitions
to make things clear
for a non-specialist
audience, Listen to
the short definition of
_'artiﬁda! gills’ in the

instructions and also the
round information

at the beginning of
the lecture. -

* Before you listen,
read all the notes on

~ the question paper
(remember there is no
pause in the middle of

Section 4). The notes on

the paper give a lot of
information to help you
understand the main
points and also enable
you to ‘find your place’
on the paper.

* There is quite a long
introduction before the
first question. Read the
first two bullet points
(without gaps) as you
listen. This will prepare
you to hear the answer
to Question 31.

Question 31

Listen for a synonym

for ‘large’.

Question 32

P

Questions 31-40
Questions 31-40
Complete the notes below.

Write NO MORE THAN TWO WORDS for each answer.

Creating artificial gills
Background
* Taking in oxygen : mammals — lungs; fish — gills
* Long-held dreams — humans swimming underwater without oxygen tanks
*  Oxygen tanks considered too 31 ........ccovveenes and large

* Attempts to extract oxygen directly from water

* 1960s — prediction that humans would have gills added by 32 .................. /
* ldeas for artificial gills were inspired by research on \
* fish gills

* fish swim bladders

* animals without gills — especially bubbles used by 33 ..................

Building a simple artificial gill

* Make a watertight box of a material which lets 34 ..................
pass through

* Fill with air and submerge in water
* Important that the diver and the water T ISR R ,I

* The gill has to have a large 36 ..................

ers often use a network of small 37 .................. on their gill

R Y
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As the IELTS test is a proficiency test, it is not based on a specific langyage'
syllabus. This means that you cannot predict exactly the language which the
test will contain.

Aim to improve your general language knowledge and skills, as well as to
develop effective strategies.

Aim to read appropriate materials about a wide range of topics as often as
possible. Even academic texts about different subjects have a high proportion
of words and structures in common.

Try aiso to increase your reading speed. The length of time allowed for each
section of the reading test is relatively short, so you will need to be able to
read the texts and the questions quickly.

Over time, your general proficiency in English will increase and your potential
test performance will rise.

. Understanding a se T ot T i i
Recognising writers’ opinions, attitudes and inferences. . i i ‘ ;f;' ;
-":'¢ o 4
L&

When you are preparing to take the Academic Reading test, you should try to
develop strategies for doing the test which work well for you. Some strategies
are useful for most people, but in other cases what works well for one person
might not work so well for another. For example, some people find it best to
read each text quickly before attempting to do the tasks, while others simply

skim the text and then read parts of it selectively at the same time as they are
doing the tasks.

The types of task found in the Academic Reading test are limited, so. although
you cannot predict exactly which ones a test might contain, you will be able

to familiarise yourself with all the possible task types. It is very important that
you know what to expect in general, and have practised doing the tasks before
you do the test. You will be able to develop strategies for doing the tasks which
work best for you.

One strategy which benefits most people is the use of guesswork. When you

s, you will almost certainly come across words
liar with. Use the context, as well as your

ords that are similar, to guess their meaning.
If you come across a question which you find particularly difficult, move on to
the next one and then return to it later. |If you still find it too difficult, quess the
answer — you might get it right. You won't lose extra marks for giving a wrong
answer, but you won't gain any mark if you leave a question unanswered.

and phrases which you are unfami
knowledge of any other English w

www.languagecentre.ir
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Reading Passage 1 below.

You should spend about 20 minutes on Questions 1-13, which are based on

Sport Science in Australia

The professional career paths available to graduates

m courses relating to human movement and
Sport science are as diverse as the graduate’s
Imagination. However, undergraduate courses
with this type of content, in Australia as well as
In most other Western countries, were originally
designed as preparation programmes for Physical
Education (PE) teachers.

The initial programmes commenced soon after
the conclusion of World War II in the mid-1940s.
One of the primary motives for these initiatives
was the fact that, during the war effort, so many
of the men who were assessed for military duty
had been declared unfit. The government saw the
solution in the providing of Physical Education
programmes in schools, delivered by better
prepared and specifically educated PE teachers.

Later, in the 1970s and early 1980s, the surplus of
Australians graduating with a PE degree obliged
institutions delivering this qualification to identify
new employment opportunities for their graduates,
resulting in the first appearance of degrees catering
for recreation professionals. In many instances,
this diversity of programme delivery merely led to
degrees, delivered by physical educators, as a side-
line activity to the production of PE teachers.

| Whilst the need to produce Physical Education
| teachers remains a significant social need, and
loped societies demand the availability

40

perspective, sport is now seen as an area with the
potential for high returns. It is quite significant
that the businessman Rupert Murdoch broadened
his business base from media to sport, having
purchased an American baseball team and an
Australian Rugby League competition, as well as
seeking opportunities to invest in an English football
club. No business person of such international
stature would see fit to invest in sport unless he
was satisfied that this was a sound business venture
with ideal revenue-generating opportunities.

These developments have confirmed sport as a
business with professional management structures,
marketing processes, and development strategies
in place. They have indicated new and developing
career paths for graduates of human movement
science, sport science, exercise science and related
degrees. Graduates can now visualise career paths
extending into such diverse domains as sport
management, sport marketing, event and facility
management, government policy development
pertaining to sport, sport journalism, sport
psychology, and sport or athletic coaching.

Business leaders will only continue their
enthusiasm for sport if they receive returns for
their money. Such returns will only be forthcoming
if astute, enthusiastic and properly educated
professionals are delivering the programs that
earn appropriate financial returns. The successful
universities of the 21st century will be those that
have responded to this challenge by delivering such
degrees.

ional growth area for this grouf
associated with community
' demand for governmen'
th budgets is reaching th¢
ments are simply unable
iner that is satisfying thev




constituents. One of the primary reasons for this
roblem is the unhelpful emphasis on treatment

medical care programmes. Governments have
traditionally given their senior health official the
title of ‘Minister for Health’, when in fact this
officer has functioned as ‘Minister for Sickness
and the Construction of Hospitals’. Government
focus simply has to change. If the change is not
brought about for philosophical reasons, it will
occur naturally, because insufficient funding will
be available to address the ever-increasing costs of
medical support.

Graduates of human movement, exercise science
and sport science have the potential to become
major players in this shift in policy focus. It is these
graduates who already have the skills, knowledge
and understanding to initiate community health

education programmes to reduce cardio-vascular
disease, to reduce medical dependency upon
diabetes, to improve workplace health leading to
increased productivity, to initiate and promote
programmes of activity for the elderly that reduce
medical dependency, and to maintain an active
lifestyle for the unemployed and disadvantaged
groups in society. This is the graduate that
governments will be calling upon to shift the
community focus from medical dependency to
healthy lifestyles in the decades ahead.

The career paths of these graduates are developing
at a pace that is not evident in other professions.
The contribution that these graduates can make to
society, and the recognition of this contribution is
at an unprecedented high, and all indications are
that 1t will continue to grow.
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Tip strip

Question: 1-5

* The title of the flow
chart shows that it's
about the past, so look
for the answers in the
first three paragraphs.

* Write either one word
or two words for the
answers, but no more.

* Make sure that the
answers fit grammatucaily
as well as in meaning.

* The answers follow the
order of information in

= The last box is useful.
It shows you where
the relevant part of the
reading passage ends.

* If you have to change a
word or phrase to make
it fit, you have chosen
the wrong one.

leﬁm 1

‘Being’ comes before

the space, so the answer

must be an adjecm or

Questions 1-5
Complete the flow chart below.

Choose NO MORE THAN TWO WORDS from the passage for each answer

The history of sports and physical science in Australia

A lot of people identified as being 1 ..................

\

Introductionof PEto 2...................

v

Special training programmes for 3 ..................

\d

| OGS AN A SY of PE graduates

\

|dentification of alternative 5 ..................

\

Diversification of course delivery
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~ Tip strip
Questions 6-13
« There's no need to
answer the ques

words, Just wﬂte T o’r '

F, or NG.

The statements follow
the order of the
information in the
reading passage.

+ To find the part of the
reading passage which
contains the answer,
look for words and
phrases with similar
meanings.

* Read each complete
statement before
deciding the answers.

Question 13

This statement sounds
reasonable in the light of
what is said in the reading
passage, and may be true.
However, it must be stated
by the writer for it to be
definitely true.

6 Sportis generally ragarded asa prof
7 Rupert Murdoch has a personal as well asa husims inter
8 The range of career opportunities available to spmt graduates ;s e
9 The interests of business and the interests of universities are linked.

10 Governments have been focusing too much attention on preventative
medicine.

11 Itis inevitable that government priorities for health spending will change.
12 Existing degree courses are unsuitable for careers in community health.

13 Funding for sport science and related degrees has been increased
considerably.

www.languagecentre.ir . -
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An assessment of micro-

A In terms of micro-renewable energy sources sul

D

You should spend aboul 20 minutes on Qui . o Ol
Reading Passage 2 below.

(kW) turbine” is at the biggest end of the spec
a pole as high as a four-storey house, this is th
turbine, and the sort of thing you could install
money. According to one estimate, a 15-kW mi¢
maximum oug:ut). costing £41,000 to purchase
is capable of delivering 25,000 kilowatt-hours (
placed on a suitably windy site.

| don’t know of any credible studies of the gree
in producing and installing turbines, so my estimate
more broad than usual. However, it is worth trying.
about as carbon intensive per pound sterling of pr
electrical motors, which seems a reasonable assu
manufacture will be around 640 kilograms (kg) per
is probably about as carbon intensive as typical
£1,000. That makes the carbon footprint (the total
that installing a turbine creates) 30 tonnes.

The carbon savings from wind-powered electricity
carbon intensity of the electricity that you’re rep

generation replaces the coal-fuelled part of the co
words, if you live in the UK, let’s say that rather
electncity, which comes from a mix of coal, gas,
sources, the effect of your turbine is to reduce the w
stations. That's reasonable, because coal is the least pi
electnicity mix. In this case the carbon saving is ro
kKWh, so you save 25 tonnes per year and pay back
Jjust 14 months — a great start.

The UK government has recently introduced a subsidy for rene
that pays individual producers 24p per energy unit on top of all the money they
save on their own fuel bill, and on selling surplus electncity back to the grid at
approxumately Sp per unit. With all this taken into account, individuals would
back £7,250 per year on their investment. That pays back the costs in about six

vears. [t makes good financial sense and, for people who care about the carbon

savings for their own sake, it looks like a fantastic move. The carbon investment
pays back in just over a year, and every year after that is a 25-tonne carbon saving
(It’s important to remember that all these sums rely on a wind turbine having a

favourable location.)

So, at face value, the turbine looks like a great idea environmentally, and a fairly :
is 2 crucial perspective missing from the analysis so far. Has the government spent
s money wisely? It has invested 24p per unit into each micro-turbine. That works
out at 3 massive £250 per tonne of carbon saved. My calculations tell me that had
smaller domestic turbines, they would have broken even after i ars. In other
because the government : so much mo ibsidisi '.
- — muﬂym money subsidising ;
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Nevertheless although the micro-wind turbine subsid A '
» althe y doesn’t look like th
best way of spending government resources on climate change mitigation, fvg ?rjé

There is one extra favourable way of looking at the micro-wind turbine, even
if it is not the single best way of investing money in cutting carbon. Input-
output modelling has told us that it is actually quite difficult to spend money
without having a negative carbon impact. So if the subsidy encourages people
to spend their money on a carbon-reducing technology such as a wind turbine,
rather than on carbon-producing goods like cars, and services such as overseas
holidays, then the reductions in emissions will be greater than my simple sums
above have suggested.

*

B

a type of engine
a unit for measuring electrical power
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Questions 14-26

_ & Questions 14-20
Tip strip
Questions 14-20 Reading Passage 2 has SEVEN paragraphs, A-G.
* The headings are not
HENE Shine ofier a3 Choose the correct heading for each paragraph from the list of headings belgy
the information in the

reading passage. , iz
~ Saimetinnes # paagraph Write the correct number, i-ix.

contains information

which is in more than . ; it
one of the headings. List of Headings
Choose the heading
e ook ol the i A better use for large sums of money.
paragraph. ii  The environmental costs of manufacture and installation.

* You can only use each . x 3 s
heading e iii  Estimates of the number of micro-turbines in use.

* If you choose one of : y e :
e x end e iv  The environmental benefits of running a micro-turbine.
find that it fits a later v The size and output of the largest type of micro-turbine.

paragraph better, go - i o . :
back and choose a vi Alimited case for subsidising micro-turbines.

different one for the . ’ ; . 4
earlier paragraph. vii  Recent improvements in the design of micro-turbines.

. ji)';ﬂ-t Chﬂgzakaa*;&tg;:? viii An indirect method of reducing carbon emissions.
words from the passage. ix The financial benefits of running a micro-turbine.
Make sure that it
expresses the topic of
the whole paragraph.

S PRMBERDR A i
e N S
i e N S

L e S
R E

------------------
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Only two statements
are correct.

in the Reading test, the
options are in the same
order as the information
in the reading passage.
For each statement, find
the part of the passage
which is most likely to
contain the answer.

D The UK goﬁemmni cont

E They can produce more energy than a

Questions 23—-26

Complete the sentences below.

25 Most spendinghasa ..................

effect on the environment. Qe

26 If people buy a micro-turbine, they have less money to spend on thin@ m

foreign holidays and ..................

Tip strip
Question 23-26

» The sentences follow the order of information
in the reading passage, so when you've found
the part where the first one is, you can find
the rest more easily.

* If the maximum number of words is three,
it's likely that at least one answer will contain
three words.

« Read the whole sentence carefully before
choosing an answer.

www.languagecentre.ir
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. Copy the words carefully, especially when
copying words which you aren’t fumrﬁarwﬁt
Check the spelling aﬁemards

Question 23

The sentence compares micro-turbines with
something else. The answer must be a noun
phrase 3

Question 25

The word after the space is a noun, and the * |
word before the space is ‘a’, 50 meamm
be an adjective beginning with a consonant.




the coast of the Aegean
about the technical m
indisputably one of the b
Greek city. However, €O ably les:
about the socio-economic context and

production was organised.

The bulk of pottery found at Akrotiri is locally
made, and datel:)s from the late fifteenth century B(;:.
| It clearly fulfilled a vast range of the settlement’s
" requirements: more than fifty different types of pots
can be distinguished. The pottery found includes a
: wide variety of functional types like storage jars,
{ smaller containers, pouring vessels, cooking pots,
1

|

drinking vessels and so on, which all relate to specific
activities and which would have been made and
distributed with those activities in mind. Given the
large number of shapes produced and the relatively
| high degree of standardisation, it has generally been
assumed that most, if not all, of Akrotiri pottery
was produced by specialised craftsmen in a non-
| domestic context. Unfortunately neither the potters’
| workshops nor kilns have been found within the
excavated area. The reason may be that the ceramic
workshops were located on the periphery of the site,
| Which has not yet been excavated. In any event, the
| ubiquity of the pottery, and the consistent repetition
| of the same types in different sizes suggests
production on an industrial scale. h

The Akrotinian potters seem to have responded to
pressures beyond their households, namely to the
increasing complexity of regional distribution and
exchange systems. We can imagine them as full-
ume crafismen working permanently in a high
- pmducum-m_te craft such as pottery ﬁlanufacru;a
and supporting themselves entirely from Lhé
gm\ced.:, of their craft. In view of the above, one
can begin to speak in terms of mass-prod‘uced

| POUery and the existence of organised workshops
o craftsmen during the period 1550-1500 B~
Yet, how pottery production was orga;i‘ :
Akrotini rema; Sti shapall
s AINS an open question, as there js no

real documentary evidence. Our entire knowledge

m
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Excavations at the site it i e

2 1 W ' . Impo:
society such as that of
Akrotiri. In absence of any written
records, the archaeological evidence reveals that
concepts of measurements, both of weight and
number, had been formulated. Standard measures
may already have been in operation, such as those
evidenced by a graduated series of lead weights —
made in disc form — found at the site. The existence
of units of capacity in Late Bronze Age times is
also evidenced, by the notation of units of a liquid
measure for wine on excavated containers.

It must be recognised that the function of pottery
vessels plays a very important role in determining
their characteristics. The intended function affects
the choice of clay, the production technique, and
the shape and the size of the pots. For example,
large storage jars (pithoi) would be needed to store
commodities, whereas smaller containers would be
used for transport. In fact, the length of a man’s
arm limits the size of a smaller pot to a capacity of
about twenty litres; that is also the maximum a man
can comfortably carry.

The various sizes of container would thus represent
standard quantities of a commodity, which is a
fundamental element in the function of exchange.
Akrotirian merchants handling a commodity such
as wine would have been able to determine easily
the amount of wine they were transporting from the
number of containers they carried in their ships
since the capacity of each container was anwI;
m‘tl?le t114—13 litres. (We could draw a parallel here
WIth the current practice in ! il i
e nshain ‘msg Greece of selling oil jp

We may therefore assum

_ e that the shape, capacit,
and, sometimes decoration of vessels a?: indﬁ:?é?’
of the commodity contained by them Sin e
individual transactions would normally in\r‘olﬁ.:

,



i a R e \
afm‘m qu{l;l:g{es of a given commodity,

. es of
to meet traders’ requim=:me.r‘;tﬁ;ﬂel e

a range
needed

In trying '-Ommcmlstruct systems of capacity by
e Vﬂrlauli'ne oi; excavated pottery, a
g¢ of tolerances must be
&Wdit Seems possible that the potters of that
i Specific sizes of vessel in mind, and
tried 1o reproduce them using a specific type and
amount of clay. However, it would be quite difficult
for them to achieve the exact size required every
tme, without any mechanical means of regulating
symmetry and wall thickness, and some potters
would be more skilled than others. In addition,
vanations in the repetition of types and size may
also occur because of unforeseen circumstances
during the_ throwing process. For instance, instead
of destroying the entire pot if the clay in the rim
contained a piece of grit, a potter might produce
a smaller pot by simply cutting off the rim. Even

where there is no noticeable external difference
between pots meant to contain the same quantity
of a commodity, differences in their capacity can
actually reach one or two litres. In one case the
deviation from the required size appears to be as
much as 10-20 percent.

The establishment of regular trade routes within
the Aegean led to increased movement of goods;
consequently a regular exchange of local, luxury
and surplus goods, including metals, would have
become feasible as a result of the advances in
transport technology. The increased demand for
standardised exchanges, inextricably linked to
commercial transactions, might have been one of
the main factors which led to the standardisation
of pottery production. Thus, the whole network
of ceramic production and exchange would have
depended on specific regional economic conditions,
and would reflect the socio-economic structure of
prehistoric Akrotiri.
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in the reading passage.
Some of the words and
phrases in the incorrect
options, or words and
phrases with a similar
meaning, can

be found in the reading
passage. So after you've
chosen an answer,
check that the other
options are wrong.

If you can’t find the
correct answer, and
you're running out

of time, it's better to
guess than to leave the
question unanswered.

Question 28

To find where the
answer is, look for words
related to ‘assumption’
and ‘specialists’, then
read the following
sentences carefully.

options may
the order of information

whien

28 The assumption that pottery from Akrotiri was producec
partly based on ' :

A the discovery of kilns.

B the central location of workshops.

C the sophistication of decorative patterns.
D the wide range of shapes represented.

Questions 29-32
Complete each sentence with the correct ending, A-F, below.
Write the correct letter, A—F.

29 The assumption that standard units of weight were in use could be based on
30 Evidence of the use of standard units of volume is provided by

31 The size of certain types of containers would have been restricted by

32 Attempts to identify the intended capacity of containers are complicated by

A the discovery of a collection of metal discs.

B the size and type of the sailing ships in use.
C variations in the exact shape and thickness of similar containers.
D the physical characteristics of workmen.
E marks found on wine containers.
F the variety of commodities for which they would have been used.
Tip strip Question 30 :
Questions 29-32 and Questions 39-40 T‘?tﬁ”d Wh‘f;e the answer i?u:c-lbm for a word
« Read all the options quickly before you begin "' 2 Similar meaning to ‘volume".
the task. uickly hetorm you begin.. . qamdens2
* The questions follow the order of information To find where the answer is, look for a phrase
in the reading passage. with a similar meaning to ‘attempts to identify

the intended capacity’, and then read the

* Each of the correct options can only be following sentences

used once.
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Tip strip
Questions 33-33
Don’t answer the
questions by using
your own knowledge
or opinion. Answer
only according to
what the writer of the
passage says.

Question 40

The answer to this
question can’t be found
ina :.;ingle part of the
reading passage, but the
first and last paragraphs
(the introduction and
the conclusion) are
particularly important.

Questions 33-38

Do the following statements agree with the views of the writer in Reading Passage 3?
Write

YES if the statement agrees with the claims of the writer
NO if the statement contradicts the claims of the writer
NOT GIVEN ifit is impossible to say what the writer thinks about this

33 There are plans to excavate new areas of the archaeological site in the
near future.

34 Some of the evidence concerning pottery production in ancient Akrotiri comes
from written records.

35 Pots for transporting liquids would have held no more than about 20 litres.

36 It would have been hard for merchants to calculate how much wine was on
their ships.

37 The capacity of containers intended to hold the same amounts differed by up
to 20 percent.

38 Regular trading of goods around the Aegean would have led to the general
standardisation of quantities.

Question 39-40
Choose the correct letter, A, B, C or D.

39 What does the writer say about the standardisation of container sizes?

A Containers which looked the same from the outside often varied

in capacity.
B The instruments used to control container size were unrelia_bfa. e
¢ The unsystematic use of different types of clay resulted in size vanatfons.
D Potters usually discarded containers which were of a non-standard size.
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to exemplify them. You do not have to mention everything w

The topic is usually expressed in terms of a statement, followed by a question, or

questions. You will be expected to summarise opposing views and uﬁ&mm
opinion, or describe the reasons for a given situation and suggest possible causes
| or solutions. - . :

o Yot 2] B e, T v L el - e e e T L et
e TR i STl S = By o AT = ; TN vt
R o W T T'l... r u_-}_'._.,c- 2 N 3

[
- i

For Task 1, look for samples of graphs, charts and diagrams, and practise analysing
the information. You can do this in your own language; the important thing is that
you are able to process visual information both accurately and quickly.

Then practise summarising the information in English.

For Task 2, read articles from a wide range of suitable sources and subject matter.
In addition, practise writing essays according to the process suggested in the
Writing File.

While practising for both tasks, impose a time limit on yourself so that you get
used to writing quickly, and have enough time left to check your essay. Also, pay
attention to your handwriting. Ask other people to tell you if it is legible, and
practise letter formation to improve your handwriting.

-

Manage your time effectively. Don’t spend all your time writing. Allow sufficient
time to read the rubrics and, for Task 1, to analyse the visual. Also allow time to
check and correct your writing afterwards. -
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Tip strip

. 1 WIth an introst sde
¥

et

Tip strip

You should spend about 20 minutes on this task.

[
J
|
|
i

The diagram below show how leather goods are produced.

Summarise the information by selecting and reporting the main
features, and making comparisons where relevant.

Write at least 150 words.

A method of producing leather goods
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main aifferences between young children’s social
au fadults? To what extent are the changes that
] 37 =
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Part 2 tests your ability to _ and at
Part 3 tests your ability to converse on more abstract

e e s
W L
P E LT i

Listen to short talks and dialogues in English about everyday topics. Suitable
sources would be published listening materials, as well as TV, radio or the Internet.
Listen to longer interviews and discussions about more serious, impersonal
topics, selecting from the same types of source.

Take opportunities to talk to English speakers as often as possible. Use
communication strategies to keep the conversation going if necessary.
Practise giving short presentations about experiences you have had or people
you know, etc. If possible, record yourself and listen to the recording.

Practise giving short presentations to other people, and ask them to give
you feedback.

While you are speaking, don’t focus too much on accuracy. If you think too
much about grammar, your fluency may be affected.

If there is a word or phrase you cant remember, find other ways to say what
you want to say. You are in control of the language you use in a speaking test.

If the general topic is one you don’t know much about, use your imagination.
You will be assessed on how you speak, not on what you say.

54
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question is not about ‘
what clothes you like!

You have one minute to make notes on the following topic. Ther Voul hiave ﬂﬁ A
o two minutes to talk about it v o

Tip strip

* Choose a series that
you can say a lot about,
even If it's not the one
you enjoy the most.

* Make notes about every
bullet point, and about
the line at the bottom
texplain ...).

Follow-up questions

You can just give a brief

answer to follow-up

guestions.

Tip strip
Foreign programmes ...

* Question 3 When the
question is long, you
can say ‘Pardon’, or
‘Sorry — could you say
that again’. You will not
lose marks for this.

Children and TV ...

Use appropriate phrases

for expressing apinions.

Changes in the media ...

* Question 1 Talk about
both advantages and
disadvantages.

* Question 3 Use the
future tense in your
answer, and phrases
like ‘it's likely that

3 ‘or

“Probably ...".

Describe a TV series which you enjoy watching
You should say:

what the series is about
who presents it/acts in it
how often it is on

and explain why you enjoy watching the series so much.

Is this series popular with many other people you know?
Do you watch TV often?

= - e ; = P B s i S el e
- E = £ i | : T R e B R &

Let’s talk about foreign TV programmes.

What kind of foreign TV programmes are popular in your country?

What are the advantages of having foreign-made programmes on TV?
Some people think governments should control the number of foreign-made
TV programmes being shown. Do you agree? Why?

Now let’s talk about children and TV.

What do you think are the qualities of a good children’s TV programme?
What are the educational benefits of children watching TV?

Many people think adults shodild influence what children watch. Do you
agree? Why?

Now let’s talk about changes in the media.

What do you think are the advantages and disadvantages of having
TV broadcast 24 hours a day?

In what ways have advances in technology influenced the way people
watch TV?

What changes do you think will occur in broadcast media in the next 20

www.languagecentre.ir
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Questions 31-40

Questions 31-40

Complete the flow chart below.

Wiite NO MORE THAN TWO WORDS for each answer.

Expertise in creative writing

L Background — researcher had previously studied 31 ..............

v

Had initial idea for research — inspired by a book (the 32 ................ i
of a famous novelist). |

\d

Posed initial question — why do some people become
experts whilst others don't?

\

{l Read expertise research in different fields.

Avoided studies conductedina 33 .................. . because too controlled.
Most helpful studies—research into 34 .................. , €.9. waiting tables.
Found participants: four true 35 . ............... in creative writing

(easy to find) and four with extensive experience. i
Using ‘think aloud’ techniques, gathered 36 ................. data from inexperienced
writer. (During session — assistant made 37 ................_ recordings).

\4

Gathered similar data from experienced writers.

\

Compared two data sets and generateda 38 ...........0 N5 for analysis
(Identified five major stages in writing — will be refined later).

Gotgnexpertdd ... .. to evaluate the quality of
the different products.

4

Identified the most effective 40 .................. of stages
in producing text.

TEST 3, LISTENING MODULE
www.languagecentre.ir
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Reading module (1 hour)

You should spend about 20 minutes on Questions 1-13, which are based on
Reading Passage 1 below.

The Rufous Hare-Wallaby

The Rufous Hare-Wallaby is a species of Australian kangaroo, usually known by its Aboriginal name,
‘mala’. At one time, there may have been as many as ten million of these little animals across the arid and
serni-arid landscape of Australia, but their populations, like those of so many other small endemic species,
were devastated when cats and foxes were introduced — indeed, during the 1950s it was thought that the
mala was extinct. But in 1964, a small colony was found 450 miles northwest of Alice Springs in the
Tanami Desert. And 12 years later, a second small colony was found nearby. Very extensive surveys were
made throughout historical mala range — but no other traces were found.

Throughout the 1970s and 1980s, scientists from the Parks and Wildlife Commission of the Northern
Territory monitored these two populations. At first it seemed that they were holding their own. Then in
late 1987, every one of the individuals of the second and smaller of the wild colonies was killed. From
examination of the tracks in the sand, it seemed that just one single fox had been responsible. And then,
in October 1991, a wild-fire destroyed the entire area occupied by the remaining colony. Thus the mala
was finally pronounced extinct in the wild.

Fortunately, ten years earlier, seven individuals had been captured, and had become the founders of
a captive breeding programme at the Arid Zone Research Institute in Alice Springs; and that group
had thrived. Part of this success is due to the fact that the female can breed when she is just five
months old and can produce up to three young a year. Like other kangaroo species, the mother carries
her young — known as a joey — in her pouch for about 15 weeks, and she can have more than one joey
at the same time.

In the early 1980s, there were enough mala in the captive population to make it feasible to start a
reintroduction programme. But first it was necessary to discuss this with the leaders of the Yapa people.

- Traditionally, the mala had been an important animal in their culture, with strong medicinal powers for
old people. It had also been an important food source, and there were concerns that any mala returned
to the wild would be killed for the pot. And so, in 1980, a group of key Yapa men was invited to visit
the proposed reintroduction area. The skills and knowledge of the Yapa would play a significant and
enduring role in this and all other mala projects.

With the help of the local Yapa, an electric fence was erected around 250 acres of suitable habitat, about
300 miles northwest of Alice Springs so that the mala could adapt while protected from predators. By
1992, there were about 150 mala in their enclosure, which became known as the Mala Paddock. However,
all attempts to reintroduce mala from the paddocks into the unfenced wild were unsuccessful, so in the
end the reintroduction programme was abandoned. The team now faced a situation where mala could be
bred, but not released into the wild again.
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You should spend about 20 minutes on Questions 14-26, which are based on
Reading Passage 2 below.

Questions 14-26
Questions 14-19
Reading Passage 2 has SEVEN sections, A-G.

Choose the correct heading for sections A—F from the list of headings below.

Write the correct number, i-viii.

List of Headings

i Outbreaks of plague as a result of military campaigns.

li  Systematic intelligence-gathering about external cases of plague.

iii  Early forms of treatment for plague victims.

iv  The general limitations of early Russian anti-plague measures.

v Partly successful bans against foreign states affected by plague.

vi  Hostile reactions from foreign states to Russian anti-plague measures.
vii Various measures to limit outbreaks of plague associated with war.

viii The formulation and publication of preventive strategies.

8 Sachioa 0 liesamlieg g 0

15 Section B

16 Section C

17 Section D

18 Section E

..................

19 Section F
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Measures to combat infectious
disease in tsarist Russia

A In the second half of the seventeenth century,

Russian authorities began implementing
controls at the borders of their empire to
prevent the importation of plague, a highly
infectious and dangerous disease. Information
on disease outbreak occurring abroad was
regularly reported to the tsar’s court through
various means, including commercial channels
(travelling merchants), military personnel
deployed abroad, undercover agents, the
network of Imperial Foreign Office embassies
and representations abroad, and the customs
offices. For instance, the heads of customs
offices were instructed to question foreigners
entering Russia about possible epidemics of
dangerous diseases in their respective countries.

Ii news of an outbreak came from abroad,
relations with the affected country were
suspended. For instance, foreign vessels were
not allowed to dock in Russian ports if there
was credible information about the existence of
epidemics in countries from whence they had
departed. In addition, all foreigners entering
Russia from those countries had to undergo
quarantine. In 1665, after receiving news about
a plague epidemic in England, Tsar Alexei
wrote a letter to King Charles II in which he
announced the cessation of Russian trade
relations with England and other foreign states.
These protective measures appeared to have
been effective, as the country did not record any
cases of plague during that year and in the next
three decades. It was not until 1692 that another
plague outbreak was recorded 1'_n thq Russign
province of Astrakhan. This epidemic continued
for five months and killed 10,383 people, or
about 65 percent of the city’s population. By
the end of the seventeenth century, preventative
measures had been widely introduced in
Russia, including the isolation of persons ill
with plague, the imposition of quarantines, and
the distribution of explanatory public health
notices about plague outbreaks.

C During the eighteenth century, altho ugh none

67

of the occurrences was of the same scale as
in the past, plague appeared in Russia several
times. For instance, from 1703 to 1705, a
plague outbreak that had ravaged Istanbul
spread to the Podolsk and Kiev provinces

1n Russia, and then to Poland and Hungary.
After defeating the Swedes in the battle of
Poltava in 1709, Tsar Peter I (Peter the Great)
dispatched part of his army to Poland, where
plague had been raging for two years. Despite
preventive measures, the disease spread
among the Russian troops. In 1710, the
plague reached Riga (then part of Sweden,
now the capital of Latvia), where it was
active until 1711 and claimed 60,000 lives.
During this period, the Russians besieged
Riga and, after the Swedes had surrendered
the city in 1710, the Russian army lost 9,800
soldiers to the plague. Russian military
chronicles of the time note that more soldiers
died of the disease after the capture of Riga
than from enemy fire during the siege of
that city.

Tsar Peter I imposed strict measures to prevent
the spread of plague during these conflicts.
Soldiers suspected of being infected were
isolated and taken to areas far from military
camps. In addition, camps were designed to
separate divisions, detachments, and smaller
units of soldiers. When plague reached
Narva (located in present-day Estonia) and
threatened to spread to St. Petersburg, the
newly built capital of Russia, Tsar Peter I
ordered the army to cordon off the entire
boundary along the Luga River, including
temporarily halting all activity on the river.
In order to prevent the movement of people
and goods from Narva to St Petersburg
and Novgorod, roadblocks and cl'zeckpomts
were set up on all roads. The tsar’s orders
were rigorously enforced, and those who

disobeyed were hung.




Furthermore, the decree rqqmred that
governors ensure the physical examination of
all persons suspected of carrying the disease
and their subsequent isolation. In addition,

E However, although the Russian authorities
applied such methods to contain the spread
of the disease and limit the number of

victims, all of the measures had a provisional
character: they were intended to respond to a
specific outbreak, and were not designed as a
coherent set of measures to be implemented
systematically at the first sign of plague. The
advent of such a standard response system
came a few years later.

The first attempts to organise procedures
and carry out proactive steps to control
plague date to the aftermath of the 1727-

it was ordered that sites where plague -
victims were found had to be encircled by
checkpoints and isolated for the duration

of the outbreak. These checkpoints were to

remain operational for at least six weeks.
The houses of infected persons were to
be burned along with all of the personal
property they contained, including farm
animals and cattle. The governors were
instructed to inform the neighbouring

provinces and cities about every plague case
occurring on their territories. Finally, letters
brought by couriers were heated above a fire

before being copied.

1728 epidemic in Astrakhan. In response
to this, the Russian imperial authorities
issued several decrees aimed at controlling
the future spread of plague. Among these
decrees, the ‘Instructions for Governors
and Heads of Townships’ required that all G The implementation by the authorities of
governors immediately inform the Senate — these combined measures demonstrates their
a government body created by Tsar Peter I in intuitive understanding of the importance of
1711 to advise the monarch — if plague cases the timely isolation of infected people to limit
were detected in their respective provinces. the spread of plague.

TEST 3. REANING MAARLIE
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You should spend about 20 minutes on Questions 27-40, which are based on
Reading Passage 3 below.

Recovering a damaged reputation

In 2009, it was revealed that some of the information published by the Uniyersity of East Anglia’s Climatic
Research Unit (CRU) in the UK, concerning climate change, had been inaccurate. Furthermore, it was
alleged that some of the relevant statistics had been withheld from publication. The ensuing controversy
affected the reputation not only of that institution, but also of the Intergovex:nmgnta_l Panel on Climate
Change (IPCC), with which the CRU is closely involved, and of climate scientists in general. Even if
the claims of misconduct and incompetence were eventually proven to be largely untrue, or confined to
a few individuals, the damage was done. The perceived wrongdoings of a few people had raised doubts
about the many.

The response of most climate scientists was to cross their fingers and hope for the best, and they kept a
low profile. Many no doubt hoped that subsequent independent inquiries into the [IPCC and CRU would
draw a line under their problems. However, although these were likely to help, they were unlikely to undo
the harm caused by months of hostile news reports and attacks by critics.

The damage that has been done should not be underestimated. As Ralph Cicerone, the President of |

the US National Academy of Sciences, wrote in an editorial in the journal Science: ‘Public opinion
has moved toward the view that scientists often try to suppress alternative hypotheses and ideas and
that scientists will withhold data and try to manipulate some aspects of peer review to prevent dissent.’
He concluded that ‘the perceived misbehavior of even a few scientists can diminish the credibility of
science as a whole.’

An opinion poll taken at the beginning of 2010 found that the proportion of people in the US who
trust scientists as a source of information about global warming had dropped from 83 percent, in 2008,
to 74 percent. Another survey carried out by the British Broadcasting Corporation in February 2010
found that just 26 percent of British people now believe that climate change is confirmed as being largely
human-made, down from 41 percent in November 2009. ;

Regaining the confidence and trust of the public is never easy. Hunkering down and hoping for the
best — climate science’s current strategy — makes it almost impossible. It is much better to learn from
the successes and failures of organisations that have dealt with similar blows to their public standing.

In fact, climate science needs professional help to rebuild its reputation. It could do worse than follow
the advice given by Leslie Gaines-Ross, a ‘reputation strategist’ at Public Relations (PR) company
Weber ShandW{Ck, in her recent boqk Corporate Reputation: 12 Steps to Safeguarding and Recovering
Reputation. Gaines-Ross’s strategy is based on her analysis of how various organisations responded to
crises, such as desktop-printer firm Xerox, whose business plummeted during the 1990s, and the USA’
National Aeronautics and Space Administration (NASA) after the Columbia shuttle disaster in 2003.

y cases, chief executives who publicly
freefall of their companys reputations,
r the fall from grace, it can be almost
with that same person at the helm.

but not always. If the leader is held at least partly responsible fo
impossible to convince critics that a new direction can be charted

This is the dilemma facing the heads of the IPCC and CRU. Both have been blam 1 isations’
: . . nbl
problems, not least for the way in which they have dealt with critics, and botﬁd htz?vrethbeel; r?rsgualgfgtégnti

public calls for their removal. Yet both organisations a i : : :
without s changs of leadershis, ppear to believe they can repair their reputations
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Questions 25-26
Choose TWO letters, A-E.

What TWO things did respondents say they liked most about doing
the crossword?

A It helped them spell complex technical terms.
It was an enjoyable experience.

It helped them concentrate effectively.

It increased their general motivation to study.
It showed what they still needed to study.

m O O @

Questions 27-28
Choose TWO letters, A-E.
In which TWO areas did these research findings differ from those of the
original study?
A Students’ interest in doing similar exercises.
B How much students liked doing the crossword.
C Time taken to do the crossword.
D Gender differences in appreciation.
E Opinions about using crosswords for formal assessment.

Questions 29-30
Choose TWO letters, A-E.
What TWO skills did Leela and Jake agree they had learned from doing
the project?
A How to manage their time effectively.
How to process numerical data.

How to design research tools.
How to reference other people’s work.

m O O @

How to collaborate in research.
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Reading module (1 hour)

You should spend about 20 minutes on Questions 1-13, which are based on
Reading Passage 1 below.

Geoff Brash q

Geoff Brash, who died in 2010, was a gregarious Australian businessman and philanthropist who
encouraged the young to reach their potential.

|
s
Born in Melbourne to Elsa and Alfred Brash, he was educated at Scotch College. His sister, Barbara, (
became a renowned artist and printmaker. His father, Alfred, ran the Brash retail music business that had f
been founded in 1862 by his grandfather, the German immi grant Marcus Brasch, specialising in pianos. f
It carried the slogan ‘A home is not a home without a piano.’ «

|

In his young days, Brash enjoyed the good life, playing golf and sailing, and spending some months |
travelling through Europe, having a leisurely holiday. He worked for a time at Myer department stores |
before joining the family business in 1949, where he quickly began to put his stamp on things. In one of !
his first management decisions, he diverged from his father’s sense of frugal aesthetics by re-carpeting
the old man’s office while he was away. After initially complaining of his €xtravagance, his father grew |

to accept the change and gave his son increasing responsibility in the business.

After World War I1(1939-1945), Brash’s had begun to focus on white goods, such as washing machines and f
refrigerators, as the consumer boom took hold. However, while his father was content with the business he f
had built, the younger Brash viewed expansion as vital. When Geoff Brash took over as managingdirectorin |
1957, the company had two stores, but after floating it on the stock exchange the following year, heexpanded |
rapidly and opened suburban stores, as well as buying into familiar music industry names such as Allans, :
Palings and Suttons. Eventually, 170 stores traded across the continent under the Brash’s banner.

Geoff Brash learned from his father’s focus on customer service. Alfred Brash had also been a pioneer in |
introducing a share scheme for his staff, and his son retained and expanded the plan following the float. |

Geoff Brash was optimistic and outward looking. As a result, he was a pioneer in both accessing and
selling new technology, and developing overseas relationships. He sourced and sold electric guitars,
organs, and a range of other modern Instruments, as well as state-of-the-art audio and video equipment.
He developed a relationship with Taro Kakehashi, the founder of Japan’s Roland group, which led to a |
joint venture that brought electronic musical devices to Australia. [i

In 1965, Brash and his wife attended a trade fair in Guangzhou, the first of its kind in China; they were J
one of the first Western business people allowed into the country following Mao Zedong's Cultural !
Revolution. He returned there many times, helping advise the Chinese in es tablishing a high quality piano [
factory in Beijing; he became the factory’s agent in Australia. Brash also took leading jazz musicians Don |
Burrows and James Morrison to China, on a trip that reintroduced jazz to many Chinese musicians. |
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Early occupations around
the river Thames

In her pioneering survey, Sources of London English, Laura Wright has listed the
variety of medieval workers who took their livings from the river Thames. The
baillies of Queenhithe and Billingsgate acted as customs officers. There were
conservators, who were responsible for maintaining the embankments and the
weirs, and there were the garthmen who worked in the fish garths (enclosures).
Then there were galleymen and lightermen and shoutmen, called after the names
of their boats, and there were hookers who were named after the manner in which
they caught their fish. The searcher patrolled the Thames in search of illegal fish
weirs, and the tideman worked on its banks and foreshores whenever the tide

permitted him to do so.

All of these occupations persisted for many centuries, as did those jobs that
depended upon the trade of the river. Yet, it was not easy work for any of the
workers. They carried most goods upon their backs, since the rough surfaces
of the quays and nearby streets were not suitable for wagons or large carts; the
merchandise characteristically arrived in barrels which could be rolled from the
ship along each quay. If the burden was too great to be carried by a single man,
then the goods were slung on poles resting on the shoulders of two men. It was a
slow and expensive method of business.

However, up to the eighteenth century, river work was seen in a generally
favourable light. For Langland, writing in the fourteenth century, the labourers
working on river merchandise were relatively prosperous. And the porters of
the seventeenth and early eighteenth centuries were, if anything, aristocrats of
labour, enjoying high status. However, in the years from the late eighteenth to
the early nineteenth century, there was a marked change in attitude. This was in
part because the working river was within the region of the East End of London,
which in this period acquired an unenviable reputation. By now, dockside labour
was considered to be the most disreputable, and certainly the least desirable
form of work.

It could be said that the first industrial community in England grew up around the
Thames. With the host of river workers themsel?es, as gvell asgihe szstt assembly
of ancillary trades such as tavern-keepers and laundresses, food-sellers and
street-hawkers, shopkeepers and marine store dealers — there was a workforce of
many thousands congregated in a relatively small area. There were more varieties
of business to be observed by the riverside than in any other part of the city. As
a result, with the possible exception of the area known as Seven Dials, the East
End was also the most intensively inhabited region of London.

It was a world apart, with its own language and its own laws. From the sailors
in the opium dens of Limehouse to the smugglers on the malarial flats of the
estuary, the workers of the river were not part of any civilised society. The alien
world of the river had entered them. That alienation was also expressed in the’
:lt?ng of the docks, which essentially amounted to backslang, or the reversal

i wc_:'rdS-tg::s backslang also helped in the formulation of Cockney
lifeof tge %gm :; t the vocabulary of Londoners wasdn-ectly aﬁmhythe

=
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You should spend about 20 minutes on Questions 27-40, which are based on
Reading Passage 3 below.

Video game research

Although video games were first developed for adults, they are no longer exclusively reserved for the
grown ups in the home. In 2006, Rideout and Hamel reported that as many as 29 percent of preschool
children (children between two and six years old) in the United States had played console video games,
and 18 percent had played hand-held ones. Given young children’s insatiable eagerness to learn, coupled
with the fact that they are clearly surrounded by these media, we predict that preschoolers w1ll.bqth
continue and increasingly begin to adopt video games for personal enjoyment. Although the majority
of gaming equipment is still designed for a much older target audience, once a game system enters the
household it is potentially available for all family members, including the youngest. Portable systems
have done a particularly good job of penetrating the younger market.

Research in the video game market is typically done at two stages: some time close to the end of the
product cycle, in order to get feedback from consumers, so that a marketing strategy can be developed;
and at the very end of the product cycle to “fix bugs’ in the game. While both of those types of research
are important, and may be appropriate for dealing with adult consumers, neither of them aids in designing
better games, especially when it comes to designing for an audience that may have particular needs, such
as preschoolers or senior citizens. Instead, exploratory and formative research has to be undertaken in
order to truly understand those audiences, their abilities, their perspective, and their needs. In the spring
of 2007, our preschool-game production team at Nickelodeon had a hunch that the Nintendo DS" — with
its new features, such as the microphone, small size and portability, and its relatively low price point —
was a ripe gaming platform for preschoolers. There were a few games on the market at the time which
had characters that appealed to the younger set, but our game producers did not think that the game
mechanics or design were appropriate for preschoolers. What exactly preschoolers could do with the
system, however, was a bit of a mystery. So we set about doing a study to answer the query: What could
we expect preschoolers to be capable of in the context of hand-held game play, and how might the child
development literature inform us as we proceeded with the creation of a new outlet for this age group?

Our context in this case was the United States, although the games that resulted were also released in
other regions, due to the broad international reach of the characters. In order to design the best possible
DS product for a preschool audience we were fully committed to the ideals of a ‘user-centered approach’,
which assumes that users will be at least considered, but ideally consulted during the development process.
After all, when it comes to introducing a new interactive product to the child market, and particularly
such a young age group within it, we believe it is crucial to assess the range of physical and cognitive
abilities associated with their specific developmental stage. 2

Revelle and Medoff(2002) review some of the basic reasons why home entertainment Systems, computers

and other electronic gaming devices, are often difficult for preschoolers to use. In addition to their sti[i
developing motor skills (which make manipulating a controller with small buttons difficult), many of
the major stumbling blocks are cognitive. Though preschoolers are learning to think symboli’cally and
understand that pictures can stand for real-life objects, the vast majority are still unable to read and v;rite

Thus, using text-based menu selections is not viable. Mapping is yet another obstacle since preschoolers;
may be unable to understand that there is a direct link between how the controller is used and the activities
that appear before them on screen. Though this aspect is changing, in traditional mapping systems real
life movements do not usually translate into game-based activity, -
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our study, we gained many insights into how preschoolers interact with various
the DS. For instance, all instructions for preschoolers need to be in voiceover, and
include visual representations, and this has been one of the most difficult areas for us to negotiate with
respect to game design on the DS. Because the game cartridges have very limited memory capacity,
particularly in comparison to console or computer games, the ability to capture large amounts of voiceover
data via sound files or visual representations of instructions becomes limited. Text instructions take up
minimal memory, so they are preferable from a technological perspective. Figuring out ways to maximise
sound and graphics files, while retaining the clear visual and verbal cues that we know are critical for our
youngest players, is a constant give and take. Another of our findings indicated that preschoolers may use
either a stylus, or their fingers, or both although they are not very accurate with either. One of the very
Interesting aspects of the DS is that the interface, which is designed to respond to stylus interactions,
can also effectively be used with the tip of the finger. This is particularly noteworthy in the context of
preschoolers for two reasons, Firstly, as they have trouble with fine motor skills and their hand-eye
coordination is still in development, they are less exact with their stylus movements; and secondly, their
fingers are so small that they mimic the stylus very effectively, and therefore by using their fingers they

can often be more accurate in their game interactions.

Over the course of
platforms, including

* abrand of hand-held electronic games
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Questions 27-40

Questions 27-31

Do the following statements agree with the claims of the writer in Reading

Passage 37

Write

YES if the statement agrees with the claims of the writer
NO if the statement contradicts the claims of the writer

NOT GIVEN ifit is impossible to say what the writer thinks about this

27

28

29

30

31

Video game use amongst preschool children is higher in the US than jn
other countries.

The proportion of preschool children using video games is likely to rise.

Parents in the US who own gaming equipment generally allow their children
to play with it.

The type of research which manufacturers usually do is aimed at improving
game design.

Both old and young games consumers require research which is specifically
targeted.

Questions 32-36

Complete the summary using the list of words/phrases, A—I, below.

Problems for preschool users of video games

Preschool children find many electronic games difficult, because neither
their motor skills nor their32 .......... ... .. are sufficiently developed.

Certain types of control are hard for these children to manipulate:

forexample, 33 .................. can be more effective than styluses.
Also, although they already have the ability to relate 34 to

real-world objects, preschool children are largely unable to understand

the connection between theirown 35 ... and the movements

they can see on the screen. Finally, very few preschool children can
understand 36 .................. ..

L[
- L aAEN
A actions _ B buttons C cognitive skills
D concentration E fingers F pictures G sounds
H spoken instructions | written menys

&
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Questions 37-40
Choose the correct letter, A, B, C or D.

37 In 2007, what conclusion did games producers at Nickelodeon come to?
The preschool market was unlikely to be sufficiently profitable.
One of their hardware products would probably be suitable for

preschoolers.
Games produced by rival companies were completely inappropriate for

preschoolers.
They should put their ideas for new games for preschoolers into practice.

A
B

c

D

38 The study carried out by Nickelodeon
A was based on children living in various parts of the world.
B focused on the kinds of game content which interests preschoolers.
C investigated the specific characteristics of the target market.
D led to products which appealed mainly to the US consumers.

39 Which problem do the writers highlight concerning games instructions for
young children?

A Spoken instructions take up a lot of the available memory.
B Written instructions have to be expressed very simply.

C The children do not follow instructions consistently.

D The video images distract attention from the instructions.

40 Which is the best title for Reading Passage 37
A An overview of video games software for the preschool market
B Researching and designing video games for preschool children
C The effects of video games on the behaviour of young children
D Assessing the impact of video games on educational achievement
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Writing module (1 hour)

You should spend about 20 minutes on this task.

______‘_-‘_—___""—-q

The charts below show the percentzge of monthly household income
spent on various items by two different groups in one European

country.

Summarise the information by selecting and reporting the main
features, and make comparisons where relevant. Q

Write at least 150 words.

S hercehfag_é o_f ho'l_,t_s'e_holld BRI ST l':’é'rcé'ﬁ'ﬁ@é. of household g
. income spent on different items* ‘income spent on different items*
':.L_Q“.' income group s Betashy “'9"' inc'dm'é'__ﬁ e

Restaurant/
hotels -
4%

* Earnings excluding house rent/purchase

You should spend about 40 minutes on this task.

Write about the following topic:

Modern technology has made it easier for indivi
_ : iduals to download
copyrighted music and books from the internet for no charge.

To what extent is this a positive or a negative development?

Give reasons for your answer, and include n
knowledge or experience. any relevant examples from your oW

Write at least 250 words.

TEST 4, WRITING MODULE
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Speaking module (11-14 minutes)

Answer these questions.

Let’s talk about your country.
What is the area where you live like?
Have you always lived in the same part of the country? Why/Why not?

Do many visitors travel to your country?
What do visitors to your country like to see and do?

Now let’s talk about food.

What is your favourite type of food? Why?

Do you prefer eating at home or in a restaurant? Why/Why not?
When was the first time you cooked something yourself? What?
How happy are you to try eating new things? Why?

o
o
L
c
o
@
=
10

You have one minute to make notes on the following topic. Thien
to two minutes to talk about it.

Describe a present that someone gave you which you liked a lot.

You should say:
what the present was
who gave it to you
why the person gave you a present

and explain why you liked that present a lot.

Were you surprised to receive that present?
Do you still have that present?

Consider these questions and then answer them.

-

Now let’s talk about giving presents in your country.

On which occasions do people in your country usually give presents?
How important is it to wrap presents in an attractive way? Why/Why not?
Do people who receive a present usually open it straight away, or do they
open it later? Why/Why not?

Now let’s talk about official charities (e.g. Oxfam, UNICEF).

How important is it for people to support and give aid to charities? Why/
Why not?

What do you think the role of official charities should be?

Why can charities sometimes help people more effectively than government
organisations can?
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Questions 1-10
Questions 1-2
Complete the notes below.

Write NO MORE THAN ONE WORD for each answer.

Advice on plumbers and decorators

Don’t call a plumber during the1 .................. :

Look at trade website: 2 www. .................. .COm

—

Questions 310
Complete the table below.
Write NO MORE THAN ONE WORD for each answer.

Peake’s Plumbing * Pleasant and friendly * Always 4 ...... . SSE=

mERIR L
information

* Good quality work

John Damerol - B S R than * Not very polite
Plumbing Services other companies * Tends to be
|+ Reliable L A
Simonson Plasterers |+ Able to do lots of * More 8 .......000 e
different¥ ........co....0 than other compa“‘“
H.L. Plastering * Reliable. * Prefers not to use long

* Also able to do 10 ... a0

"W ' <4
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Reading Module (1 hour)

You should spend about 20 minutes on Questions 1-13, which are based on
Reading Passage 1 below.

i

The economic importance
| of coral reefs

| A lot of people around the wetld s dependent, or partly dependent, on coral reefs for their livelihoods.
| They often live adjacent to the reef, and their livelihood revolves around the direct extraction, processing
| and sale of reef resources such as shell fish and seaweeds. In addition, their homes are sheltered by the
| reef from wave action.

Reef flats and shallow reef lagoons are accessible on foot, without the need for a boat, and so allow
Wwomen, children and the elderly to engage directly in manual harvesting, or ‘reef-gleaning’. This is a
Signuficant factor distinguishing reef-based fisheries from near-shore sea fisheries. Near-shore fisheries
are typically the domain of adult males, in particular where they involve the use of boats, with women
and children restricted mainly to shore-based activities. However, in a coral-reef fishery the physical
accessibility of the reef opens up opportunities for direct participation by women, and conscquently
increases their independence and the importance of their role in the community. It also provides a place
for children to play, and to acquire important skills and knowledge for later in life. For example, in the
South West Island of Tobi, in the Pacific Ocean, young boys use simple hand lines with a loop and bait at
the end to develop the art of fishing on the reef. Similarly, in the Surin Islands of Thailand, young Moken
boys spend much of their time playing, swimming and diving in shallow reef lagoons, and in doing so
build crucial skills for their future daily subsistence.

Secondary occupations, such as fish processing and marketing activities, are often dominated by women,
and offer an important survival strategy for households with access to few other physical assets (such as
boats and gear), for elderly women, widows, or the wives of infirm men. On Ulithi Atoll in the western
Pacific, women have a distinet role and rights in the distribution of fish catches. This is because the _
canoes, made from mahogany logs from nearby Yap Island, are obtained through the exchange of cloth
made by the women of Ulithi. Small-scale reef fisheries support the involvement of local women traders
and their involvement can give them greater control over the household income, and in negotiating
for loans or credit. Thus their role is not only important in providing income for their families, it also
underpins the economy of the local village.

Poor people with little access to land, labour and financial resources are particularly reliant on exploiting
natural resources, and consequently they are vulnerable to seasonal changes in availability of those
resources. The d.versity of coral reef fisheries, combined with their physical accessibility and the
protection they provide against bad weather, make them relatively stable compared with other fisheries,
or land-based agricultural production.

' In many places, the reef may even act as a resource bank, used as a means of saving food for future times

of need. In Manus, Papua New Guinea, giant clams are collected and held in walled enclosures on the

| reef, until they are needed during periods of rough weather. In Palau, sea cucumbers are seldom eaten

| during good weather in an effort to conserve their populations for months during which rough weather
prohibits good fishing,

TEST 5. READING Mooute  [HEEE

101












Acquiring the principles of
mathematics and science

A It has been pointed out that learning mathematics and science is not so much
learning facts as learning ways of thinking. It has also been emphasised that in |
order to learn science, people often have to change the way they think in ordinary |
situations. For example, in order to understand even simple concepts such as heat ‘
and temperature, ways of thinking of temperature as a measure of heat must be
abandoned and a distinction between ‘temperature’ and ‘heat’ must be learned.
These changes in ways of thinking are often referred to as conceptual changes.
But how do conceptual changes happen? How do young people change their
ways of thinking as they develop and as they learn in school?

B Traditional instruction based on telling students how modern scientists think
does not seem to be very successful. Students may learn the definitions, the
formulae, the terminology, and yet still maintain their previous conceptions. This
difficulty has been illustrated many times, for example, when instructed students
are interviewed about heat and temperature. It is often identified by teachers as a
difficulty in applying the concepts learned in the classroom: students may be able
to repeat a formula but fail to use the concept represented by the formula when
they explain observed events.

C The psychologist Piaget suggested an interesting hypothesis relating to the
process of cognitive change in children. Cognitive change was expected to result
from the pupils’ own intellectual activity. When confronted with a result that J
challenges their thinking — that is, when faced with conflict — pupils realise that |
they need to think again about their own ways of solving problems, regardless of
whether the problem is one in mathematics or in science. He hypothesised that
conflict brings about disequilibrium, and then triggers equilibration processes
that ultimately produce cognitive change. For this reason, according to Piaget
and his colleagues, in order for pupils to progress in their thinking they need to
be actively engaged in solving problems that will challenge their current mode
Of reasoning. However, Piaget also pointed out that young children do not always
discard their ideas in the face of contradictory evidence. They may actually
discard the evidence and keep their theory.

D Piaget’s hypothesis about how cognitive change occurs was later translated into
an educational approach which is now termed ‘discovery learning’. Discovery
learning initially took what is now considered the ‘lone learner’ route. The role
of the teacher was to select situations that challenged the pupils’ reasoning; and
the pupils’ peers had no real role in this process. However, it was sub_sequently
proposed that interpersonal conflict, especially with peers, might play animportant
role in promoting cognitive change. This hypothesis, originally advanced by
Perret-Clermont (1980) and Doise and Mugny (1984), has been investigated in
many recent studies of science teaching and learning.

E Christine Howe and her colleagues, for example, have compared children’s
progress in understanding several types of science concepts when they are given
the opportunity to observe relevant events. In one study, Howe compared the
progress of 8 to 12-year-old children in understanding what influences motion
down a slope. In order to ascertain the role of conflict in group work, they
created two kinds of groups according to a pre-test: one in which the children
had dissimilar views, and a second in which the children had similar views.

TEST 5, READING MODULE
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The list below contains some possible statements about learning.

Which TWO of Hiésfe'stat‘ements are attributed to Piaget by the writer of
the passage?

A
B
C
D

E

Teachers can assist learning by explaining difficult concepts.

Mental challenge is a stimulus to learning.
Repetition and consistency of input aid cognitive development.

Children sometimes reject evidence that conflicts with their
preconceptions.
Children can help each other make cognitive progress.

Questions 22-23
Choose TWO letters, A-E.

Which TWO of these statements describe Howe's experiment with
8—12-year-olds?

A

MO O m

The children were assessed on their ability to understand a scientific
problem.

All the children were working in mixed-ability groups.

The children who were the most talkative made the least progress.
The teacher helped the children to understand a scientific problem.

The children were given a total of three tests, at different times.

' Questions 24-26
Complete the summary below.
Choose NO MORE THAN TWO WORDS from the passage for each answer.

interested in the role that interaction with 26 ..................
in & pupil's development.

How children learn

Piaget proposed that learning takes place when children encounter ideas
that do not correspond to their current beliefs. The application of this theory
gave rise to a teaching method known as 24 .................. . At first this

approach only focused on the relationship between individual pupils and
i R . Later, researchers such as Perret-Clermont became

might also play
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You should spend about 20 minutes on Questions 27-40, which are baseq o,
Reading Passage 3 below.

Learning lessons from the past

Many past societies collapsed or vanished, leaving behind monumental ruins such as those that the poet
Shelley imagined in his sonnet, Ozymandias. By collapse, I mean a drastic decrease in human Population
size and/or political/economic/social complexity, over a considerable area, for an extended time. By
those standards, most people would consider the following past societies to have been famous vietimg of
full-fledged collapses rather than of just minor declines: the Anasazi and Cahokia within the boundgrieg
of the modern US, the Maya cities in Central America, Moche and Tiwanaku societies in South America
Norse Greenland, Mycenean Greece and Minoan Crete in Europe, Great Zimbabwe in Africa, Angko;
Wat and the Harappan Indus Valley cities in Asia, and Easter Island in the Pacific Ocean.

The monumental ruins left behind by those past societies hold a fascination for all of us, We marve|
at them when as children we first learn of them through pictures. When we grow up, many of us plan
vacations in order to experience them at first hand. We feel drawn to their often spectacular and haunt;
beauty, and also to the mysteries that they pose. The scales of the ruins testify to the former w
power of their builders. Yet these builders vanished, abandoning the great structures that they had cr
at such effort. How could a society that was once so mighty end up collapsing? -

[t has long been suspected that many of those mysterious abandonments were at least partly
by ecological problems: people inadvertently destroying the environmental resources on
societies depended. This suspicion of unintended ecological suicide (ecocide) has been cc
discoveries made in recent decades by archaeologists, climatologists, historians, paleontolo,
palynologists (pollen scientists). The processes through which past societies have undermined themse
by damaging their environments fall into eight categories, whose relative importance differs from case
to case: deforestation and habitat destruction, soil problems, water management problems, overhuntin:

overfishing, effects of introduced species on native species, human population growth, and inc
impact of people. :

Those past collapses tended to follow somewhat similar courses constituting variations on a theme.
Writers find it tempting to draw analogies between the course of human societies and the course
of individual human lives — to talk of a society’s birth, growth, peak, old age and eventual death.
But that metaphor proves erroneous for many past societies: they declined rapidly after reaching
peak numbers and power, and those rapid declines must have come as a surprise and shock to their
citizens. Obviously, too, this trajectory is not one that all past societies followed unvaryingly to
completion: different societies collapsed to different degrees and in somewhat different ways.
while many societies did not collapse at all. .

Today many people feel that environmental problems oversh l
civilisation. These environmental problems inclgde the same cigﬁ? ?l;:t glillxlldtélr?nic;fgsr ;gzicsiegog,l ;bh?s
four new ones: human-caused climate change, build up of toxic chemicals in the enlg.rironment, energy
shortages, and full human utilisation of the Earth’s photosynthetic capacity. But the seriousness of
these current environmental problems is vigorously debated. Are the risks greatly e}scaggemwd; or

- . 13 w

conversely are they underestimated? Will modern technology solve our problems. or is it ¢
(e.g. wood, oil, or ocean fish), ca%

we count on being able to substitute some new resource (e.g. plastics, wind and solar energy, or Wd
¥ f

fish)? Isn’t the rate of human population growth declining ’
world’s population to level off at some manageable number E;??,ng%t We're already on course 88 >
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Questions 27-40
Questions 27-29
Choose the correct fetter. A, B, C or D.
27 When the writer describes the impact of monumental ruins today, he
emphasises
A the income they generate from tourism.
B the area of land they occupy.
C their archaeological value.
D their romantic appeal.

28 Recent findings concerning vanished civilisations have
A overturned long-held beliefs.
B caused controversy amongst scientists.
C come from a variety of disciplines.
D identified one main cause of environmental damage.

29 What does the writer say about ways in which former societies cojiz
A The pace of decline was usually similar.
B The likelihood of collapse would have been foreseeable.
C Deterioration invariably led to total collapse. ;
D Individual citizens could sometimes influence the course m‘m

Questions 30-34

Do the following statements agree with the views of the writer in Reading
Passage 3?7

Write

YES if the statement agrees with the claims of the writer

NO if the statement contradicts the claims of the writer

NOT GIVEN if it is impossible to say what the writer thinks about this

30 Itis widely believed that environmental problems represent the main danger
faced by the modern world.

31 The accumulation of poisonous substances is a relatively modern problem-

32 There is general agreement that the threats posed by environmental
problems are very serious.

33 Some past societies resembled resent-da g
than others. 3 Y societies more closely

34 We should be careful when drawing comparisons between past and P‘“‘em
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Writing module (1 hour) 51

R NG AT wh You should spend about 20 minutes on this task.

[ ...
The graph and bar chart below show the average monthly rainfay and
temperature for one region of East Africa.

Summarise the information by selecting and reporting the main
features, and making comparisons where relevant.

e |
Write at least 150 words.

Average monthly rainfall and temperatures

Average monthly rainfall and temperature

Temperature
250 + "

g

sanauIiN
o
(=]

8

fiw 2

Feb Mar

BRI

Jun

]

- You should spend about 40 minutes on this task.

Write about the following topic:

Meat production requires relatively more land than crop production.
Some people think that as land is becoming scarce, the world’s mea
consumption should be reduced.

What measures could be taken to reduce the world’s meat
consumption? What kinds of problem might such measures cause?

Give reasons for your answer, and include any relevant examples from your oW
knowledge or experience.

Write at least 250 words.
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ar with men or with women? Why?

topic. Then you have up

- Which room do families usually spend most time in? Why?
. WW&‘ thing do people uﬁspugﬂy put on the walls of their rooms?

Is it more important for a room to look nice, or to be comfortable? Why?
Let's go on to talk about interior design.

How can different room colours affect the way people feel?
What is modern furniture like compared to older styles of furniture?
Do you think women are more interested than men in the way rooms are

 Let's dkcuss indoor and outdoor living spaces next.
How might the climate of an area affect the importance of indoor and outdoor

living spaces? why? =

What do you think living spaces will be like in the future? Why?
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13 What does the speaker say about paint quantity?
A It's not necessary to have exact room measurements.
B It's better to overestimate than to underestimate.
C An automatic calculator can be downloaded from the Internet.

14 What does Community RePaint do?
A It paints people’s houses without payment.
B It collects unwanted paint and gives it away.
C It sells unused paint and donates the money to charity.

Questions 15-16
Choose TWO letters, A-E.

What TWO pieces of advice does the speaker give about paint?
A Don't buy expensive paint.

Test the colour before buying a lot.

Choose a light colour.

Use water-based paint.

O O o

Buy enough paint for more than one application.

Questions 17—18
Choose TWO letters, A-E.

What TWO pieces of advice does the speaker give about preparation?
A Replace any loose plaster.

Don't spend too long preparing surfaces.

Use decorators' soap to remove grease from walls.

Wash dirty walls with warm water.

moow

Paint over cracks and small holes.

Questions 19-20
Choose TWO letters, A-E.

What TWO pieces of advice does the speaker give about painting?
A Put a heater in the room.

Wash brushes in cold water.

Use a roller with a short pile.

Apply paint directly from the tin.

O 0O m

Open doors and windows.

[ Sl
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Reading Module (1 hour)

You should spend about 20 minutes on Questions 1-
Reading Passage 1 below.

13, which are based on

Trends in the Indian fashion
and textile industries

B

During the 1950s, the Indian fashion scene was exciting, stylish and very graceful. There were no Cf?‘eb“‘X
designers or models, nor were there any labels that were widely recognised. The value of a garment was
F| judged by its style and fabric rather than by who made it. It was regarded as perfectly acceptable, even
| for high-society women, to approach an unknown tailor who could make a garment for a few rupees, |
providing the perfect fit, finish and style. They were proud of getting a bargain, and of giving their own |
| hame to the end result. '

| was characterised by freedom from restrictions and, in the fashion world, an acceptance of: minnovat_ive
| types of material such as plastic and coated polyester. Tight-fitting kurtas” and churidars’ and high
coiffures were a trend among women.

| The 1960s was an era full of mischievousness and celebration in the arts, music and cinema. The period \
The following decade witnessed an increase in the export of traditional materials, and the arrival in India l
of international fashion. Synthetics became trendy, and the disco culture affected the fashion scene. ‘
It was in the early 80s when the first fashion store ‘Ravissant’ opened in Mumbai. At that time garments |
were retailed for a four-figure price tag. American designers like Calyin Klein became popular. In India ‘
too, contours became more masculine, and even the salwar kameez™" was designed with shoulder pads. |

With the evolution of designer stores came the culture of designer fashion, along with its hefty price tags.

Whatever a garment was like, consumers were convinced that a higher price tag signified elegant designer
- fashion, so garments were sold at unbelievable prices. Meanwhile, designers decided to get themselves
| noticed by making showy outfits and associating with the right celebrities. Soon, fashion shows became
~ competitive, each designer attempting to out-do the other in theme, guest list and media coverage.

In the last decade of the millennium, the market shrank and ethnic wear made a comeback. During the
recession, there was a pusl_a to sell at any cost. With fierce competition the inevitable occurred: the once
hefty price tags began their downward journey, and the fashion-show industry followed suit. However,
the liveliness of the Indian fashion scene had not ended — it had merely reached a stable level.

At the beginning of the 21* century, with new designers and models, and more sensible designs, the
fashion m%ustry accelerated once again. As far as the global fashion industry is concerned, Indian ethnic
designs and materials are currently in demand from fashion houses and garment manufacturers. India 1s

the third largest produ 2 T -
mzn- ikl ﬁgbrespin tb:m{fﬂﬂn, the second largest producer of silk, and the fifth largest producer of

Tkl}?légc\l:g;kgi?;:g:m Mtld fti'_al::rgc industries have many fundamental advantages, in terms of a cheaper,
ze N beadworlé,ca?sd-ee elc):tl\{fl producnon_, raw material;, flexibility, and a wide range of designs with
ho%ses geansiini = emoroidery. In addition, that India provides garments to international fashion

pe prices, with a shorter lead time, and an effective monopoly on certain designs, is
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. You should spend about 20 minutes on Questions 14-26, which b
- Reading Passage 2 below, i e

S e Sl o W

Sustainable growth at Didcot: |
the outline of a report by South
Oxfordshire District Council |

A

which has been a designated growth area since 1979. We in South Oxfordshire District Council consider
that, although Didcot does have potential for further growth, such development should be sustainable.
well-planned, and supported by adequate infrastructure and community services. i

The UK Government’s South East Plan proposes additional housing growth in the town of Didcot, “

B |

Recent experience in Didcot has demonstrated that large greenfield” developments cannot resource all
the necessary infrastructure and low-cost housing requirements. The ensuing compromises create a legacy
of local transport, infrastructure and community services deficits, with no obvious means of correction. |
We wish (o ensure that there is greater recognition of the cost attached to housing growth, and that a
means is found to resource the establishment of sustainable communities in growth areas. ‘

C

Until the 1950s, the development of job opportunities in the railway industry, and in a large, military
ordnance depot, was the spur to Didcot’s expansion. Development at that time was geared to providing
homes for the railway and depot workers, with limited investment in shopping and other services for the
local population. Didcot failed to develop Broadway as a compact town centre, and achieved only a strip
of shops along one side of the main street hemmed in by low density housing and service trade uses.

D -

From the 1970s, strategic planning policies directed significant new housing development to Didcot.
Planners recognised Didcot’s potential, with rapid growth in local job opportunities and good rail
connections for those choosing to work farther afield. However, the town is bisected by the east-west
railway, and people living in Ladygrove, the urban extension to the north which has been built since the
1980s, felt, and still feel, cut off from the town and its community.

E

Population growth in the new housing areas failed to spark adequate private-sector investment in town
centre uses, and the limited investment which did take place — Didcot Market Place development in
1982, for instance — did not succeed in delivering the number and range of town centre uses needed by
the growing population. In 1990, public-sector finance was used to buy the land required fpr the Orchard
Centre development, comprising a superstore, parking and a new street of stores running parallel to
Broadway. The development took 13 years to complete.
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F

The idea that, by obliinIn%h developers off_ n & i
service requirements, all the necessary finance coul Yok road ta R
public finance was still needed to deliver major projects such as t:te ﬁirvsh Bridge andw

outskirts of the town at Milton, the improved railway crossing ¢ 2 S
Such projects were delayed due to difficulties in securing public finance. The same problm

back expansion of health and social services in the town.

sing to contribute to the cost oi" infras
ol iy sed, has proved unachievable

G

in particular the requirement for developers f

In recent years, government policy,
i 4 e e d be low cost homes, has had

the units in a new housing development shoul AN
the economics of such development, as it has limited the developers’ cont
infrastructure, The planning authorities are facing difficult choices m prio
infrastructure which must be funded by development, and this, in turn, means that
finance will need to provide a greater proportion of infrastructure project costs.

H

The Government’s Sustainable Communities Plan seeks a holistic approach
in which housing, employment, services and infrastructure of all kinds
delivered in a way which avoids the infrastructure deficits that have occurre
past. This report, therefore, is structured around the individual components
and shows the baseline position for each component. B

I

Didcot has been identified as one of the towns with which the Government
whether additional growth will strengthen the economic potential of the tows
infrastructure and improve environmental standards. A programme of work, it

the local community about their aspirations for the town as well as other stal
over the coming months, and will lead to the deve10pment ofa strafegic Iastor)
be in optimising scarce resources to achieve maximum benefits for the town.

* land that has never previously been built on
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You should spend about 20 minutes on Questions 27-40, which are based on
Reading Passage 3 below.

- B

Language diversity

One of the most influential ideas in the study of languages is that of universal grammar (UG). Put
forward by Noam Chomsky in the 1960s, it is widely interpreted as meaning that all languages are
basically the same, and that the human brain is born language-ready, with an in-built programme that is
able to interpret the common rules underlying any mother tongue. For five decades this idea prevailed,
and influenced work in linguistics, psychology and cognitive science. To understand language, it implied,
YOu must sweep aside the huge diversity of languages, and find their common human core.

Since the theory of UG was proposed, linguists have identified many universal language rules. However,
there are almost always exceptions. It was once believed, for example, that if a language had syllables*
that begin with a vowel and end with a consonant (VC), it would also have syllables that begin with
@ consonant and end with a vowel (CV). This universal lasted until 1999, when linguists showed that
Arrernte, spoken by Indigenous Australians from the area around Alice Springs in the Northern Territory,
has VC syllables but no CV syllables.

Other non-universal universals describe the basic rules of putting words together. Take the rule that
every language contains four basic word classes: nouns, verbs, adjectives and adverbs. Work in the past
two decades has shown that several languages lack an open adverb class, which means that new adverbs
cannot be readily formed, unlike in English where you can turn any adjective into an adverb, for example
‘soft’ into ‘softly’. Others, such as Lao, spoken in Laos, have no adjectives at all. More controversially,
some linguists argue that a few lan 1ages, such as Straits Salish, spoken by indigenous people from
north-western regions of North America, do not even have distinct nouns or verbs. Instead, they have a
single class of words to include events, objects and qualities.

Even apparently indisputable universals have been found lacking. This includes recursion, or the ability
to infinitely place one grammatical unit inside a similar unit, such as ‘Jack thinks that Mary thinks
that ... the bus will be on time’. It is widely considered to be the most essential characteristic of human
language, one that sets it apart from the communications of all other animals. Yet Dan Everett at Illinois
Sht_ate U;{iversity recently published controversial work showing that Amazonian Piraha does not have
this quality. ;

But what if the very diversity of languages is the key to understanding human communication? Linguists
Nicholas Evans of the Australian National University in Canberra, and Stephen Levinson of the Max
Planck Institute for Psycholinguistics in Nijmegen, the Netherlands, believe that languages do not share a
common set of rules. Instead, they say, their sheer variety is a defining feature of human communication —
something not seen in other animals. While there is no doubt that human thinking influences the form
that language takes, if Evans and Levinson are correct, language in turn shapes our brains. This suggests
that humans are more diverse than we thought, with our brains having differences depending on the
language environment in which we grew up. And that leads to a disturbing conclusion: every time a
language becomes extinct, humanity loses an important piece of diversity.

If languages do not obey a single set of shared rules, then how are they created? ‘Instead of universals,
you get standard engineering solutions that languages adopt again and again, and then you get outliers,’
says Evans. He and Levinson argue that this js because any given language is a complex system shaped
by many factors, including culture, genetics and history. There are no absolutely universal traits of

1;£I;guage, tht?y say, only tendencies. And it is a mix of strong and weak tendencies that characterises the
‘bio-cultural’ mix that we cal] language.
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Speaking module (11-14 minutes)

Answer these questions.

Let’s talk about where you live now.

Do you live near here?

Do you live in a house or an apartment?

How long have you lived there?

Do you like where you are living now? Why/Why not?

Now let’s talk about holidays.

How often do you get holiday from work/college?

Do you usually stay at home when you have a holiday, or do you go
somewhere? Why/Why not?

What did you do the last time you had a holiday?

Do you wish you had more holidays? Why/Why not?

You have one minute to make notes on the following topic. Then you have u fo
two minutes to talk about it.

Describe a sports match which you saw and which you found enjo

You should say: T
what the sport was o
who was playing in this game :
where you watched it

and explain why you enjoyed watching the match so much.

Do you often watch sport?
Do you do a lot of sport?

Consider these guestions, and then answer them.

Let’s talk about young people doing sports.

What sports do most young people in your country enjoy doing?

What are the main benefits for young people of learning to play different
sports? 3
Can you suggest some ways to encourage young people to play more sport:

Now let’s talk about sports on TV.

What kinds of sport do people in your country most often watch on TV? Why?
What do you think are the disadvantages of having a lot of coverage of

on TV?

How do you think the broadcasting of sports on TV will change in the next

20 years?

Now let’s consider international sports competitions.

Why do you think international sports competitions (like the Football World
Cup) are so popular? ;

WHFZI are the advantages and disadvantages to a country when it hosts @
major international sports competition? : :

Whjgt should governments invest more in: helping their top sports people to
win international competitions, or in promoting sport for everyone? why?
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Gamber‘s Theme Park
11 According to the speaker, in what way is Camber's different from other
theme parks?

A It's suitable for different age groups.
B It offers lots to do in wet weather.
C It has a focus on education.

- e RS
12 The Park first opened in
A 1980.
B B 1997,
P c 2004

-“"f What's included in the entrance fee?

A most rides and parking :

B allrides and some exhibits
€ parking and all rides

,," 'L_E'eoaming a member of the Adventurers Club means
A you can avoiding queuing so much.

B you can enter the Park free for a year.

s r.: Yyou can visit certain zones closed to other people

The Future Farm zone encourages visitors to
'_fbufy animals as pets.

warn about the care of animals.

get close to the animals.

is hot food available in the park?
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Questions 21-22
Choose TWO letters, A-E.

What TWO things do Brad and Helen a

A
B

c
D
E

Questions 23-24
Choose TWO letters, A-E.

What TWO things does the article say about ¢

A

B
Cc
D
E

Questions 25-26
Choose TWO letters, A~E.

What TWO things do Brad and Hel st
section on conflict resolution? en agree are

A

B
Cc
D
E

Questions 21-30

Listening skills are often overlooki
Learning to listen well is a skill t

Meetings should start with a clear s
It's important for each individual's
Everybody in the group should e
Goals should be a mix of the reahstic Ji‘i
Goals must always to be achievable v

It doesn’t explore the topic in enough detail
It only discusses conservative views -
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' Questions 31-40
Complete the notes below.

Write ONE WORD ONLY for each ans

Engineering for s!

The Greenhouse Project (Hima
Problem ;
*  Short growing season because of

«  Fresh vegetables imported by lorry
axpen5i1f6

*  Need to use sunlight to prevent | 2
*  Previous programmes to pmwdﬁ.g

b =4
stk 3%

New greenhouse
Meets criteria for sustainability
*  Simpleand 35 ... iiines PO DUREEEE

*  Made mainly from local matsdafas:{m:ﬁ
and 36

*  Building and maintenance done by local

o - Runsadely on 3T ,....coidenenmnies energy
*  Only families who have a suitable 38

fessmsmnan

Design
* Llong side faces south

*  Strong polythene cover .
- Inner 39 R T TPR R, Smw l m,, : -_-, TN Tk

Social benefits

* Owners’status is knm

- RUMIm BAESNMSVAN NG mgm _. ’ ! ‘




g module (1 hour)

e ety You gbowdspmd about 20 minutes on Questions 1-13, which are based on
- Reading Passage 1 below.

The construction of roads
and bridges

Roads

Although there were highway links in Mesopotamia from as early as 3500 Bc, the Romans were probably
the first road-builders with fixed engineering standards. At the peak of the Roman Empire in the first
‘Century A, Rome had road connections totalling about 85,000 kilometres.

constructed with a deep stone surface for stability and load-bearing. They had straight
re were often hilly. The Roman roads remained the main arteries of European
‘and even today many roads follow the Roman routes. New roads were
d the achievements of Roman builders were largely unsurpassed until the
hteenth century.

m*‘“ “'-ﬁl

, eighteenth-century engineers preferred to curve their roads to avoid
d as merely a face to absorb wear, the load-bearing strength being
and well-drained foundation. Immediately above this, the Scottish
typically laid crushed stone, to which stone dust mixed with water
to a thickness of just five centimetres, and then rolled. McAdam’s
a layer of stone chips was laid — became known as ‘tarmacadam’.
own as flexible pavements.

start of the railway age — men such as John McAdam and Thomas
road network totalling some 200,000 km, of which about one sixth
called turnpikes. In the first half of the nineteenth century, many roads
standards, of which the National Pike from West Virginia to Illinois was

easing use of motor vehicles threatened to break up roads built to
techniques had to be developed.

ements were replaced by rigid pavements, in which the top layer

laid on a prepared bed. Nowadays steel bars are laid within the
age during setting, but also reduces expansion in warm weather.
without danger of cracking.

concept of high-speed, long-distance roads, with access — or

Bronx River Parkway of 1925 was followed by several
Pan American Highway. Such roads — especially the intercity
carriageways for each direction — were the predecessors of

| of the arched bridge marked the beginning of scientific
generally been crossings in the form of felled trees or flat stone
compression, arched bridges are very strong. Most were built of stone,
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¢ were also used. A fine early example is at Alcantara in Spain, built of granite by
wugfﬁm ']‘hgusy In mm times, metal and concrete arched bridges
t significant metal bridge, built of cast iron in 1779, still stands at

ior strength-to-weight ratio, soon replaced iron in metal bridge-work. In the railway
) bridge hieéx:eg;o ular. Built of wood or metal, the truss beam consists of upper
»oms joined by vertical or inclined members.
bridge has a deck supported by suspenders that drop from one or more overhead cables.
; _amjhﬁ:gé"at eacugp;d to ?Bmstp the inward tension of _the cables, and the deck is
ontrol distortion by moving loads or high winds. Such bridges are nevertheless light,
st suitable for very long spans. The Clifton Suspension Bridge in the UK, designed
Brunel (1806-59) to span the Avon Gorge in England, is famous both for
d for its elegant design. The 1998 Akashi Kaikyo Bridge in Japan has a span of

to date.

) Forth Rail Bridge in Scotland, exploit the potential of steel construction
. The spans have a central supporting pier and meet midstream.
spans meet, is countered by firm anchorage of the spans at their
n bridge can span a wider gap, the cantilever is relatively stable,
th-century railway builders. The world’s longest cantilever span —
rail bridge in Canada, constructed in 1918.
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Questions 1-3

Label the diagram below.
Choose NO MORE THAN TWO WOR
| - DS AND/OR A NUMBER from the pPassage for
15273
S Flexible Pavement |
F e Tg-rchaqum (1. an_d-;stone chips)
7 e % e : Crushed stone
. : . e dust and 3:..

Ing statements agree with the information given in Reading Passage 17

Wi T

o

S LE T

Bt -

? ﬁ the Statement agrees with the information
__ Ifthe statement contradicts the information
N ifthere is no information on this

or struction improved continuously between the first and eighteenth

U
e
iy

¥ f;he nineteenth century, only the very rich could afford to use

ry road surfaces were inadequate for heavy motor traffic.
) fong-distance highways were unregulated in the early part
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Questions 8-13
Complete the table below.

Use ONE WORD ONLY from the pass

Typoofbridge | Foatures
Arched bridge . Introdum

Truss bridge | » Made

{

Suspension bridge + Hasas

0
5]
3

-

Cantilever bridge Made of
12 R e '--u-la'

More 13 .......
than the susp

bridge.

i ="\ =5
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1 ._ 0 mﬂ&mﬁwﬂs on Questions 14-26, which are based on

e s

—

proE oMo i i e i 5
. A The evolutionary processes that have made modern humans so different
- from other animals are hard to determine without an ability to examine
human species that have not achieved similar things. However, in a scientific
- masterpiece, Svante Paabo and his colleagues from the Max Planck Institute
ey HOF Evolutionary Anthropology, in Leipzig, have made such a comparison
- possible. In 2009, at a meeting of the American Association for the
_ - Advancement of Science, they made public an analysis of the genome” of
SO o8 wilide od oy Meanderthal man.
Robgs -~ gbaiiony vov .
> w1 -ﬁﬂma neanderthalensis, to give its proper name, lived in Europe and parts
: a from 400,000 years ago to 30,000 years ago. Towards the end of this
| it shared its range with interlopers in the form of Homo sapiens™", who
preading out from Africa. However, the two species did not settle down
stable cohabitation. For reasons which are as yet unknown, the arrival of
0 scépzl‘_eétslin a region was always quickly followed by the disappearance
anderthals.

ore 2009, Dr Paabo and his team had conducted only a superficial
parison between the DNA of Neanderthals and modern humans. Since
. they have performed a more thorough study and, in doing so, have shed
inating light on the intertwined history of the two species. That history
s out to be more intertwined than many had previously believed.

Paabo and his colleagues compared their Neanderthal genome
takingly reconstructed from three bone samples collected from_ a cave
 Croatia) with that of five living humans from various parts of Africa and
Eurasia. Previous genetic analysis, which had only examined DNA passed
from mother to child in cellular structures called mitochondria, had suggested
o interbreeding between Neanderthals and modern humans. The new, more
sive examination, which looks at DNA in the cell qucleus rather than in
itochondria, shows this conclusion is wrong. By comparing the DNA
the cell nucleus of Africans (whose ancestors could not have crossbred
Neanderthals, since they did not overlap with them) and various
ians (whose ancestors could have crossbred with Neanderthals), Dr
y has shown that Eurasians are between one percent and four percent

thal.

intriguing. It shows that even afte
tion, the two speciels I\)vrgrAe limetrt-l e
erthal mitochondria as turn _ S
: deaﬁﬂmmof invasion in historical times was for the mvadeg maleast.
te with the invaded’s females. One piece of self-knowledge, % en -];} :
for non-Africans — is that they have a dash of Neanderthal in t e_r;ms. .
bo’s work also illuminates the differences between the spemib‘l : tg
ing modern humans, Neanderthals, and chimpanzees, 1t 15 fl?gisman in
ish genetic changes which are shared by several species 0

evolution away from the great-ape lineage, from those which are unique
0 sapiens.

r several hundred thousand years
fertile. It is strange, though, that
modern humans, since
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More than 90 percent of the ‘human acce :
identified in modern people are found in IN€z
are not. Dr Paabo has identified 212 parts 0

undergone significant evolution since the sp

science is still quite primitive, and it is of
DNA is actually doing. But an examination O
that have evolved in this way shows that th
are associated with cognitive ability, and whe

mental problems. These genes therefore look
search for modern humanity’s essence.

The newly evolved regions of DNA also include 2
controls bone growth. That may account for di
skull and the rib cage between the two species. By
the study had already shown that Neanderthals and m
version of a gene called FOXP2, which is involved in t
which differs in chimpanzees. It is all, then, very
coup In qui?c sEccession for Dr Paabo. Another of his
existence of a hitherto unsuspected species of k
DNA found in a little-ﬁngerpbone. ?tPethat spgc
%f;gme read, humanity’s ability to know itself
% _

*

=

*** parts of the human brain which evolved very rapidly

an individual’s complete set of genes

the scientific name for modern humans
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Look at the following characteristics (Questions 14—-18) and the list of

Match each featm with the correct species, A, B or C.
- Write the correct letter, A, B or C.

.i;m!wm any letter more than once.

long after the arrival of immigrants.
f-:~ other species.

10t to have passed on mitochondrial DNA to another species.

erthalensis
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Questions 19-23
Reading Passage 2 has seven paragraphs, A-G.
Which paragraph contains the following informati
Write the correct letter, A-G.

19 an account of the rejection of a theory

20 reference to an unexplained link between two

21 the identification of a skill-related gene common
modern humans

22 the announcement of a scientific breakthrough

23 an interesting gap in existing knowledge

Questions 24-26
Complete the summary below.

Choose NO MORE THAN THREE WORDS from

The nature of mode-_!'n_,j

Recent work in the field of evolutionary anthro : 0gy
1o compare modern humans with other rel: '
resulted in several new findings. First, despite
Homo sapiens and Homo neanderthalensis had
Wl e, did take place. Secondly, genes -

modern humans split from Neanderthals are Gﬂnnected .l?_
ability and skeletal 25 '
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You should spend about 20 minutes on Questions 27-40, which are based on
Reading Passage 3 below. ;

The Future of fish

The face of the ocean has changed completely since the first commercial fishers cast their nets and

OOks over a thousand years ago. Fisheries intensified over the centuries, but even by the nineteenth
century it was still felt, justifiably, that the plentiful resources of the sea were for the most part beyond
the reach of fishing, and so there was little need to restrict fishing or create protected areas. The twentieth
Century heralded an escalation in fishing intensity that is unprecedented in the history of the oceans, and
modern fishing technologies leave fish no place to hide. Today, the only refuges from fishing are those
We deliberately create. Unhappily, the sea trails far behind the land in terms of the area and the quality
of protection given.

FO!‘ enturies, as fishing and commerce have expanded, we have held onto the notion that the sea is
We still view it as a place where people and nations should be free to come and
that should be free for us to exploit. Perhaps this is why we have been so
n land, protected areas have proliferated as human populations have grown.
e have made greater headway in our struggle to maintain the richness and
e. Twelve percent of the world’s land is now contained in protected areas,
e for the sea is but three-fifths of one percent. Worse still, most marine
ing to continue. Areas off-limits to all exploitation cover something like
area of the world’s seas.

to realise that ‘natural refuges’ from fishing have played a critical role
untaining healthy and diverse marine ecosystems. This does not mean
fisheries on their own — other management measures are also required
are off-limits to fishing constitute the last and most important part of our
management. They underpin and enhance all our other efforts. There are

k what has died out. We can never resurrect globally extinct species, and
mals may require reintroductions from elsewhere, if natural dispersal from
insufficient. We are also seeing, in cases such as northern cod-in Canada,
e ecosystems into different states, where different mixes of species prevail.
s are less desirable, since the prime fishing targets have gone or are much
changes may be difficult to reverse, even with a complete moratorium on
sailed by Ulysses, the legendary king of ancient Greece, supported abundant
 and porpoises. Their disappearance through hunting and overfishing has
and recovery is likely to be much harder to achieve than their destruction
BT We act to protect marine life, the more certain will be our success.

ine reserves is an admission of failure. According to their logic, reserves
have done our work properly in managing the uses we make of the sea.
> still wedded to the idea that one day their models will work, and 9911“‘;:"1“5
give the approach time, and success will be theirs. How much time av:
en tried and refined for the last 50 years. There have been few successe
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er the managers’ caps, but a growing litany of failure. The Common Fisheries Policy,
1 Union's instrument ﬁar?i;a mmagammi ;?gshaies and aquaqulture. exemplifies the
alls: flawed models, flawed advice, watered-down recommendations from government
and then the disregard of much of this advice by politicians. When it all went wrong, as it
d to, Europe sent its boats to other countries in order to obtain fish for far less than they

dering the wealth of oceans. If we don’t break out of this cycle of failure, humanity will
irce of protein, and much more besides. Disrupting natural ecosystem processes, such as
tion, nutrient cycling, and carbon storage, could have ramifications for human life itself.
¢ way to avoiding this catastrophic mistake with simple common sense management.
the heart of the reform. But they will not be sufficient if they are implemented only
e up the crumbling edifice of the ‘rational fisheries management’ envisioned by
and 1950s. They have to be placed centre stage as a fundamental underpinning for
eserves are a first resort, not a final resort when all else fails.
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i the
, Si‘atament agrees with the claims of the writer

. 8f&t9men t contra ict:
% aicts the claims of the writer
impassible to say what the writer thinks about this

__ :I'ﬂ?'ﬂtl'sa'hd years since people started to catch fish for

€N access to the oceans is still regarded as desirable.
nnw completely banned in the majority of protected areas.
be encouraged to reduce the amount of fish they eat.

n of certain mammals to the Mediterranean is a

 letter, A, B, C or D.
writer mean with the question, ‘How much time have we got?
raph?
policies are currently based on uncertain estimates.
ictions will allow governments to plan properly.
agers should provide clearer information.
tect fish stocks is urgently needed.
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Questions 35-40

Complete the summary using the list of words/phrases, Al

33 What is the writer’s comment on the Common sy

A Measures that it advocated were hastily implé
B Officials exaggerated some qf its reco
C It was based on predictions which were Inaccui
D The policy makers acquired a good reputation.

34 What is the writer’s conclusion concerning the dec
A The means of avoiding the worst outcomes'm (
B Measures already taken to avoid a crisis are pr
C The situation is now so severe that there is no
D Itis no longer clear which measures would be m

H

Measures to protect the oce:

Up till the twentieth century the world’s supply Ofﬁsh
for its needs. It was unnecessary to introduce 35 ..

kind, because large areas of the oceans were inac

3 R improved, this situation changed, a '-

middle of the twentieth century, policies were introc
37 '

..................

These policies have not succeeded. Today, by“ m,
M sinabivena » the oceans have very little legal . .

Despite the doubts that many officials h

o ave about the

.................. » these should be at the h ' :
eart of ar
The consequences of further 40 . &r:?v:ry seri

may even affect our continuing existence

b
——

A action

B controls _ s
 foh prosnnati ¥l
. 'ing techniques G large boats
H nvsnnefesarve; I the land J_- m '
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The charts below show the percentage of time younger and oider people
. mmmmmm their free ﬁme(ex:rmﬁng email).

lage of time spent on some Percenta i
nia: K ge of time spent on some
t activities (18-26 age group) internet activities (60-70 age group)

Making bookings
£.g. cinema/travel
29%

uld spend about 40 minutes on this task.

bout the following topic:

2 people feel that the legal age at which people can marry should
ast 21.

t extent do you agree or disagree?

ns for your answer and include any relevant examples from your own
ge and experience.
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ule (11-14 minutes)

You have one minute to make notes on the following topic.
two minutes to talk about it.

Answer these questions.
. i, b

aaal Gla3
wwiw_languagecentre.ir

Tell me about your country. |
Which part of the counr?i/ defgg; f;om? |

family always Iiv . g
g:jzgﬁle fivii;g in yvur-count:y? My/vmy-nof?
Is your country changing a lot? How?

Let’s talk about shops.

. 3 X ?
Do you enjoy going shopping? Why 4
In yi;?zr country, what time do shops generally ap@_ﬁ?
What would you recommend visitors _to your country to b
How are shops changing in your country? Why?

Describe an occasion when you met someone you hadn't
years.
You should say:
how and when you met the person
who the person was

how long it was since you had last seen hi

Consider these questions and then answer them.

FEST 7. SPEAKING MODULE

and explain how you felt about meeting this person agai

Did you recognise him/her straight away?
Had he/she changed a lot? . o

Now let's talk about keeping in contact with people we

In what different wa ys can i i

: people keep in to i other?
Hovy important do you think it is to kee‘:) in tof:ccf;r mt?h efnea‘wndsh s? Wh
Which way of keeping in touch do you ?

think is most popular with young

Now let’s discuss long-term rela

How valuable do :
: A You think lon 3 5
relationships? wh g-term friendshj |
Y/Why not? 'S are compared with new
Do you agree that Maintaining jonq. : s

WhyWhy not? 'erm relationships sometimes requires
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JCENERALT
Reading module (1 hour)

Guidance

The General Training Reading test contains three se
you have twenty minutes to do each section. The fi
generally easier than the third, so you might decide to spend less time on these. You
can make notes on the question paper, but all your answers have to be written on a
separate mark sheet, so you must allow enough time to do this. The test has a total

of 40 questions, so in two of the sections there are 13 questions, and in one there
are 14 questions.

ctions, and lasts for one hour, so
rst and second parts of the test are

The first section of the test consists of two texts about some aspect of everyday life.
Topics are varied and might include accommodation, travel, leisure, entertainment or
driving. Each of the texts is approximately 300-350 words in total.

The second section contains two texts about some aspect of work or training. Again,

| topics are varied, and could include careers, jobs, qualifications, health and safety,
salary and benefits. Each of the texts is between 350 and 400 words in length.

| The third section has only one text of about 850-900 words, and is about any subject

| of general interest. Topics might include geography, history, science, nature or sport,

| but the texts will be generally accessible to readers of any background.

-

- | The General Training Reading paper uses a variety of task types, including:
* Giving short answers to questions. e ;
| * Deciding whether statements/opinions correspond to what is written in a
reading passage, :
B il ﬁafduz; s-tate?nents to people or events which are mentioned in a_readmg passage.

| '+ Completing a summary, or individual sentences based on a reading passage. :
| * Completing a table, a diagram, a flow chart, or notes based on a reading passage.
| * Choosing a statement about a reading passage from several options. s
| * Choosing the answer to a question about a reading passage fro:jr_v se\.reras ;Pe :
s = Choosing the best heading for each of the paragraphs in a reading passage.

&

'some tasks you will have to write words or phrases, and in other tasks you will

k@;mg focus of the General Training test is similar to that of the Academic
aining test. See page 39 for more information. !

d strategies for the General Rgading test as
for more information. e

| You can use the same preparation tips an
you can for the Academic Reading test. See page 39
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You should spend about 20 minutes on Questions

CREATIVE TOYS

A

Bath time animals

Five foam mix-and-match animal
jigsaws. Pieces stick easily to
damp tiles and ceramic surfaces.
A great product for keeping
young children entertained in

the bath. Assembled animals
approximately 16 cm.

Chimalong

An excellent choice, even for

the very young. This small

| xylophone has eight chimes, and
| is accompanied by a book, with

| instructions for playing twelve
familiar tunes. The chimes and
instructions are colour-coded,
making it easy for children to

. learn how to play the tunes.
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Questions 1-7

'Tip strip Look at the six advertisements for toys, A~F on page 154.

ques‘ﬁum 1-7

* The stat: ments don't
follow the order of
Information in the texts.

~* Youmay not use all

For which toy are the following statements true?

Write the correct letter, A—F, in boxes 1-7 on your answer sheet.

of the letters for your NB: You may use any letter more than once.
answers. You may use l
One or more lettermore 1  There is a range of colours to choose from.
* For each statement, find 2 The size of this can be adjusted to suit the child.
~any texts which contain
~ words aseswith 3 This cannot be sent to addresses in other countries.
‘4 Children can use this to make things out of wood.

Water will not damage this toy.
This contains the parts needed to make a toy.

7 This is a type of musical instrument.
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Dear Mr and Mrs Burton,

Tip strip Thank you for booking your stay with |
Questions 8-14 Scotland’s best-known and oldest family-

* The S‘a'emec’i“s a“’-'li” We are delighted to confirm your resery
the same order as the U ; ag

- ey nfortunately, the double room you req
the letter. : P . ;
s single or twin rooms to offer during that p

fﬁg‘;;;;‘,:‘;‘;:";,‘f;,;? be for you, but please let us know if you would

the same or similar to The rate will be £55.00 per person per n

' . Thi !
3‘.13?{”525,]"}‘,32{ the's breakfast and tax. We are currently offering

statement must be true. £25 per person — please contact us as soon &

« Read the whole your stay and take up this offer.
statement carefully before Ch fa 2 o A
: : eck-in is from 2p.m. and check-out is 11a
decide whether it : B
mcfg inf‘;‘,,ﬁati,’n' % departure. If for any reason you require a different
the letter or not. in advance and we’ll do our best to help you.
* Foryour answer, write T | The och Cullen Hotel hasa choice of two disti

or For NG. Don’t write
complete words,

Choose either the Lounge Bar where you'll find
Gl or the Loch Restaurant for more formal dining, but
uestion 8 .
i e e i We can offer you a range of locally-sourced
ik M haggis or Scottish smoked salmon. Through

has a similar meaning to fresh Scottish produce.
‘managed’. Then read the

sentence carefully On departure, guests can settle their bill in
Question 10 credit card. Thank you for_ guaranteeing your bo
s Bl it which will only be used in the event of a late
s, Inok for the glace whete 24 hours before the day of arrival no fee will be
prices and breakfast are the case that a guest doesn’t arrive, then the first

mentioned. Then read the

sentence carefully If you have any questions about your reservati

Chiaition 13 hesitate to contact us. We look forward to welcoming
Find a word which is related Yours sincerely,

in meaning to ‘arrival’. Then

check what the letter says Sarah Peterson (Manager)

about the ‘earliest’ time
Quests can arrive.

Questions 8-14

Do the following statements agree with the information given in the text

I

Write %
TRUE if the statement agrees with the | !

: e information
FALSE if the statement contradicts the information

NOT GIVEN if there s no information on this

8 The Loch Cullen Hotel js managed by an international company.
9 One room with two beds has been reserveq.

10 Prices will be reduced for guests who do not require breakfast. o
11 There i i '
here is a temporary price reduction for Sunday-night stays. ot

12 The earliest time of arrival at the hote is normally 2 p.m

GENERAL TRAINING TEST, READING MODuULE
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You sho
uld spend about 20 minutes on Questions 15-27.

’\"\

Volunteering program

Volunteers work with DNR managers,
professionals and technicians to help
manage the state’s diverse natural
resources. Volunteer positions range
from jobs requiring no previous
experience to specialist positions
requining  extensive  skill and
experience. Volunteers provide work
which supplements DNR personnel.
Volunteers help to preserve and
enhance Minnesota’s natural beauty
for the enjoyment of people of all
ages, interests and abilities.

Follow these steps to sign up as a
volunteer for DNR:

Volunteer opportunities are available
throughout the state at State Parks,
State Forest Campgrounds, Wildlife
Management Areas, fisheries and
hatcheries, the 150+ DNR area offices,
four regional headquarter offices, the
St. Paul Central Office and at special
event sites. Check our website to learn
about volunteer positions available in

you.l' area.

Contact the DNR officer who is
designated for the project you are
interested in. (If you live in Greater
;.ﬁnmsota, you may use our toll f_ree
number at 1-555 646-6367. Hearing
impaired individuals may call (651)
gnﬁ.548.4 The DNR officer will
'{ffmm u if the position is still open

Minnesota Depart
of Natural Resources

+ Keep a note of yoi

*  Your supervisor will be happy to |

Arrive on time

registered to
agree to is imports
if you will be abse
early. The DNR i
be a dependable vo!

While working for
account of the followin
* Represent the DNR
fashion. You are na
be knowledgeabl
concerning the D
with the public in
position, all qu
related to D
procedures are
your Supervisor,
Information Li
6367. Avoid expr
opinion. ;

4

important for lia
for reporting to th
and for volunteer
When the project is finishe
in your records to your supervisor, |
who will pass them on to the

programme manager. :

discuss any worries that you may |
have, as well as any special needs,
and try to offer solutions that may
help you perform your volunteer |
duties better.

and will register you-

L
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Tip strip
Questions 15-21

* The information in the
flow chart follows the
order of information in
the text.

Don't write more than

one word in each space.

Don't change any
words. Write your
answers exactly as they
appear in the text.

= When you write your
answers, check that

the grammar of the
sentences is correct. If it
isn’t, you've chosen the
wrong words.

Question 16

Find a word in the text
that means ‘get in touch
with’, then look for the
answer.

Question 17 -

The flow chart has ‘your’
in front of the space, so
the answer is a noun.

Question 21

To find where the answer
is, find the place where
‘supervisor’ is mentioned,
then read carefully.
‘Worries' has a similar
meaning to ‘concerns’.
This is the first thing to
tell your supervisor about:
Now look for the second
thing.

Questions 15-27

Questions 15-21

Complete the flow chart below. _
Choose ONE WORD ONLY from the text for

Volunteering for

Find out about local vacancies from t

\

Get in touch with the named DNR |
:’-.:

Y o

Register for the post.

: ;

Turn up punctually for work (call if you need to

\d \

Refer questions Give a record of your
about the DNR from 20t P o)
hedle. ... your supervisor.

to your supervisor
(do not give your own

GENERAL TRAINING TEST REAMiatm some

158



Ensuring you are yp_te.
atten g you are up-to

date with the latest trends in 1
. your industry through
g conferences can make You an invaluable employee, and chanze

‘Mmanagers see You, says John Grange, an adviser at free business
Support service Business Lin}.

L years, online networking, using corporate sites such as LinkedIn,
_g1ven employees the ability to liaise with people doing similar
S d great way of keeping up-to-date with what people in similar jobs

stries are thinking about, and plenty of people are willing to help if
a probiem or wanl some advice.

| Benjamin, author of the book Winning By Sharing. warns that
€liveness of such sites in advancing your career varies considerably,
Ing on your industry sector ‘For people who’re working in digital
S everything, but in the building trade it’s almost pointless because
low level of take up,’ he says. -

t suitable training

u have access to training to improve your skills is essential to
g both your career and earning potential. By getting the right

iduals can sometimes get salary increases, as well as making
ore likely to gain promotion. -

ht type of training, though, is vital. Apart from on-the-
re are self-help books that can be found in book shops or
| as formal courses. Individuals should decide what their
of weakness are, and then talk about them with their Staff
oordinator to find out what kind of training might be best.

perience
E'--. parts of the business through temporary roles or

can give you a more rounded view of the organisation
won'’t be pigeon-holed in one particular area.
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Tip strip
Questions 22-27

« Notes might not
follow the order of the
text exactly, but the
headings will help you
to find the right places
in the text.

Write either one word
or two words for your
answers. Don 't write
more than this.

* Your answers
should fit the spaces
grammatically as well as
in meaning.

= Don't change any
words, Write your
answers exactly as they
appear in the text.

Question 22

This is the second part of
a list of two things. Find

what the second thing

is by looking for ‘also’ in

the text, then reading the

sentence carefully.

Question 24

To find the place where

the answer is, look for

the part in the text

about training.

The answer is one of three

types of training. Find

where the text mentions

the other two

and then look for the

third type.

Question 27

The notes have “their’ in
front of the space, and
“are’ after the space, so
the answer is a plural
noun phrase.

GENERAL TRAINING TEST, READING MODU g

Grange says, ‘If you have an apptwnﬁanhe__f
departments you become much more valuabover oy
understand that if you take an action 0ve here, o

over there.’
«  Work with your manager

One of the key skills is dealing with ymn: boss, |

what your boss zhs being ju ge;:. by. T
ecutive and other more senior mana, .
E:n help them to deliver those while snl:l m

Questions 22-27

Look at the top tips in the passage above.
Complete the notes below.

Choose NO MORE THAN TWO WORDS from the t
Keep up with developments by:

» going to conferences

I - , using business websites (but
inthe 23 ......... sl )
Ask for training

* could result in a salary increase

* types of training — on-the-job, books or 24

. idsentify weaknesses and discuss them with the pers
2

..................

Get more experience by:

*+ doing temporary work in other departments
- 26 :

..................

Work with the manager

* findoutwhat their27 ... --- are and help them succeed
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You should spen about 20 minutes on Questions 28—40 which are based on

eading Passage 3 below.

The Spotted Flycatcher

A

Despite its rather dull plumage and less than

Impressive vocal repertoire, the Spotted Flycatcher
has always attracted a great deal of public attention
in Britain. However, the bird jg resident here for
only a small part of the year. Although one of the
last summer visitors to arrive, it begins to move
south in late July, heading through western France
and Iberia from August to October, and reaching
North Africa in September. Recoveries of birds
that have been ringed suggest that many winter
i coastal West Africa, but others continue south
to cross the Equator. Just how far south the birds
winter 1s unclear; one juvenile ringed in Wales
during August (which could have been on passage
from a breeding area outside Britain) was recovered
in South Africa the following March.

B

In the eighteenth century, Gilbert White, one of the
first English naturalists to make careful observations
of his surroundings and record these in a systematic
way, commented that the annual return of *his’ Spotted
Flycatchers occurred almost exactly to the day. An
examination of his journals confirms this consistency
in arrival dates, with a concentration of sightings
around 20 May each year. Records logged through
a British Trust for Ornithology (BTO)-led project
show that the pattern of arrival still delivers the bulk
of Spotted Flycatchers to Britain in the second half
of May, though average arrival dates may now be
slightly earlier than they were during White's time.

&

Most Spotted Flycatcher nests are built against a _

a wall, but some may be

it a beam, and very occasionally, the
ESSéElgsnigllO;ake use of a hole. Although both sexes
et involved in building the nest, it is the fetmalle
%vho does most of the work. The nest itself is a fairly

1 e, slightly built and containing moss,
dehclattfasmggobwegbg. The female will deposit four
:f Of?v,e e 1gs or, rarely, six, 1nto this before she 1n1§$§s
ir{cubati%n —a job that she mdeMesbahEgstb?aSho r}:
on her own. Bouts of inc_ubztmor; ;I:n tl}‘]c; el g

i ten minutes, v :
F:;?i!ig iiﬁffg ;ged. While she is away the male will

vertical surface, such as

GENERAL TRAINING TEST, READING MODULE

appear, typically as if from nowhere, to watch the
nest, very occasionally even settling on the eggs.

D

Once the eggs hatch, the female will continue to ==
brood them until they are seven to ten days old; the
young are blind and naked through to day five. Both |

sexes will then provide food for the growing chicks, |
sometimes bringing them through to successful |
fledging, and avoiding the unwelcome attentions of |
nest predators like cats. Newly fledged young are
fairly conspicuous; noisily, they continue to beg for
food from their parents for at least another 10-12
days. The pair may then initiate another breeding
attempt, sometimes in the same nest. There are
records of young from the first brood attending and
feeding young from the second brood, a behaviour
that also occurs in a number of other bird species.

E

Over the main period of egg production females
take more calcium-rich prey (like small snails and
woodlice). If a second batch of eggs is laid, the |
number of eggs is reduced to three or four, probably
reflecting a reduction in the availability of insect
prey later in the season. Research has shown that |
on cold days (or in the cool of early morning) the
Spotted Flycatcher switches from taking larger,
aerial insect prey to gleaning smaller prey from
amongst foliage. These smaller prey are likely to
be less nutritious, and a run of cooler days late in
the breeding season may reduce the chances of the
birds successfully rearing a second brood. .

F

The Spotted Flycatcher lacks the more brightly
marked plumage of many other birds, and the lack
of easily recognisable features means it can be
mistaken for another, equally drab species, such as
the Dunnock, or even the female House Sparrow.
Fortunately, the Spotted Flycatcher can also be
identified from its behaviour. Spotted Flycatchers
are seldom seen on the ground, but usually feed
from a perch, making sallies after aerial insects
The ﬂycatcl_aer often adopts an upright post‘ure:
when perching, making the bird appear rather
sleek. Additionally, it is rare to see several Spotted
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Flycatchers together unless they happen to be a
family of two adults feeding newly-fledged young
(the latter looking very different from their parents
because of their strongly patterned plumage). One
other feature is the audible snapping sound that the
bill sometimes makes when the bird snatches an
insect from the air.

G

as well,
wintering

Data from the BTO show an 86 percent downturn in
the breeding population of Spotted Flycatchers over

Tip strip Questions 28-40

Questians 28-34 Questions 28-34
* The headings are not in

the same order as the _
ety i e et The text above has SEVEN paragraphs, A-

I‘;:d?ig onbuseeach  Ghoose the correct heading, i~ix, from the.
R Il the headings : Hiar
qﬁ?ﬁkﬁ, befireejoﬂn?;ad Write the correct number, i—ix.

the text.

* If you have chosen one :
of the headings for a List of He:
paragraph near the
beginning, and then i i i
find that it fits a later : -« e parneesaip
paragraph better, check ii ~ Danger from predators
your answers. ;
* Don’t choose a heading iii Geographic range
just because it contains . i
S Sitaict St a iv._ Seasonal changes in diet
heading should be about v The reqularity of ighti
e g egularity of first sightings
Question 29 vi  Alack of accurate data
Paragraph B mentions vii  Reversing the decline
sightings’, so read this
paragraph quickly to see viii Rearing the young
if ‘regularity’ is one of the . ;
main themes. iIx Physical features
Question 32
Only three of the

paragraphs mention food 48 Papagraph X'~ 70T b S
gr feeczin!:_:; (C, D and E). P
ne of these describes
what the birds eat in 20 Paragraph B
some detail. Read this
paragraph and checkthat 30 Paragraphc
it mentions different times J
bt e NP Db icier o i
. 34I lllllll
Look for a paragraph - 32 Paragraph E :
cdo:dta{nlng the idﬁa il oL g L TR AT RN SERE | e wiaiieh
‘decline’ or fall. There is
anly one. i 33 Paragraph Poblis e ity
Check whether this
paragraph refers to 34 Paragraph G
‘reversing’ (completely
changing) the decline.

..................

..................

GENERAL TRAINING TEST, READING MODULE
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Tip strip
Question 35
Look for a word in the text

with a similar mean;
‘feathers’. il

_Th‘e word before the space
is ‘quite’, so the answer is
an adjective or an adverb
Question 37 ;

‘A’ comes before the
space, so the answer is a
singular noun phrase.

Tip strip

Questions 39-40

» The guestions follow
the order of information
in the text.

« The four options may
not follow the order of
information in the text.

« After you've chosen

an answer, check that

the other options are

wrong.

It's better to guess than

to leave a question
unanswered.

Question 40

information about the
birds’ nests is contain

in Paragraph C and
paragraph D. 50 10 be
sure of the correct answer,
you have 10 read

these paragraphs.

40 The nests of Spotted Flycatchers

Questions 35_35

Complete the Summary below,

C gl
hoose NO MORE THAN TWO WORDS i
Baciiions o, _

Identifying the Spotted Fiycatcher

The Spotted Flycatcher can be hard to i

u-nrt-amarkable. and its feathers are quite 35 ....
distinguished by its behaviour. |

The Spotted Flycatcher usually waits for its pmy
Itis normally seen alone, or as part of a 37 ...
catches prey it often produces a 38

Questions 39 to 40.
Choose the correct letter, A, B, C or D.

39 What does the writer say about the seasonal
Fiycatchers? |

A They can be found in Britain throughout maﬂi’sfﬁ‘le

B Their time of arrival in Britain has changed considerably
eighteenth century. 1

C Ringing them has only provided evidence of their routes wi
D Some of them migrate between the northern and southern he

A have to be sturdily built.

may be used for more than one brood.
are normally constructed by the male.
must hold up to ten eggs at a time.

OO m
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Writing module (1 hour)

Guidance

The General Training Writing test lasts for
first part is shorter than the second, and
should spend about 20 minutes on this
For each part you should allow enough tin
before you begin writing, and to check Wi

Task 1
In the first part, you have to write a letter with
in response to a situation which is described in the
related to social life, or it might be related to work
friend or a letter to an official or a work colleague.
You are provided with a list of three things which

You have to write in an appropriate style according to

Task 2
In the second part you have to write an essay with a
This involves giving your own opinion about a s
is described in the task. Topics are varied, and might
environment, or education, but you do not have ‘
be able to do the task.

The testing focus for the General Trainin |
i =g g W"tlﬂg. test
Academic Writing test. See page 52 for more information.

As you cannot predict what the topi o e

) pics of the General Traini Vritil
you sh9uld read about different topics using a wide va:?lrm'ng‘f W.__ 19
magazines, newspapers, letters, leaflets, advertisements andowmsoumﬁes a

At the same time, you should practise writing both letters and essays to o

GENERAL TRAINING TEST, WRITING MOpy ¢
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Tip strip

» Read the first two
sentences carefully, a5
they e.xpfain the reason
for writing a letter,

* It's important to realise
the following:
. \(gu‘re writing to a

friend, so your tone

must be informal and
relaxed.

= The friend is English,

* Choaose something

" which you might
reasonably ask a friend
to help you to buy,

* You must cover all three
bullet points in your
letter: you will lose marks
if you miss any of them,

* It often helps to imagine
a real person when you
are writing the letter,

* Aim to use a wide
range of vocabulary
and grammar

* Divide your letter into
suitable paragraphs.

+ Don't write too much or
write an address — you
won't get any extra marks.

Tip strip

« Read the statement
carefully.

« The second line of the
task in Task 2 differs
from paper to paper.

+ Make notes before you
start to write.

* You could give your
point of view arjd then
provide illustrations/
evidence. Or you can
explore one side of the
question and then give
your opinion and expl?:;n
the arguments you fin
particularly persuasive.

+ Aimtousea widg range

of vocabulary_:jw*;gh

¢ our iae

B?;;Ez!syyand expresswe!y.
reate 3 separateé

garagraph for eac

main idea. _

Answer the task question.

it is all right 10 partly

agree of disagree.

You shoyjg ¢

Wﬁl!‘es on this task.

You want i
decij & Something that you can’t buy in your own counti

il !
€ to ask an English friend to help you.

Write g letter to the friend. In your letter

Say what you want,

explain why you want it,

Suggest how the friend could help.

Write at least 150 words.

You do not need to write an y addresses.

Begin your letter as follows:

You should spend about 40 minutes on this task.

Write about the following topic:

Some people think that there are now too many cars on the
that they are spoiling our towns and cities.

Do you agree or disagree?

G.fve reasons for your answer, and include any relevant examples from your own
knowledge or experience. own

Write at least 250 words.

v
B U

GENERAL TRAINING TEST, WRITING MODULE
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In the first part of the speaking
yourself and about things you @

é::;% Watch the
=F full test on

test, the examiner
re familiar with.

et

your DVD.

Listen very carefully to the question so that your repl)
If you don’t understand the question, ask the examir
examiner which word you don't understand.
The question word tells you what kind of info
example, if the examiner asks a question beginning
a reason Of reasons. _
Take care when you hear ‘like’ in a question: ‘Do yo&
different meaning to "What is X like?’. z
Reply to the examiner's questions as fully as you
You can make your reply full in various ways, such
If you make a mistake while you are speaking, don’
correct yourself, or just continue speaking. 3
Remember that the examiner will only assess your
of your replies: there are no ‘right’ or ‘wrong’ ansy

)

Communication strategies

Giving personal information

SPEAKING FILE

Useful language

« Pardon/Sorry?
+ Could you say that again please?

«  Would you mind repeating the ion?
« What does X mean? g s

= My name’s X.
* People call me X.
» | come from X but | live in Y now.

Talking about everyday life and habits

| usually/generally/sometim,
‘ es/
- Every moming/day/week | e
* On Mondays/Tuesdays . 5
- Atthe weekend, ... .
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In Part tw,

0
?f € given aOfe:.:j? ;:;?;:; i texaminer gives you a familiar
O (0]g] i i i uh
Make notes pefore vour g;;j:fcfude in your talk, and |

Read the card carefully, so that your talk is relevant to the o
Decide exactly what you will talk about (which person, place, '

Make a few notes about each separate point on the card (thet
to include). 4

* Use the card and your notes as a plan.

* Begin talking when the examiner tells you to, and don’t worny
you will be told when to stop talking. ;

* Make sure you use the correct tense.

* When you are moving from one idea to another, make th:
examiner by using linking words or phrases such as, Also

_ | know is ...".

| * If you make a mistake while you are speaking, don’t worry&

i correct yourself, or just continue talking.

Useful language

Linking ideas and information
« The placelpersonlaccasion/activity I'm going to talk aboutis
- Firstofall ...

. Secondly ...INext ... ey
« Another thing | should mention is ...

- Regarding the X ...

Giving reasons
. ... becauselsolso thaft ...
. The main reason that ...

Expressing likes and dislikes
The thing ! particularty like ...

. |enjoyedit ...

It mfade me feel happy ...
| was really pfgasgd

| didn't really like it ...

At ot

SPEAKING FILE
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In Part 3 of the test the exa { re
of your talk in Part 2, and then discuss YOUr o

be more general and less pé

miner will ask you

rsonal than the g

Listen very carefully to the question so that your
If you don’t understand the question, ask the exam
examiner which word you don't understand.
Reply to the examiner's questions as fully as you ca
in various ways, such as giving reasons for what a
If you make a mistake while you are speaking, don®
correct yourself, or just continue speaking. '
Don’t focus too much on accuracy while you are

Remember that the examiner will only assess
of your replies: there are no right’ or ‘wrong"

Expressing an opinion

Comparing

Qualifying statements

SPEAKING FILE

Useful langu . ge

* I'm not sure, but ...

* I agree/don’t really agree with that.

* I think people generally ...

| think one of the main reasons for this is

* In my opinion it's better to ...
* I'm not sure how important ...

* Personally I'm against/in favour of . .

v Mis berredbfggerieasfen‘mo

R oo ol 7€ commoniless frequent than b
* More people... than .

* By contrast with X ...

 To a certain extent
* Peopletend to ._
* Ingeneral ...

* On the whole ..

* It might/may/coulq

be
« In certain circumsfancg;e Case that .. . :
« It's pms!bleﬂlkely/unﬁkazy that . i -
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ACADEMIC WRITING
WRITING TASK 1

- Sample question

- 5@e Test 1, Task 1 on page 29.

- &mﬂle answer

12 table shows the results of three surveys, conducted
10 years, indicating changes in students’

» about different aspects of provision at one

mined university.

 of all, the most significant change is the
vement in students’ opinion of
aﬁ%md by this university.

It should be task-focused,

free of irrelevant information

and comment, and of the

appropriate length.

It should be organised in

a logical sequence, with

appropriate paragraph divisions,

and should use linking words

and phrases to show the reader

what the connection between

the different parts is,

The vocabulary should be

accurate and appropriate.

* Grammatical range A variety of structures should
and accuracy be used as appropriate.

Task achievement

*» Coherence and
cohesion

* Lexical resource

Exam help

* Look very carefully at the task input, including the
instructions, the main title, the label on the two axes
(graphs and bar charts), the column headings (tables),
the segment labels (pie charts), the key, etc. Make sure
that you understand the information you have been
given before you begin writing.

» Decide what the main patterns are in the information.
For example, what is the shape of the line in a line
graph, and what does this show? Or, where there are
two pie charts, how does the structure of one compare
with the structure of the other?

* Make a brief plan. Decide how you will organise the
information you are going to report. Start with the
overall patterns and go on to support your statements
with specific details from the visual.

» Write your answer according to your plan.

* Check the length of your answer.

» Read your answer through and make any changes
which you think will improve it.

s Correct the grammar, spelling and punctuation
as necessary.

Useful language %
the proportion of X, the percentage of X; more than half
of X, less than a third of X; a quarter

most of the X; some of the X, a bigger number of X...
than of Y

rose; fell; increased sharply; gradually decreased,
fluctuated; remained the same, went up,

went down, remained stable

over the whole period, during the first year by the end of
the period

shows that; indicates that; suggests that
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Academic Writing Task 2

Sample question
See Test 1, Task 2 on page 25.

Sample answer

It is a fact that, for a variety of reasons, paop!s live
longer than they used to. The question is: should this be
a reason for raising the age at which people retire?

One advantage of increasing the age at which people
stop work is that it will help the state by gensrating
more money. Feople in work pay the pensions of those
in retirement, so the longer people stay in work, the
less the rest of the population will have to pay towards
pensions.

Another advantage of having a later retirement age

is that an occupation tends to keep people fulfilled
and even healthier, and so it is beneficial to keep them
working longer. Currently the normal retirement age (s
about 55 or 60. In the past, when people died younger,
they could look forward to only a few years more life.
Nowadays, they may have 30 or 40 years of leisure
ahead of them, feeling that they no longer contribute
anything valuable to society.

However, for me the disadvantages of postponing
retirement outweigh the advantages. Firstly, although
older people obvieusly bring to their profession a

great deal of experience, they gradually become less

l enthusiastic and less willing to adapt to changes.
Young people are more adaptable and should not have
to wait until their seniors leave to get a job. Secondly,
many people simply don’t want to spend sa much of
their lives working — they want to spend time with their
children or grandchildren, or to use that time for things
like travelling before they grow too old to enjoy it. |
therefore feel the retirement age should be raised only
slightly, if at all.

The answer would get a high IELTS band because:

v Thereis a clear, direct and original opening respanse to
the task.

The position is strong and consistent.

Main points are clear and well-supported.
Paragraphing is clear with central topics clearly
signposted.

Both sides of the debate are presented succinctly
(although the task calls for the writer's opinion only,
it is often helpful to explore the other side as well).
The concluding line and point is a little minimal.
Vocabulary - a good mix of straightforward language
and sophisticated sentence construction.

M A G A

%
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Marking crite
These are more
the requiren
extensive.

Your answer shi
information,
At the same
complexity of
an account
should expar
examples, ar

complex than
that you plan
suitable parag
connections
made clear by
as adverbials,

Read your a
which you think

* Correct the gram
necessary,

Useful language
a lot of pEOpfe; some pea

on the one hand ... on the o "
nevertheless; although |

firstly; secondly; finally; then; r :
moreover, in addition, besides; ¢
one thing ... for another rhihg; by"

it appears that; it is 3 it
; pparent that; |
suggests that; people tend to,; itis éﬁf

that, in general; generally; usually; no
N conclusion; to conclude; in summary



oy General Training Marking criteria
X To gain the maximum number of marks, your answer to

: . it Task 1 should reach the required level according to the
question following criteria:
'r « Task achievement It should be task-focused, free

ral T-i'ammg Writing test, Task 1 on page 165.

and of the of irrelevant information and
appropriate length. comment.
« Coherence and It should be organised in
cohesion a logical sequence, with
your summer in appr_opriate paragraph 34
, the weather is divisions, and should use linking

words and phrases to show the
reader what the connection
between the different parts is.
* Lexical resource The vocabulary should be
accurate and appropriate.
» Grammatical range A variety of structures should
and accuracy be used as appropriate.

Exam help

* Look very carefully at the task input, that is: the
description of the situation, the person you have to
send a letter to, and the three points that you have
to include. Decide whether the letter should be quite
informal (e.g. if it is to a friend) or more formal (e.g. to
an official).

* Decide what kind of information you will provide
yourself, and make a few notes.

* Using the three bullet points as your plan, write your

~ answer,

* Check the length of your answer.

* Read your answer through and make any changes

which you think will improve it.
Correct the grammar, spelling and punctuation as

- necessary.

2ful language

reference to, concerning X, about X

rtunately; I'm sorry to say that ..., I'm afraid that .. .;
ately; luckily

be grateful if ..., could you ...; I'd like to ...
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WRITING TASK 2

Sample question
See General Training Writing test, Task 2 on page 165.

Sample answer

The importance of cars is indisputable. Over the last
few decades the significance of private transportation
has steadily increased. In this essay, I'm going to
discuss what factors favour more or fewer cars on
the roads. The aspects I'm going to focus on are road
design, safety and pollution.

First of all, | would like to consider whether there are
too many cars or too small roads. Many towns and
cities really seem spoilt by traffic but this may be
mainly due to the narrowness of the streets. They
really have to be widened so cars can get through
easily, and lorries can transport goods more effectively
on them.

Another reason for thinking that there are too many
cars are the number of accidents caused by them.

If we had fewer cars, fewer people would be injured or
killed on our roads.

Damage to the environment is for many people the
most important evidence that there is too much
traffic on our roads. The effects on local areas are
serious: Carbon monoxide and other harmful chemicals
produced by cars damaging buildings and cause
respiratory diseases and other health problems for
residents. Noise and smells from cars also make our
Lowns and cities less pleasant to live and work in.

On a global scale, pollutants are changing our climate
causing extreme weather which affects all our lives.

| believe strongly that we must reduce the number

of cars in cities. Although most of us love our cars,
and modern lifestyles make it difficult to stop

our dependence on them, we should make fewer
Journeys and use public transportation more as an
environment-friendly solution to traffic-clogged cities.

The answer would get a high IELTS band because:

It covers all parts of the task.

It presents a clear and consistent position throughout.
The conclusion matches the position drawn throughout
the response and is clearly and effectively presented.
The ideas are supported by evidence.

The ideas are logically organised and the answer
progresses well.

There is clear paragraphing and each paragraph has a
clear central topic.

There is a wide range of vocabulary ("indisputable’,
‘narrowness of the streets’, ‘on a global scale’) which
helps the writer present meaning precisely.

O e A T S U S

/ There are hardly any er
formation.

v/ There is a wide range ©

7/ The punctuation is accu

Marking criteria

These are more or less the
the requirements for task 2
extensive.

Your answer should not ¢
opinion, and it should be ¢
should back up your ideas
examples, and most impi
you should provide a clear
re-stating your own view,

As the writing in Task 2 is
that for Task 1, it is even r
organise your essay clearly,
to separate the different idez
connections between sent
to your reader by using app
first, second, finally, however,
pronouns like who and which.

<
Exam help iy
*  Carefully read the desc
situation or opinion,
together represent the
your essay. Refer to t
your essay, to make
properly focused.
* Note down any ideas
* Select the ideas you
how you will organise
*  Write your answer accordir
*  Check the length of your ai
*  Read your answer through
which you think will improve it.
*  Correct the grammar, spelling and pun
as necessary.

Useful language
a lot of people; some people; many peaple; a few

on the one hand ... on the other hand; however;
nevertheless; although

E‘rsrfc};; secondly; finally; then; next; furthermore; in

€siaes; as a result; for one thing . .. for another tﬁm ing.
by comparison P e :3‘
it appears that; it is apparent that; it seems that; this 1
suggests that; people tend to; it is likely that; in general
generally; usually; normally

in conclusion; to conclude: in summary
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PARAGRAPH 6

| 'The Trust also operates a Green
Grants scheme, where residents

can claim 50 percent of the cost of
equipment ... . Purchases included ...
greenhouses... '

PARAGRAPH 7 tells us that electricity
was available prior to the installation
of the grid, mostly via diesel
generators.

PARAGRAPH 8 tells us that: The

work by the Eigg Heritage Trust

to reduce energy use has resulted

in significant reductions in carbon
missions ... '

The passage does say in PARAGRAPH 5

that: ‘New energy supplies are being

developed, including sustainably

harvested forests to supply wood

for heating’, but this does not go as

far as saying that wood will be the

main source.

PARAGRAPH 9 tells us that: A
reliable electricity supply has brought
improvements ...for example ... the
elimination of the constant nofse of
diesel generators.”

PARAGRAPH 9 tells us that: ‘Every

household has the same five kW cap,
irrespective of income ...~

PARAGRAPH 9 tells us of the
variety of jobs created by the new
electricity grid.

 PASSAGE 2

PARAGRAPH F gives predictions of the
numbers of temporary and home-
based workers likely to be seen in

20 years time.

PARAGRAPH B explains that in the
industrial age companies structured
their organisations along mechanistic
lines, i.e. ‘systems of strict hierarchical
structures and firm means of control.”

PARAGRAPH G warns business leaders
that the pace of change is fast and
that they need to be aware of and to
analyse factors which cause change in
their world.

PARAGRAPH A describes the
agricultural age which was one of
‘relative organisational stability.’

ANSWER KEY m




18

PARAGRAPH C shows that in the later
part of the industrial age, d_er_nar?d
for products was high, outstripping
supply: this meant that customers
were pleased to obtain goods and
could not be too demanding about
the particular features of the product.

19

PARAGRAPH D explains that:

‘In the neo-industrial age ...as
technological advancements brought
about increased productivity, supply
overtook demand.”

20

PARAGRAPH C notes that in the
industrial age, organisations were:
"“task-oriented”, with effort being
put into increasing production
through more effective and efficient
production processes. '

21

PARAGRAPH A describes the
agricultural period as being one where
both customer and labour markets
were local.

22

PARAGRAPH D says that:In the
neo-industrial age, people became
more discriminating in the goods and
services they wished to buy, ... the
emphasis moved towards adding value
to goods and services ...’

23

PARAGRAPH B says that the industrial
age ‘was characterised by a series of
inventions and innovations...

24

temporary

PARAGRAPH F

‘... Leach anticipates that: “In
20 years time, 20-25 percent of
the workforce will be temporary
workers.., "’

several hours after completion of
training.* This contradicts C. There
no reference to a ‘treatment’, as in D.

25

home

PARAGRAPH F
' ... 50 percent will work from home
in some form.’

26

factors

PARAGRAPH G

... it is crucial that organisational
managers and decision makers are
aware of, and able to analyse the
factors which trigger organisational
change.”

READ

ING PASSAGE 3

27

A

PARAGRAPH 2

The author states that the fish were
injected before and after the fish
were trained: therefore A is the

correct answer.

174

32

NG

In PARAGRAPH 6 we learn that

... the performance of human
subjects trained in a visual skill did
not improve until eight hours after
the training was completed, and that
improvement was even greater the
following day. " The passage does not
say how often the training was given. |

33

PARAGRAPH 8 shows that the rats
came to associate a tone of specific
frequency with footshock.

34

"]

PARAGRAPH 8

... the selectivity of the neurons"
response to the specific tone used
in training continued to increase for
several days after the training was

terminated. ’ ]




PARAGRAPH 9 contradicts LR
statement: /t is not intuitively obvious

why our lasting memories consolidate

slowdy.

NG

PARAGRAPH 9 :
‘All species of animals studied to

date have both short- and long-term
memory; and all are susceptible to
retrograde amnesia. The passage
does not show a difference between
the stability of long term memory of
humans and of other species, but
neither does it specifically say they are
the same.

‘The answer must be ‘new’ as if

PARAGRAPH 1

subjects could already do the task they
could not be 'trained’ to do it.

| PARAGRAPH 6
| 'The hypothesis that lasting memory

| conso
y

lidates slowly over time is
\primarily by clinical and

¥
e 2

E bs

at 77 percent. Finally, there were poor ratings at the
beginning of the period for the range of modules offefed
(32 percent in 2000) and they got worse, falling steadily
from to 30 percent in 2005 and 27 percent in 2010.

Task 2 Model answer
Currently, in many countries, the age at which people stop

paid work tends to be between 55 and 65. In the past,
with few people living beyond the age of 80, it was rare
for anybody to enjoy more than 20 years of retirement.
However nowadays, that figure is much more likely to be
30, or even 40 years. This is often cited as a reason for
requiring people to work to a later age.

Advocates of this point of view claim that it is extremely
expensive to support people for so long in retirement.
Pensions are paid for partly by people in their working lives,
but today pension schemes usually yield far less money
than necessary because they were designed to maintain
people for much shorter periods. Increasingly, it is argued,
the burden falls on younger people who end up working
harder to pay for the enjoyment and relaxation of the old in
their extended retirement. This, they say, is fundamentally
unfair.

Although | acknowledge the validity of this argument,
| believe it is outweighed by two very powerful counter-
arguments. Firstly, when older people retire later they
deprive young people of the opportunity to work and
develop professionally. Secondly, | believe that people aren’t

. just valuable members of society when they are earning
~ money. Retired people can contribute a great deal through

sharing in family responsibilities such as child care, and also
in the wider community, by doing voluntary work. | think
we should maintain the current retirement age and allow

§ - people to flourish in different ways when they finish paid

employment.
Test 2
SECTION 1
1 Llamerton 2 42 West Lane
| 3 11" June/11.06/06.11 4 cook 5 equipment
6 food-handling 7 First Aid 8 (college) tutor

-9 0208685114 10 colour/color blindness

ECTION 2
Bi124A . 138 . 144 15C
174 188 19C 208

N 3
: 22 G 23 A 24 E 25°F
:'27 G 28 C 29 A 30 E

4

32 surgery 33 beetles 34 gas

ving 36 surfacearea 37 tubes

ressure 39 submarines/a submarine 40 fuel
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READING PASSAGE 1

1

unfit

PARAGRAPH 2

"... many of the men who were
assessed for military duty had been
declared unfit.’

schools

PARAGRAPH 2
"... the solution in the providing of
Physical Education (PE) programs in

PE teachers

PARAGRAPH 2
"... better prepared and specifically
educated PE teachers.’

surplus

PARAGRAPH 3
“... the surplus of Australians
graduating with a PE degree ... ’

employment
opportunities/
careers/routes

PARAGRAPH 3

... obliged institutions delivering
this qualification to identify new
empl n rtuniti 3

PARAGRAPH 5 confirms that business
people now see sport as having good
potential as an investment.

NG

Although the passage shows that
Rupert Murdoch has invested in a
range of sport ventures, the passage
does not state that he has a personal
interest as distinct from a business
interest.

PARAGRAPH 6 shows that there
are:’new and developing career paths
for graduates of human movement
science, sport science, exercise science
and related degrees.’

PARAGRAPH 7 shows the mutual
dependence of business and university
courses. Businesses need returns on
their money, so universities must
provide courses which enable this.

10

PARAGRAPH 8 notes the opposite, i.e.
governments have focused too heavily
on cure rather than prevention.

11

PARAGRAPH 8 says:

'If the change is not brought about
for philosophical reasons, it will occur
naturally, because insufficient funding
will be available to address the ever-
increasing costs of medical support.”

hours of electricity each yearﬂ'phﬁ
on a suitable windy site.’ 5
PARAGRAPH D: ‘The carbon
Investment pays back in just over

a year, and every year after that

Is a 25-tonne carbon saving. (It's
important to remember that all these
sums rely on a wind turbine having 3
favourable location.)'(B)

T

22

PARAGRAPH D again:,
‘The UK government. .. introduced
a mbsmjl for renewable energy that

- producers ... 24p per energy
umt (E)

12

PARAGRAPH 9 says that graduates of
human movement, exercise science
and sport science degrees, ‘who
already have the skills, knowledge and
understanding to initiate community
health education programs ...’

23

offshore wind
farms

_——#..
PARAGRAPHE :
hadrbegnvemmenrm

mmneym :
instead of smaller domesti

turbines, theymuldhaveh'nkm
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|24 | developin e el
i 9 PARAG ——
:‘ technology i addm bt E g There is nothing in the passage to
': to promote as:;h "vestment helps indicate whether there are plans for
* technology’ Sustain developing further excavation.
(|25 [ negative m\ 34 |N PARAGRAPH 3
.. 1S actual o el ‘. there is no rea_l documentary
mon tually quit e difficult to spend evidence Our entire knqﬂ{edge comes
Carbcz Without having a negative from the ceramic material itself ...
e TESS impact.’
(%6 |an paGRae ———— | |Y PARAGRAPHS _ g
: Cn i ; ‘... the length of a man’s arm limits
' :;Jgg’zjmbﬂiy ‘;?”C_OUF ages the size of a smaller pot to a capacity
: o Spend their money on a of about twenty litres ..."
y e camnhm .
s S uchine | S b sch s 36 [N PARAGRAPH 6
2 urbine, rather than on carbon- : .
= 7oe producing goods fike . .. merchants handling a commodity
pe i : I8 such as wine would have been able to
ING PASSAGE 3 determine easily the amount of wine
™ e : they were transporting ...’
wGWH” Bd.. 4 , 37 |y PARAGRAPH 8
- oid foynd Jncfudeg a wide ‘In one case the deviation from the
m types "Ik? Stofge required size appears to be as much as
e §e . PO 10 to 20 percent.”
| vessels, cooking pots, drinking vessels R
:and s0 on, which all relate to specific - PARAGRAPH 9 &
activities ..." ... reqular trade routes within the

Aegean led to increased movement
of goods ... The increased demand
for standardised exchanges,
inextricably linked to commercial
transactions, might have been one
of the main factors which led to the
standardization of pottery production.’

39 |A PARAGRAPH 8

‘Even where there is no noticeable
external difference between pots
meant to contain the same quantity
of a commodity, differences in their
capacity can actually reach one or
two litres.”

140 |8 Only B summarises the overall purpose
of the passage, showing the place of
pottery production in Akrotiri within
the overall socio-economic context.

T e

Task 1 Model answer

1e diagram shows the different stages in the process of
verting an animal hide into leather goods.

first stage is to hang out the hide on a line, in the

to dry. After this, it is transported by lorry to the
for processing. On arrival, it is submerged in vats
and water, and washed and then transferred to
vat where it is soaked in lime. Having been cleaned
y. the hide is then sent to a large rolling machine
smoothed and flattened. In the next stage it
erged in a liquid called tannin, which is a mixture
lable matter and water. This is followed by the
INg stage where small rollers are moved over the

e
e S



surface to produce a shine. The leather is then yansported
1 a different factory where it is manufactured into the
leather products we see in the shops, for example, shoes,

handbags and sports equipment.

Task 2 Model answer

Although some people would argue that we don’t
change in any fundamental ways as we develop from
young children to adults, | feel there are some marked
differences in our social behaviour as we get older.

Firstly, most young children tend to express themselves
much more openly than they do when older, showing great
extremes of happiness and misery. However, when they
are adults they learn to hide their real feelings. This can
mean that children have very volatile relationships - for
example, groups of youngsters will often fall out and row
with each other at one moment, and then immediately
afterwards they have mended their differences and are
back as close companions. Some people say this change
in behaviour is good, that showing extreme feelings is
selfish and being a member of any community requires
moderation of expression. Other people condemn this
change, saying childish openness about feelings is more
honest and as such, it should be valued. In many cultures
there are proverbs which say something like ‘truth comes
from mouths of the very young’, and adults sometimes
lament the fact that they no longer feel things as deeply
as they did when they were children. They regard this as a
great loss.

in my view, it is a good thing if adults can retain some
childiike qualities in their social behaviour throughout their
life. | feel that, within reason, it is healthy to show feelings
openly because it leads to stronger relationships. However,
adults should always keep in mind the consequences of
expressing what they feel the moment they feel it. They
need to realise that sometimes saying what they feel is
simply selfish and if it hurts others, then they should keep
their thoughts to themselves.

Test 3

SECTION 1

1 greyigray 2 62.000 3 teacher 4 shoppin
S (®,00 6Gtax 7 wyreftie 8 headtigh{:p 4
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months
T 15/fifteen
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iy (streng)
medicinal | *.._ discuss this with the k
P Yapa people. Tradiitionally the
had been an important animal
mr mﬂ’m
= ﬁywm'(
, silisand | PARAGRAPH 4
knowledge/ | The ski of the!
and skilis would play 3 significant and endu
P - role in this and all other mala
PARAGRAPH 5 shows that
e, g o
- g could i
’ not surve
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'?;HH :_:_ __-'_ Y

the reintrogycr: 24
u
BT e T abandonegm" Programme had to

There is o infar——
n "
asto Whethe:nme alion in the passage

fes mala :
‘T;“-—-w__,.________q Size INcreased in size, Population
PARAGRAPH 7 confirme that the 25

scientists felt the Programme had

_ surpassed their expectations.
READING

PASSAGE 2 e ]

26 fire
14 ] ‘.\.__“ 28
’\ Section A describes how in the 03
seventeenth century Russian A
?ULhDH?IES used a variety of means to
Ind out about and prevent the import
L e i of plague from foreign countries. READING PAS_
15 v Section B shows that there was some 27 N
success in preventing the import of the .
i plague, though not total prevention. '
16 i Section C explains how Russian e
involvement in wars with other & -
countries allowed the spread of the
plague to Russian soldiers. 2
17 vii Section D describes how the Tsar 28 ¥ o
Peter 1 tried to limit the spread of the v -
plague in a variety of ways.
18 v Section E summarises the measures =
taken by the Russian authorities as 29 N
being limited in their success by being o
too piecemeal. 30 v PARZ
19 vili Section F shows how a coherent :
F preventive strategy was developed for ‘the percet
mare systematic control of plague. & few scieni
20 and | Band PARAGRAPH A says that: < EE‘.‘—‘:L' cid
’ D ‘Information on disease outbreak 31 NG
3 occurring abroad was regularly Nﬂmsh
reported to the tsar's court through that twa$
various means, including ... in samt:sts, ﬂﬁ
undercover agents. .. (B) | information al out
: PARAGRAPH B says that: * [ had dropped b meel
= ' foreign vessels were not allowed 20 ]f?d it doz:“tﬂ
in Russian ports if there confidence has Inc W g
-5 5 cre;':;z’einformar:on about the decreased since 20’?&. sl
m?grence of epidemnics in countries | = Y In PARAGRAPH 6, the writer.
?};m whence they had departed.(D) suggests that dmm o b
: ' ke professional adviceto |
“'—"'____—_—__—_—‘__REF“ C explains that: r ] should ta PN i - =L
: | Aand PARAG f the ;cptuwnces wasof | | help to rebuild their reputation. 5
22 and | ... noneo he past... 1A ! - CRAINGS ey by
| 23 E rpaes.ame-?fa’eai‘"nt"."’ { adl-hcfc | |33 [A PARA :
! ARAGRAPH E summarises the = :' | The first step Gaines-Rass .
: i PARA f the anti-plague measures I [ f ‘take the heat — leader first’,
: nature O che measures had 3 E'3 j meaning that the heads should
f_ ' L OTER ter- they were | | s resign.
i e U i i | { -
J' prfe:’:m to reS\CKJnd fD&Spe:"{ ! 34 rC ; PARAGRAPH Qsaysthat,oomy
i 2 threak and were not df*ﬂg_ e he -E | to the PR advice ‘ma;?y climate
'» t O coherent set of measures et | ‘ | researchers have avoided the media
g | | 85 :‘;;-;E-F_-fed ﬁﬁ?;‘?‘,@fﬂfd s N 0 :' . . I and the pu_{}f,-c J
| i ;i of plague. € '
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35 PARAGRAPH 12 says that
climate scientists should not be
'... conceding to unfounded
arguments which are based on

prejudice rather than evidence ..."

PARAGRAPH 14

Uses the term marathon to indicate
the time it will take to rebuild
confidence: a marathon race being
a long distance race rather than a
short sprint.

36

37 PARAGRAPH 1

‘... some of the relevant statistics
had been withheld from
publication.”

38 F PARAGRAPH 6

"... climate science needs
professional help to rebuild its
reputation. It could ... follow the
advice given by Leslie Gaines-Ross,
a ‘reputation strategist’ at Public
Relations (PR) company Weber

| Shandwick.”

39 PARAGRAPH 6

‘In her recent book '... 2 steps
to safeguarding and recovering
reputation’. Gaines-Ross’s

Strategy ..."

40 PARAGRAPH 12
‘It is also important to engage with

those critics.

can pr"' :
equation

Task 1 Model answer

Firstly, generally speaking, graduate unemployment rose

for both groups from 2008 to 2009. Although women'’s
unemployment levels were the same for April 2008, July
2008 and April 2009, all other figures rose. Secondly, there
was generally more unemployment for both genders during
the autumn and winter months, with figures for both
genders peaking in October (e.g. for males: 16 percent in
October 2008 and 22 percent October 2009).

Perhaps the most striking trend, though, is for a greater
percentage of male than female graduates to be out of
work at all times of the year. Also there is greater seasonal
variation for men than women: the gender difference
is much more marked in October of both years and this
reaches a peak in October 2009, where there is an eight
percent difference between women and men.

Finally, employment of women graduates is relatively stable
throughout the whole two-year period. It only varies by eight
percent (six percent in April 2008, to 14 percent in October
2009). By contrast, men's unemployment fluctuates more
noticeably, with a range from eight to 22 percent.

ANSWER KEY

SECTION 1

1 hairdresser 2 tablets

4 lock 5 adaptor/adapter

7 Jefferey 8 0777594128

10 30% April/30.04/04.30

SECTION 2
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31 call centre 32 inconclusive
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35 female/women 36 response 37 control

38 sample/group 39 their/other colleagues
40 confidential .
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DING PASSAGE 1

Flf

PARAGRAPH 2
“His father ... ran the Brash retall music
business that had been founded in

1862 ... specialising in pianos.’

i i<

branches

PARAGRAPH 9

‘The organisation has now also
established branches in New Zealand,
South Africa and Ireland, as well as ..
Australia.’

READIN

G PASSAGE 2

PARAGRAPH 3

Brash's first job was with Myer
department stores before he joined the
family business.

14

iii

PARAGRAPH A identifies the variety of
occupations undertaken around the
Thames river in medieval times and
outlines what each involved.

PARAGRAPH 3

After initially complaining of his
extravagance, his father grew to accept
the change, and gave Geoff increasing

responsibility ... "

15

vi

PARAGRAPH B describes the physical
difficulties of transporting goods and
the ways men worked to overcome
those.

PARAGRAPH 4 tells us that after
World War Il Brash's had focussed on
‘white goods’ before Geoff Brash took

| overin1957.

€ passage describes

with businesses in Japan
not tell the reader
opening stores in

16

PARAGRAPH C outlines the change in
status of river work over the centuries,
from well-regarded in the fourteenth -
eighteenth centuries to disreputable

in the late eighteenth and early
nineteenth centuries.

17

PARAGRAPH D describes the
composition of ‘a workforce of many
thousands congregated in a relatively
small area.”

18

PARAGRAPH E shows the river
community as being *... a world apart
with its own language and laws.’

15

Vil

PARAGRAPH F outlines the great
numbers of people employed on a
casual basis compared to a relatively
small number of permanent workers.

20 and
21

Cand

Paragraph A identifies nine different
occupations of workers making their
living by the river.(C)

Paragraph B details the heavy lifting
and carrying required of the men when
quays and streets were unsuitable for
wagons or large carts.(E)

22
23

Aand

Paragraph D notes the many
thousands of people employed in

a small area and describes the East

End as ‘the most intensively inhabited
region of London. (A)

Paragraph F notes '... crowds of casuals
waiting for work at the dock gates ...’
and ... some 2,500 casual workers
who were hired by the shift.'(C)

24

regular
wage

PARAGRAPH F _
"... 400-500 permanent workers who

earned a regular wage ... But there
were some 2,500 casual workers who

were hired by the shift.’
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25 steam PARAGRAPH F
power ‘Steam power could not be used for
the cranes ... because of the danger
of fire.”
26 picturesque | PARAGRAPH F

‘This was part of the life of the river
unknown to those who were intent

upon its more picturesque aspects.”’

READING PASSAGE 3

27

NG

Although the passage tells us in
PARAGRAPH 1 how many preschool
children in the US had played video
games, there is no comparison with
usage in other countries.

28

PARAGRAPH 1 says:

"... we predict that preschoolers
will both continue and increasingly
begin to adopt video games for
personal enjoyment.”

29

NG

Although we are told in
PARAGRAPH 1 that ‘once a game
system enters the household it is
potentially available for all family
members, including the youngest’
this does not necessarily mean
that parents are explicitly giving
their permission for children to use
the game.

30

PARAGRAPH 2 notes that research
in this field tends to focus on
marketing and fault finding rather
than original design for targeted
users.

3

PARAGRAPH 2 says that

‘... research has to be undertaken
in order to truly understand

those audiences, [preschoolers or
senior citizens] their abilities, their
perspective, and their needs."

32

PARAGRAPH 4

‘In addition to their still developing
maotor skills ... many of the major
stumbling blocks are cognitive.”

33

PARAGRAPH 5

‘they are less exact with their stylus
movements ... [but] their fingers are
so small that they mimic the stylus
very effectively, and therefore by
using their fingers they can often

be more accurate in their game
interactions.’

PARAGRAPH 4

‘Though preschoolers ... understand
that pictures can stand for real-life
objects ...’

ANSWER KEY
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Task 1 Model answer :
The two pie charts show that low and high
groups spend their disposable income (earnings
house rent or purchase) on similar items but in
proportions.

Regarding the low income group, the highest p
of their money is spent on food and drink - 29 p
compared to just 15 percent for the high income
Tfns is closely followed by 24 percent paid out on fuel
bills, which contrasts with a much lower figure for this
item for the high income group (only 7 percent). The
most popular item for the high earners is recreation
cultural activities — 21 percent compared with 11
by the lovy earning group. The higher group also spen
a much higher proportion than the lower income g
On restaurants and hotels (12 percent and 4 percent
respectively) and on transportation (16 percent and 9
percent respectively). The proportion of expenditure on
clothing for the two groups is very similar. with only o
percent difference between the two (six F;erceht for hdi’
income group and five percent for the low). -



Task 2 Mode answer

Few would ar
gue that technolog;
Years have had 5 significant imog

Make money from wri
like celebrity endorse
| believe, however, t

ting and music will be through things
ments, and mediocrity will flourish.

: hat freer access to books and music on
the Internet is a liberating development, allowing more people
1o enjoy what was once the preserve of the few. It is particularly
good that young people can freely experience a wide range

of music and writing. | feel the only way to prevent accessing
books and music is by stricter monitoring and harsher penalties
and that this would be extremely damaging, because it would
increase surveillance and control. | believe it would stifle
creativity and undermine creative industries much more than
free access is said (0 do now. | belisve writers and musicians
will find a way of benefiting from the new situation and good
artists will be able to make a living as they always have done.

Test 5
SECTION 1
1 weekend(s) 2 plasdeco 3 clear
4 late/unreliable 5 cheaper 6 messy
7 designs 8 expensive 9 painting
10 ladder(s)
SECTION 2
11 B 2L 13 A 14 B 15 €
S AR E BN D 20 G
ION 3
zl:-CB 228 23 A 24 H 25F
36 £ ZMIBRE | ZIEUAC
SECTION'A , d/woods/forest(s) 33 tail
32 woodland/w
31 ol 35 humansfpeopm 36 memaory
34 grey/gray 39 year 40 water

37 hearing 38 birds

ASSAGE 1
READING P PARAGRAPH 2
‘..ina ?‘?ragﬁie reef opens up
agsosﬁﬁiﬁes for direct participation
O,

ells that
f fishery the physical

i

2 T
3 T
4 i
] NG
6 F
7 F
8 sea
cucumbers
9 agricultural
10 scuba
diving
11 communi-
cations !
benefits to local

12 sustain- PARAGRAPH 7

ability ‘There is growing reco
sustainability /s a key

13 conflict PARAGRAPH 8
‘Where tourism development
been carefully planned ... cor
sometimes arisen between tour
and local, small-scale fishers.”

READING PASSAGE 2 ‘

14 v The theme of PARAGRAPH A is that | |
".. in order to learn science, people |
often have to change the way they |
think in ordinary situations , . *

bywomen :
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15

16

PARAGRAPH B illustrates

the problem of superficial
understanding by explaining how
students can learn information but

be unable to apply it.

PARAGRAPH C explains Piaget's idea
that learning results from conflicts
between existing concepts and new
information which challenges them.

PARAGRAPH D shows that
‘discovery learning’ had initially
been seen as a lone learner being
challenged to re-think, but later the
role peers can play in learning had
been proposed.

18

ix

PARAGRAPH E outlines a study in
which it was found that ‘progress
was ... observed ... in a second test
given around four weeks after the
group work.’

19

vili

PARAGRAPH F describes a study
which investigated whether the
exchange of ideas in pair work
could aid learning.

24

25

26

READING PAS:

27

20 and
21

B and PARAGRAPH C

According to Piaget, learning takes
place when pupils are actively
engaged in solving problems that
challenge their current thinking (B).
Although the teacher is important (as
in A), itis the inner dynamics of the
pupil’s thinking which is key.

Young children - according to Piaget —
do not always accept the need to
change their ideas in the face of new
and conflicting information: they may
reject the new information to preserve
their old way of thinking.(D)
Repetition and consistency of input
(Q is not mentioned and children's
ability to help each other (E) was not
noted by Piaget.

22 and

A and PARAGRAPH E

‘Howe compared the progress
of 8-12 year-old children in
understanding what influences
motion down a slope.* (A)

Howe and colleagues created two
groups according to a pre-test: a
post test was given immediately after
the sessions and another four weeks
later. (E)

The children did not work in mixed-
ability groups (B); the talkativeness of
the children is not mentioned (Q):
:![.;? teacher was not actively involved

ANSWER KEY

28

29

30

31

PARAGRAPH 5 notes the build
toxi; substances as one of four n
environmental threats.

32

much debate about the serious
of the current environmental -
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The final sentence

war
Ns us that we ¢an learn lessons

from the past b
ut w
Carefy| about th € must be

of PARAGRAPH 6

PARAGRAPH 2

. he monumental ruins left behind
1y t{mse_' Past societies hold a

fascination for all of us.”

| _a5Cination for all A

PARAGRAPH 4

o IS} tempting to draw analogies
beMeen the course of human
Socleties and the course of
mdividual human lives... But that
metaphor proves erroneous for
many past societies ...’

= € comparisons.

37 F PARAGRAPH 5

‘These environmental problems
include the same eight that
undermined past societies, plus
four new ones .. *

38 D PARAGRAPH 6

... some of those [differences] often
mentioned include our powerful
technology (i.e. its beneficial
effects) ... We also differ from past
societies in some respects that put
us at greater risk than them: again,
our potent technology (i.e. its
unintended destructive effects) ...

39 E PARAGRAPH 6

‘We shouldn't be so naive as to
think that study of the past will
yield simple solutions, directly

transferable to our societies today.”

Only A sums up the argument. The
issues mentioned in B, Cand D are
either not referred 1o in the passage
or form only a small part of the
argument,

40 =

1 Model answer i
?::graph shows the average weather conditions in one

- i hat there are significant
n of East Africa. It shows t e are:

:j??f‘;ences in the average monthly precipitation and some
variation in temperature. The range of raa_nfall figures
'd= s large across the year {from approximately five to
ggbe{;mi f,eges; whereas the temperature only fluctuates
by three degrees, fom 2052385, b cainfal
L speaking, in this region periods of high rair
s "ods of slightly hotter weather, w:th two

ol ks in the year. Temperatures are fq:;iy hlg:
noticeable pea il Gust over 23°C), which coincides wit
in March and AP with  top figure of 280mm

; rainfall ( ! :
" ‘lf;enlc}:fﬂvgg mn and temperature figures fall in the
in -

just five
middle of the year (102 yearly low of 20.5°C, and just fiv

mm of rain in J'Ul)’)-

=

The exception to this pattern — of ¥
damper — is January/February and
are relatively high temperatures
(less than 20mm).

Task 2 Model answer
| strongly agree with the sugg
should consume less meat and i
vegetables in their diet, and |
steps can be taken to persuad
Firstly, | feel that education h
bringing about this change of
minority of the world's popu
the fact that it is much cheaper
sound to eat vegetables, thereb
stage of production, rather than
which graze on vegetation. Howe
majority are not conscious of this
widely available showing the savir
option — both financial and ecolog
children should also be taught th
the curriculum and to set an exam
be redesigned to reflect a shift fi
A second measure would be fi
on meat to make it a luxury item
at most three of four times a
three times a day as is the practice
developed world. There is, howeve
interference in people’s choice. It
resistance builds up against lectu
meaning that people will react b
Perhaps a compromise position we
less wastage in food production ar
the developed world. Huge amo
food are thrown away by households
and supermarkets, Less wastage
production in the first place.

39 evolution 40 trade routes

Test 6 g

SECTION 1

1 Moonfleet 2 fields 3 shops

4 summerhouses 5 river 6 dining

7 sea 8 garden 9 parking 10 agent

SECTION 2

11 A 12 B 13 C 14 B

15/16 B/D 17/18 A/C  19/20 B/E

SECTION 3

21 A 228 3R LRt "k

208 278 208A "29D “ag¢

SECTION 4

31 (very) thin 32 court documents

33 high-quality 34 buried 35 thickness '
36 bleached/whitened 37 dialect 38 baseline

ANSWER KEY
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READING PASSAGE 1

1

labels

PARAGRAPH 1

‘During the 1950s ... There were no
celebrity designers or models, nor
were there any labels ..."

bargain

PARAGRAPH 1
‘even ... high-society women...
were proud of getting a bargain’

plastic

PARAGRAPH 2

‘lin] the 1960s...[there was] an
acceptance of innovative types of
material such as plastic and coated
polyester.”

traditional

PARAGRAPH 3

‘The following decade witnessed an
increase in the export of traditional
materials ..."

masculine

PARAGRAPH 4
‘In India too, contours became
more masculine ...’

showy

PARAGRAPH 5
‘designers decided to get
themselves noticed by making

showy outfits ..."

ethnic

PARAGRAPH 6

‘In the last decade of the
millennium, the market shrunk
and ethnic wear made a
comeback.’

PARAGRAPH 7 tells us that at the
beginning of the 21 century,
new designers and madels, and
more sensible designs helped the
Indian fashion industry accelerate
once again.

NG

Although the passage tells us in
PARAGRAPH 7 that ... India is the
third largest producer of cotton ..."
it does not tell us how much cotton
India exports.

10

PARAGRAPH 8 describes the many
advantages enjoyed by the Indian
garment and fabric industries.

1

PARAGRAPH 8 makes it clear that
changes in the rate of exchange
between the rupee and the dollar
have depressed prices, making
exports more attractive.

12

PARAGRAPH 9 tells us that in
Chapa the range and quality of
raw silks churned out here are
good despite the crude production
methods and equipment,

13

READING

14

15

16

17

18

19

mmmamrstm'mmm ne
a new street of stores running p

20

PARAGRAPH C

‘Didcot failed to develop Broadway
as a compact town centre, and
achieved
ones:deofrhemmstreethm
in by low density housing wm
trade uses.”

to Broadway.' B |

21

PARAGRAPH E
‘Population growth in the new
housing areas failed to spark
adequate

22

ANSWER KEY
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— G -

a8 g s 33 PARAGRAPH 6
5 Lo 5 . the improved railway crossing at . any given language is a complex
- Iy S TR M Bridge ... Such projects were system shaped by many factors,
I il e e mmmmmmm including culture, genetics and
3 T ¢ St history.”
(28 [lowcosv MKAGRAPHG 34 PARAGRAPH 7
5 ¢ - | affordable . the requirement for dE'VE"OPEB Linguistic elements may build on
o 1IN e tha!‘ forty percent of the units in a human reasoning. We perceive the
& b & _mhmmng a‘em!opmenr should be world in a certain way before we
4 S cost home: learn to speak.
|25 [infrastruc- .HARAGRAPH H 35 PARAGRAPH 8
| |wre | The Government’s Sustainable Notes that middle ear infections
in -1 Communities Plan seeks a holistic are common among indigenous
smcucaperty o1 ey ach to new-urban development Australian children and their
L ik ch of all language lacks sounds which would
% ' mmﬁ;ﬁfyplanned and be difficult to hear, given an ear
%3 B S infection. There may be a cause-
, _ and-effect relationship here.
vith the local 36 PARAGRAPH 9
well as other ‘Levinson and Evans are not the
be undertaken ... first to question the theory of
e development of a universal grammar, but no one has
4 summarised these ideas quite as
. ‘,‘ persuasively”.
Sase 37 The passage compares in an
that one of objective manner the differing views
| deas is that of of linguists.
w nich prevailed 38 PARAGRAPH 2
or the next five ‘.. Arrernte ... has VC syllables but
B no CV syllables.
1ows that 39 PARAGRAPH 3
entified many ‘Others, such as Lao ... have no
rules. However, adjectives at all."
e —=tons | PARAGRAPH 4
onfirms that some ‘Even apparently indisputable
roversial in arguing universals have been found
ch as Straits lacking. This includes recursion ..
ave distinct Amazonian Piraha does not have
this quality.’
ells us
rch
.fﬁ'.t Task 1 Model answer
gty The plans show the changes to a health centre over the
last six years. Since 2005, the centre has expanded in a
number of different ways. Firstly, an extension has been
- added to accommodate a minor operations room. Also,
are the interior has been significantly remodelled. In 2005,
there was a large entrance area with wide doors and a
lot of open space for waiting, with the reception desk in
the middle, There were only three consulting rooms and a
je becomnes physiotherapy room. This room has stayed the same size
S an important | ¢ the consulting rooms have been made smaller and

increased to four in number. The office has been made
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smaller and the reception desk put in front of it. A children’s
play area has been added in the corner near the entrance.
Outside there have also been changes. The car park has
been expanded with room for 18 more cars. The garden Is
decreased in size to accommodate the extra parking space.

Task 2 Model answer _
In many parts of the world, and in many different sectors,

more and more people are staying at home rather than
commuting to work.

Opponents of home-working say that being together
in a workplace with colleagues is an important part of
keeping people healthy and happy. Staying at home, never
meeting people can lead to depression. They also say that,
from a professional point of view, it is important to spend
time in formal and less formal situations with co-workers.
Although it is argued that interaction can happen via
computers, especially with a visual element such as video
conferencing, they don't believe this can ever replace face
to face contact.

For me, the advantages of working from home more
than outweigh the disadvantages. Firstly, many workers
prefer home working, saying they function more effectively
because they can relax, without the pressure and waste
of the long commute. With new technologies placing
people in the same room metaphorically, it is becoming
much easier to do this. With less travel there is a smaller
carbon footprint, although this is a claim which has yet to
be proved because many people choose to live in remoter
areas and car use is not significantly reduced when working
at home.

Finally, what clinches the argument for me is the fact
that working at home enables many people to join the
workforce who would not otherwise be able to do so.

This option is particularly liberating for women because
they often have more caring responsibilities.

To sum up, | believe strongly that working from home is
tEle fairest and most efficient option for most people.

Test 7

SECTION 1

1 terminal 2 Pantera 3 east

4 07765 328411 5 hotel (restaurant)
7 (walking) shoes 8 Mountain Lives

6 raincoat

9 chocolate(s) 10 (a) calendar
SECTION 2

11. € 12 8 13 A 14 A 18 G
16 B 17-F 18 B 19D 20 E
SECTION 3

2122 D  23/24 BJE 25/26 B/C
& Gl B 29 D 30 F
SECTION 4

31 rainfall 32 aivplane 33 freezing
34 unsuccessful 35 cheap/inexpensive
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The 1998 Akashi Bridge in
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| PARAGRAPH g ooty

Hm nieanderthalensss lived in
Eurape and parts of Asia, as did
sapiens,

?AR{AGRA?H g

fnfeﬂopars in the form of Homo
sapiens, who were spreading out
 from Africa.’

i W arrival of Horro sapiens
: .’(ﬂ a region was always quickly

| eanderthas -

PARAGRAPH 5

ved by the disappearance of

growth

PARAGPAPH G 5 3
“IThe newdy evolved regions of DNA |
also include a gene called RUNXZ, ;
which controls bone growth T}Lf

may account for differences in the |

26

fttie-finger
bone

PARAGHAPH G

‘Another of his teams has revealed
the existence of a hitherto
unsuspected speces of human
using mitochondrial DNA found in

a little-finger bore

READIN

G PASSAGE 3

| PARAGRAPH F tells us that

the two species, i.e. Homo

derthalensis and Homo sapiens
oe ’Wfﬂl‘tile.

27

Y

PARAGRAPH 1 tells us that {
the first commercal fishermen '
cast their nets and hooks over 2
thousand years ago

]

28

PARAGRAPH 2 supports the ,
statement by stating that. in general, |
we view the oceans as something
which should be open to all

29

PARAGRAPH 2 contradicts the
staternent when it says that
... most marine protected areas

[miin s = ¥ - -
allow some fishing to continue.

30

NG

The passage focuses on ways of
protecting supplies of fish; it does
not discuss the option of limiting
consumer demand.

31

PARAGRAPH 4 makes it clear
that destruction of the variety of
mammals has been much easier
than their recovery will be to
manage.

32

The writer means that pleas from
fisheries” managers for more ime
to make their models work, delay
action which might lead to real
SLCCEesS.

33

None of the statements A, B or D

is supported by the passage, but in
PARAGRAPH 5 the writer says:

‘The Common Fisheries Policy
exemplifies the worst pitfalls: flawed
models ... ."” Which agrees with
statement C.

34

In PARAGRAPH 6 the writer says:
‘We can go a long way to avoiding
this catastrophic mistake with simple
common-sense management ..."
thus supporting statement A,
Statements B, Cand D are
contradicted in the passage.
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B PARAGRAPH 1
"by the nineteenth century it was
still felt, justifiably, that the plentiful
resources of the sea were ... beyond
the reach of fishing, and so there
was little need to restrict fishing or
create protected areas.”
PARAGRAPH 1
“... modem fishing technologies
leave fish no place to hide ...’
PARAGRAPH 1
‘... the only refuges from fishing are
thase we deliberately create.’
PARAGRAPH 5
‘creating marine reserves ... has
been tried and refined for the last
fifty years.”
PARAGRAPH 1
* .. the sea trails far behind the land
in terms of the area and the quality
of protection given.”
PARAGRAPH 5
“To some people, creating marine
. reserves is an admission of failure.”
¢ PARAGRAPH 6
1 'If we don't break out of this cycle
of failure, humanity will lose a
s | key source of protein, and much
- | more besides. Disrupting natural
g processes ... could have

36 F

37 D

39 H

s for human life itself.’

2 some major
arities in the
people spend on

ates to the most

groups. Social networking
the younger group,
me on the Internet.
spent on this by
tage of Internet time
1t on making bookings,

jer users this was

20 percent
21 percent
this was only
Finally, the;e
two groups
‘things on

T
Task 2 Model S0SHC 1 appy and stable reloonstyy
5 § any community, With 3 greg,
rners, and if children resyse

= <o of this, it 1S IMporiant g
il Timilies. BecREE e
h&moﬂ*?:; nstitution of marriage in every Way possil,
glppe:\tportant question relation 10 this 15 at whay =
nei -

7
fiowed tO marry: ;
should couples be 3 <ons for making the minimg..

ree

mber of iate as possible. Many woug
eople in their 20s are able to make muck e
rational and informed dedsions than lee?sgers can. Olge

e will have seen enough of the world 10 know tha
thatpthe feelings they hold for someonee r?t; Ig;;e,, momeny
may not last. They will realise that sul.;3 ; ::‘;a ; aracterisge.
like physical beauty Of sporting prowes y not be the

in a relationship. Older

only ones to e consideration 1o issues sy

i jve mor

couples are likely to givé 10 s
as i:cume and job prospects, but also to less Ot?%us b
important personality traits such as tolerance, kindness o

moral strength.
However, other pecp

marnage ¢ ;
ikelinood of responsibie P2

legal age fo
argue that P

le contend that it is unrealistic to
make couples wait until their 20s before marrying. They
suggest that as soon as the boy and girl have reached
puberty they should be allowed to marry. To prevent
them doing so would result in rgsentmerjt between the
generations, frustration and an Increase in the number of
unsupported pregnancies. If married teenagers are given
enough help and support, they can have children when
they are young and healthy enough to enjoy them.

Taking into account both these sets of arguments, | feel
that 21 is probably too old but that 18 should be made
the legal minimum at which couples can marry.

General training

Reading
SECTION 1
1 E ‘Pink, blue, green, silver or brown -
please state preference.” ‘
2 B ‘this set is suitable for a broad range
of sizes’
3 E ‘This item is not available for
overseas delivery’ SO
A D ‘for all young children who want
to copy adults and do some rea
B woodworking.’ Rl
A ‘A great product for keeping
young children entertained in the
bath.” (implies the product is ™
- g tobe used inwater) 1
A great creative kit for making &
';— - adorable ballerina doll.”
-é-—-—-..F_______ This small xylophone ),/1’
E\etle:‘:ter tells us in PARAGRAniHaf
at the Campbell Hotel is 0 '
“‘“‘-L‘\éggf_fand 's oldest faw
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'OPposed to the £55 normal

APH 4 of the letter informs |
' -in is from

- ‘ﬂ
A
-

PARAGRAPH 4:
Corporate sites such as Linkedin,
has also given empilayees the ability
to kazse with people doing similar
work .’

building

PARAGRAPH 5

1For peapie who ‘re working in
digital media it's everythingl, but
in the building trade it's almaost
pointless . .."

24

formal
courses

PARAGRAPH 7

Apart from on-the-job training,
there are self-help books ... as well
as formal courses .’

25

26

Staff
Development

PARAGRAPH 7

... decide what their genuine
areas of weakness are, and then
talk about them with their Staff
Development coordinator ...°

job
shadowing

PARAGRAPH 8
... temporary roles or job-

shadowing can give you a more
rounded view of the organisation.

27

targets

PARAGRAPH 10

‘One of the key skills is dealing
with your boss, and part of that is
knowing what your boss is being
judged by. They all have targets ...

SECTION 3

28

iii

PARAGRAPH A

describes the wide range of
geographical areas in which the
Spotted Flycatcher has been
observed at different times of
the year.

29

PARAGRAPH B outlines records kept
in the eighteenth century of very
regular patterns of the bird's arrival
in England and compares this with
modern records,

30

PARAGRAPH C shows how the
female undertakes most of the nest
building and incubation, but that
the male ensures the eggs are kept
warm while the female leaves the
nest to feed.

31

viii

PARAGRAPH D does briefly refer to
predators, but mainly describes the
way the parent birds care for the
chicks in the early days.

32

191

PARAGRAPH E describes the way the
birds change their insect-catching
pattern according to changes in
temperature.




33 PARAGRAPH F outlines the
appearance of the bird and other

means of identification,

PARAGRAPH G shows the work
being carried out to gather and
understand data on declining
numbers as a first step towards
conservation.

34 Vi

35 drab/dull PARAGRAPH A: ‘Despite its

rather dull plumage’

PARAGRAPH F: ‘The Spotted
Flycatcher lacks the more brightly
marked plumage of many other
birds, and ... it can be mistaken for

another, equally drab species ...’

36 PARAGRAPH F: “... seldom seen on
the ground, but usually feed from
a perch, making sallies after aerial

insects.”

perch

37 family PARAGRAPH F: '... it is rare to
see several Spotted Flycatchers

together unless they happen to be
a family ...”

38 snapping

sound

PARAGRAPH F ‘the audible snapping
sound that the bill sometimes
makes when the bird snatches

an insect from the air.’

PARAGRAPH A tells us that the birds
have been sighted in the northern
hemisphere (Britain) and the
southern hemisphere (Africa). (D).
Statements A, B and C are
contradicted in PARAGRAPHS A

and B of the passage.

PARAGRAPH D confirms that the
nest may be used for more than one
brood (B).

A cannot be chosen as PARAGRAPH
C describes the nest as ‘delicate’.
Cand D are also contradicted in
PARAGRAPH C.

39
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General Training Writing

Task 1 Model answer
Dear Alice

| hope you're well and enj
after the holiday.

I wonder if you could do me a favour. Would it be
possible to buy some books suitable for a 14 year old
boy? My friend (Jasmine) has a son who is not doing
particularly well in his English classes at school. His English
is actually quite good, but he's lost motivation and Jasmine
wondered whether it might help if he could be persuaded
to do some more reading in the language. As you know,
it's very difficult to get hold of English books here and the
ones in the bookshops are rather boring for a teenage boy,

oying being back at university

ANSWER KEY

192

matter of some
The main argun
follows. Firstly, w
cars in a given pl
the numbers are .
deprive people of
transport is often
Only private ca
lives efficiently:
to work and
even the most ¢
round fairly easily,
lanes so all forms.
However, | feel s
our towns an
with many more sei
everyone, including those |
have less and Jess space and
Another point to consider is that' i
are causing severe pollution, making the air of
unpleasant; at times, al
been a sharp rise in the
respiratory diseases, and old and valued bui
destroyed by chemicals from car exhausts.
Thus, although many people fiercely defend the right of
choice to drive cars in cities, | believe steps should be taken

to‘ rgduce their number before they end up taking over and
ruining our urban environments.
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